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Afcout the Student Showcase program 
The Student Showcase Academic Conference, 
Awards Ceremony, and Journal publication have been 
in existence for eighteen years. The Conference still 
remains unique in the State of Alaska; only students 
present original papers and projects. The Student 
Showcase Committee reviews policies and procedures, 
promotional materials, and selects award winners. 
Each year Student Showcase creates an opportunity 
for dialogue among university and community mem-
bers. Students submit their best work for evaluation by 
objective faculty members from their discipline; 
selected works are presented at the Conference; and 
distinguished community members are invited to eval-
uate, critique, and comment on students' works. The 
very best papers and projects are published in the 
Student Showcase Journal & CD-ROM. 
This year students from Kodiak, Wasilla, Eagle 
River, as well as Anchorage participated in the 
Conference held on March 22, 2002. From the sixty-
two entries submitted, forty were presented at the 
Conference, and fifteen were selected as award recipi-
ents. The award winners attended the Student 
Showcase Awards Reception, where they were invited 
to have their work published in the Student Showcase 
2002 Journal & CD-ROM. 
The UAA Student Showcase Program is designed to 
highlight the extraordinary work of students through-
out the University of Alaska Anchorage system. It is 
with great pride that we present the Student Showcase 
Journal for 2002. 
Carole L. Lund 
UAA Student Showcase Committee 
Student Showcase Journal 
cTabfe of Contents 
(piano Concerto <NQ. 2 in & minor, op. 21 -CM. 1 
gargftetto ty Frederic Chopin (1810-1849) 
Freya Watdlaw-Bailey 
(perfectly Controlled 5 
Laura Beard 
Alaska federation of ^tives Convention in y^ nchorage: 11 
A Case Study in Sexual y\ssau(t prevention 
Stephen Smith 
qiluminating Orientalism: fjord <Bvron's "Sffte Giaour" 43 
Rhonda Overway 
Qfjore than the Sum of the <parts: ^ Illustration's 51 
^rrative ^ole in Children's (picture Story&oolcs 
Amy Meissner 
pieces of 9fy (%w Ybrfc <Heart 79 
Toby Sullivan 
cJoward a Methodology of Respect: 101 
^Decolonizing indigenous ^search 
Michael S. Queen 
Table of Contents 
Green Grass, (Running <Water: 119 
cin the beginning, there was <Xetaftction 
Jennifer Lee 
(pharmacology in ^rs ing: Gfhe Case of Qtfr, ^nderson 129 
Jerah DeLaCruz 
Q'he ^Deacffy Cauldron of <%(igious "Dogma: 141 
(Witch-hunting in 17th-Centui*Y (Njew (England 
viU MariaJ.Nordby 
^Toccata ty y\ram <K(iachaturian 161 
Salley Kim 
(hjocturne in (E6, Op. 9, <% 2, ty ^Frederic Chopin 163 
Kiel Schweizer 
Student Showcase Journal 
<fiia.no Concerto Q^ o. 2 in & minor, 
Op. 21 - qM. 9(arghetto 
ty Frederic Chopin (1810-1849) 
Frederic Chopin wrote his two piano concertos in 1829 
and 1830, when he was about twenty years old. Though 
Chopin composed the f minor concerto several months 
before the e minor concerto, publishers incorrecdy num-
bered the two works, so the former became known as the 
Piano Concerto No. 2. 
Chopin mainly composed music for the keyboard, and 
when he wrote his piano concertos he was not very experi-
enced in composing music for orchestra. Most of the orches-
tral texture is sparse and does not interact significandy with 
the piano. This is pardy due to Chopin's lack of experience 
in orchestration. His earliest editions of the f minor concer-
to contained the piano solo interspersed with arrangements 
of the orchestral score, so pianists could play the complete 
piece as a solo. This version of the second movement is 
arranged for two pianos, one for the piano solo and one for 
the orchestral reduction. 
The second movement of the f minor concerto is slow 
and lyrical, with many improvisatory passages typical of 
Music 461 - Professor Svetlana Velichko 
Chopin's style. The movement is in three sections. After a 
short orchestral introduction, the piano introduces and 
develops the two primary melodic themes in two similar 
parts, adding ornaments and virtuosic runs during the repe-
tition. The left hand provides an accompaniment similar to 
many of Chopin's nocturnes, that is a combination of arpeg-
giated and block chords in continuous motion, with a low 
bass note at the start of each chord. Chopin uses a wide 
range of the keyboard, often emphasizing the melody by 
means of the large distance between the left and right hands. 
The orchestra provides quiet harmonic support. The middle 
section of the movement develops the idea of virtuosic runs; 
both hands play the same notes, an octave apart, in short 
bursts of energetic arpeggios and scales. Here the orchestra 
mainly consists of tremolos in the strings. There is no dis-
tinct melody in the piano, but the arpeggios and scales meld 
with the more melodic passages. Extended trills in both 
hands follow, and the section ends with descending parallel 
chords to transition into the return of the first themes. This 
third rendition of the opening section again modifies the 
original version, first by changing the virtuosic runs in the 
right hand, then in more subde alterations as the movement 
draws to a close. A comparison of the three versions of this 
section reveals Chopin's improvisatory style, in his variations 
of both the melody and the left-hand accompaniment. The 
orchestra is also modified; in the second theme it provides a 
counter-melody to the piano. A passage of parallel thirds in 
the right hand builds to the last climax, and the right hand 
descends to a cadence. The orchestra brings back the melody 
from the introduction, and the piano finishes the movement 
on an ascending arpeggiation of the tonic chord, which slow-
ly dies away. 
One of my biggest challenges in learning this piece was 
with the virtuosic passages in the right hand. Chopin pur-
posely wrote them in odd numbers against the beat, so it is 
impossible to divide them exactly to fit with the accompani-
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ment in the left hand. This style invites the performer to use 
rubato extensively, that is, lengthen some beats while short-
ening others. The challenge for me was to balance the inher-
ent freedom written into the music with my personal choices 
of how much to give and take with the timing. In Romantic 
music it is especially important to time things carefully, for a 
fraction of a second in just the right places can make all the 
difference between a good performance and a mediocre one. 
I find it is partly consistent practice and partly having the 
right mindset that helps me to achieve my goal of making the 
music beautiful. 
Freya Wardlaw-Bailey was born in Anchorage, Alaska in 1980. 
She is currently a senior at UAA and mil graduate in May 2003 mth 
a Bachelor of Music in Education and Piano Performance. She studies 
piano mth Svetlana Velichko. This is Ftvya's thirdyear as a winner in 
Student Showcase. In addition, for the last four years she has won the 
Alaska State Music Teachers'National Association Collegiate Piano 
Competition, and last January she went on to win third place in the 
Regional Competition for the Northwest Division. Freya plans to pur-
sue graduate studies in piano performance after completing her under-
graduate degree. 
Piano Concerto No. 2 in F minor . . 
(perfectly Controlled 
£{aura Qfyrie tyeard 
The sun had been struggling against a dark gray blanket 
of clouds all afternoon. At seven o'clock, the dark clouds 
prevailed as Dad and I sat in mutual silence on the cold 
leather seats of the truck. Fat raindrops beat against the 
windshield as the wipers chased each other across the glass. 
They were swishing in a rhythm that didn't fit the beat of the 
Eagles' song on the radio. This bothered me, so I switched 
the music off. I crossed my arms across my chest and 
slumped back in the seat, pushing the strap of the seatbelt 
behind my back so that it would stop digging into my neck. 
I looked up at Dad. He seemed to be in deep contemplation, 
or perhaps he was just hypnotized by the steady percussions 
of the rain and the windshield wipers and the keys slapping 
the steering wheel. He gave me a cautious smile. 
"Are you ready for this, Babe?" 
I wasn't really sure how to respond. 
"Yeah, I guess so." 
In actuality, I had been desperately inventing excuses for 
days, running them through my mind, trying to find some 
English 111 -Professor Mike Sirofchuck 
way to escape the event I had been dreading for the previous 
eight weeks. I had not earned the right to attend it. A slice of 
coldness shot up my spine as I silently acknowledged my 
shame. Knitting my forehead, I hugged myself in my over-
sized fleece hoodie, pulling its fabric close around my body. 
I sank further into the cold leather, wishing I could melt into 
a human puddle and slip through the hole in the floor by my 
right shoe. 
"You get your envelope? The big yellow one . . . the one 
I was supposed to remind you about?" 
I had been rolling the envelope into a cone shape earlier 
in the drive. He had seen me doing it, and had shot me a dis-
approving glance. It was easy to tell that Dad was just trying 
to fill the heavy silence. We weren't in our usual goofy road 
trip mood. 
"Uh-huh. Thanks, Dad." 
It was fascinating to watch the pavement whir through 
the opening near my foot. I considered, for a fleeting 
moment, flinging open the passenger door and leaping to 
freedom in the mask of the thick kudzu forests on the side 
of the freeway. The thought brought a private smile to my 
mouth, which I pushed around and finally managed by biting 
my lower lip. 
"Eileen called," he started. "She said you forgot to call in 
your food plan to her this morning. She was worried." 
"It's okay, Dad I'll let her know I was just in a hurry this 
morning," I explained Nervously, I jogged my memory for a 
fitting excuse. "And I had to finish the last three chapters of 
The Lord of the Flies before school. We had a quiz over the 
reading. Don't worry though. I did fine today." 
"On your food plan or on the quiz?" He asked with a 
nervous laugh, trying to be serious and to keep the conver-
sation light at the same time. Dad was trying so hard to be 
supportive and helpful. He just couldn't understand. 
"Both, Daddy." 
I laughed his subtle confrontation off and leaned my jaw 
Student Showcase Journal 
onto my right hand, turning my body to rest my elbow on my 
knee. Unthinkingly, I pinched the flesh below my jaw. There 
wasn't enough to bunch between my fingers. Good, I 
thought. At least I haven't gained any weight since third peri-
od. 
The trees and grasses and bushes sped across the window 
in a streak of vivid green, seeming almost an unnatural hue 
in the gray shadows of the stormclouds overhead. Oh, shit. I 
silently cursed my procrastination. I hadn't thought to bring 
something to "symbolize my recovery." Already, I could pic-
ture the expression on Michelle's face. She would set her 
mouth in a tight pout, accentuating the wrinkles beginning to 
form around her lips and causing her nostrils to flare just a 
little. She would shoot her eyes up as she inhaled, darting 
them to the left as she let out her breath in a huff and cocked 
her neck to the side. After this, she would remain silent for a 
few more moments, just long enough to make me uncom-
fortable and unsure whether I should apologize again or just 
shut up until she had suitably "set me straight." 
Michelle was a bitch. That was all one really needed to 
know. As a psychiatrist and therapist to girls and women 
struggling with eating disorders, she had gained a repellant 
sort of self-confidence through her works with positive body 
image. For some reason, this made her feel entitled to bleach 
her helmet-cut hair blond and wear offensively loud suits. I 
hated her. 
I had no clue what the others would bring to the 
"Graduation" to symbolize their new life. Hie four women 
with whom I had spent eight weeks in the intensive treatment 
program were well on their way to a healthy future. They had 
not accomplished that easily, and I admired their ability to let 
go of the monster that had left all of us desperate, disillusio-
ned, and dying. Our disease had become our keeper, an obses-
sive tyrant that wouldn't allow even smelling fatty foods, for 
the danger of a few airborne calories or fat grams entering 
our bodies through the aroma. I was still trapped by it. 
Perfectly Controlled 
What am I going to do? I thought to myself as we passed 
the "Welcome to Norfolk" sign. Should I just make something up 
off the top of my head? Recite a verse that is "especially important to 
me" ? Or should I just tell them all flat out that I've been lying the whole 
time? That I ride my HealthCyclefor at least two hours each night, after 
Dad's gone to sleep, and I don't follow my food plan at all except for 
Monday nights at Group Meals? 
Maybe I should tell Eileen that the reason I didn't call her this 
morning with my food plan for the day is because I can't bear lying to 
8 her anymore. Because I feel like such a failure when I hear how won-
derfully she has progressed with her fear of food, especially after coping 
with it for almost thirty years. And because part of me is afraid that if 
I continue the way that I am, I'll still be here when I am forty, like her. 
I just want to be in control of some part of my life, to have some 
sort of absolute control over something. I just want to disappear into 
a tiny little person who doesn't make anyone angry and doesn't get 
in anyone's way. And I want the memories to disappear, too. If I 
just lose twenty more pounds, I'll be so small that I won't upset him any-
more, and he'll leave me alone once and for all Forever. Just a few more 
pounds... 
My throat felt like a field of burning cotton, and a sob 
caught. I suddenly regretted that I had wasted the past eight 
weeks, because I realized that I hadn't beaten them, my stu-
pid parents and Michelle the Bitch, by tricking them into 
believing I was getting better. In fact, I had been cheating 
myself of living life as it is meant to be lived. Because I had 
lied, and because I refused to share the traumas that had 
haunted me for years, and continued to haunt me, I remained 
a prisoner. 
It was as if God Himself had snagged me by the hair and 
forced me to take a good, hard look in the mirror. I could feel 
my ribs protruding from my back, I could see that my hip-
bones were the only things holding my jeans up, and yet 7 was-
n't thin enough. I understood, in that moment, that it was only 
I who could make myself well. My thoughts were a pande-
monium, a riot within my skull, pulling and pushing and 
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shouting and crying, damning every man I'd ever met for 
making me this way, though the guilt lie in only a few. As I 
dipped my head to face my father, I felt warm tears well in 
my eyes, and I wished he had been there for me to cry on in 
the earlier years. A hot flash of hatred toward my mother 
surfaced, though I couldn't identify it. I hadn't been thinking 
about her. 
"Daddy, um," I began. I didn't recognize my voice. I 
couldn't decide what I was going to say. The rain stopped, 
and I watched as he flicked off the wipers. 
You're not sick! You are in control! You can start eating whenever 
you want! A voice reasoned. 
I decided to defy it. For the first time in five years, it was 
I, truly, who was in control. 
"Daddy, can we talk?" 
"Sure, honey. What's the trouble?" 
My heart began pounding, as though it were trying to 
break through my chest. I felt the hot tears spill over onto my 
cheeks, washing away the months and years of deception. 
The words sat in my throat, forcing me to release them after 
struggling so long. They escaped in one gushing, sobbing 
breath. 
"I can't do this . . . Daddy, I'm not better and I haven't 
been following my food plan and I exercise all the time and 
I'm just not ready yet to be well and the thought of gaining 
weight still terrifies me. Michelle is going to be so mad at me, 
but I'm just so scared. I'm sorry Daddy, I'm so sorry . . . " 
Wiping the dampness from my face, I buried my eyes in my. 
sleeve. I felt the truck slow, then come to a stop. Dad climbed 
out the driver's side of the truck and shut the door behind 
him. Confused, I jerked my head from my arm and absorbed 
his absence. 
He remained outside the truck a few moments, then 
rounded to my side and opened the door. I saw that his face 
was as red and moist as my own. Reaching out with his big 
hands, he pulled me from my seat as if I were still a little girl 
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and set me on my feet on the pavement, then enveloped my 
frail frame with a bear-sized hug. I leaned my head into his 
chest and let the tears come, as car after car swooshed by. 
As we pulled away, I felt a surge of emotion overtake me. 
I couldn't quite tell if it was relief, or exhaustion, or a new-
bom strength from my father's unconditional love and 
acceptance despite my failure. 
"I love you, Laura." 
He smiled down at me with proud and knowing eyes. 
10 I didn't say another word, but kissed him silendy on his 
wet cheek as he squeezed my hand and helped me back into 
the truck. The road ahead was long, but at least the sky had 
finally cleared. 
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l^asfea federation of ^tives 
Convention in ^nchorage: ^Case 
Stucfy in Sexual ^ssautt prevention 
Stephen Smith 
Abstract 
The study used the routine activity approach to crime, 
and related lifestyle theory of victimization and situational 
crime prevention, to assess the efforts of the Alaska Native 
Women Sexual Assault Committee to lower the incidence of 
sexual victimization to Alaska Native women during the 
annual Alaska Federation of Natives convention in 
Anchorage. The strategy used by the committee in its effort 
generally comported with the selected criminological theo-
ries. The committee succeeded in raising awareness of and 
initiating dialogue about the specific crime problem, howev-
er, quantitative data supporting its effectiveness in lowering 
sexual assault were lacking. A more comprehensive study 
performed when local data collection processes are improved 
is recommended to quantitatively assess the effectiveness of 
the committee. 
Introduction 
The purpose of this paper is to study the sexual victimization 
Justice 625 -Professor Allan Barnes 
of Alaska Native women during the annual Alaska 
Federation of Natives (AFN) convention in Anchorage, 
Alaska in the framework of the routine activity approach to 
crime. The paper will also assess the initial efforts and effects 
of the Alaska Native Women Sexual Assault Committee in 
light of the routine activity approach, and the related lifestyle 
theory of victimization and situational crime prevention. The 
comparison between the theoretical models and real world 
efforts will generate recommendations for future research 
12 and interventions. 
The high rate of sexual assault in Alaska has been a prob-
lem facing the state since its inception. The year 2000 annu-
al report of the Alaska Council on Domestic Violence and 
Sexual Assault observed that Alaska's rate of rape was 2.5 
times greater than the national average, and that the state has 
not dropped below fifth in the nation for reported rapes 
since 1975 (p. 26). While some might attribute the state's high 
rate of rape to the effect of rural Alaskan victimization on 
state statistics, a report on crime in metropolitan America 
ranked Anchorage sixth in the nation in 1996 for rape rate 
for cities over 75,000 in population reporting (O'Leary & 
Morgan, 1998, p. 66). Thus, the problem is neither specific to 
rural nor urban Alaska, but one endemic to the whole state. 
While the entire Alaskan population combines to produce 
a high rate of rape, one segment of the population is consis-
tently over represented as victims of rape, as manifested in 
Anchorage. Statistics of the Anchorage Sexual Assault 
Response Team show that Alaska Native women typically 
constitute 45 to 50% of rape victims in Anchorage, while 
United States Census statistics show they comprise just 
under 4% of the city's population. This disproportionate vic-
timization is most evident during the annual AFN conven-
tion in Anchorage. The convention brings Alaska Natives 
from around Alaska to Anchorage each year for a weeklong 
series of meetings. Many of the Native women attending the 
convention are rural Alaskan residents unfamiliar with the 
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urban environment, and thus potentially more vulnerable to 
urban crime. In 1999 an interagency collaborative effort, the 
Alaska Native Women Sexual Assault Committee, formed to 
address the issue of sexual victimization of Alaska Native 
women. Additionally, in early 2001 the APD set a lower inci-
dence of sexual assault during the AFN convention as an 
objective in its strategic framework. 
For the purposes of this study, "sexual assault" and 
"rape" will be considered synonymous and defined in the 
most general terms, to encompass all degrees of sexual 13 
assault as defined by Alaska Statutes. Underage sexual assault 
victims (ages 12 to 18) will be considered in the context of 
that crime, rather than sexual abuse of a minor. Crime statis-
tics from a variety of sources will be considered throughout 
the paper. Various crime data sources define these crimes dif-
ferently from source to source. Statistical comparisons made 
within this paper will be made from like sources, to illustrate 
trends accurately and consistently. 
Selected Criminological Theories 
Routine Activity Approach 
Lawrence Cohen and Marcus Felson coined the phrase 
"routine activity approach" in a 1979 article presenting their 
theory. Cohen and Felson specifically addressed "direct-con-
tact predatory violations" in their theory, which they defined, 
borrowing from Glaser (cited in Cohen & Felson, 1979), as 
illegal acts in which "someone definitely and intentionally 
takes or damages the person or property of another" (p. 
589). In the routine activity approach, Cohen and Felson 
specifically disregarded the cause of the offender's motiva-
tion, simply assuming that criminal intent was present for 
whatever reason. Rather, their approach focused on "the 
manner in which the spatio-temporal organization of social 
activities helps people to translate their criminal inclinations 
into action" (p. 589). That is, they focused on the situations 
surrounding instances of crime. 
Alaska Federation of Natives . 
To this end, Cohen and Felson identified three minimal 
necessary elements of direct-contact predatory violations: (1) 
motivated offenders, (2) suitable targets, and (3) the absence 
of capable guardians against a violation. They argued that 
lack of any one of these elements is sufficient to prevent suc-
cessful completion of such crime; conversely, circumstances 
that increase the incidence of the necessary elements coming 
together will increase crime rates. 
In expounding on the three key elements of predatory 
14 crime, Cohen and Felson (1979) noted that the offender must 
have both criminal inclinations and the ability to carry out 
the inclinations. Further, they described suitable targets for 
the offender as those having 'Value, visibility, access, or iner-
tia against illegal treatment by offenders." This included vic-
tims of person crimes with insufficient capacity to resist 
attackers. Finally, they observed that guardianship includes 
the presence of anyone who can prevent the violation. They 
noted that while the actions of police are widely studied, 
guardianship by ordinary citizens of one another and prop-
erty is one of "the most neglected elements in sociological 
research on crime" (p. 590). 
Cohen and Felson performed a study of crime rates in 
post-World War II (1947-1974) United States in developing 
their theory. They noted a shift in the patterns of "routine 
activities" of the population during that time period, and the-
orized a relationship between those patterns and the rising 
crime rates of the period. Specifically, they studied activities 
in homes, at jobs away from home, and at other activities 
away from home. They concluded that the new patterns of 
activities, which took more of the population away from 
home and into the presence of non-family members, 
increased crime by increasing the likelihood that victims 
would come into the presence of offenders in the absence of 
guardians. 
Felson (1987) writing alone, argued for a fourth element 
in the routine activity approach, specifically as it applies to 
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crime prevention in urban settings. He argued that the 
absence of an "intimate handler" to impose informal social 
control on the offender also contributed to crime. This led 
Felson to argue for "facilities," which he defined as commu-
nity developments offering a full range of services, from 
which one would seldom leave in the course of normal 
events. Thus, both potential offenders and targets would be 
more likely to remain in the presence of others to interdict 
opportunities for predatory crime. 
Numerous researchers have independently tested the rou- 15 
tine activity approach since it was first proposed. Miethe, 
Stafford, and Long (1987) analyzed data from the National 
Crime Survey in their test of the theory. Their study took 
into account not only the time potential targets spent outside 
the home, but also their exposure to risk by considering the 
nature and pattern of the target's activities (largely nighttime 
activity at school or work). The study found that greater 
exposure to risk from one's routine activities did increase the 
person's likelihood of falling victim to property crime, but 
not to violent crime. The researchers theorized that since acts 
of violence commonly occur near the home by persons relat-
ed to the victim, their analysis of the data may have sup-
pressed the impact of activity variables. Further, they posited 
that the often spontaneous and impulsive nature of violent 
acts defies the assumption of rational motivation on the part 
of the offender. 
Schwartz and Pitts (1995) found support for a feminist 
routine activities approach to explaining sexual assault 
through a student survey conducted at Ohio University. The 
survey revealed that 42.8% of female respondents reported 
being victims of rape, attempted rape, or sexual coercion. 
The researchers arrived at two primary findings. First, 
women who went out drinking more frequently and drank 
more when they went out were more likely to be sexually vic-
timized. Second, women who had friends who got women 
drunk in order to have sex with them were themselves more 
Alaska Federation of Natives 
likely to be sexually victimized. This caused Schwartz and 
Pitts to conclude that routine activities theory accurately pre-
dicts that women who are vulnerable are indeed more likely 
to be sexually victimized than other women, given the pres-
ence of sexually predatory men looking for vulnerable 
women. They added that routine activities theory cannot, 
however, explain the presence of male predators seeking 
female victims, so they turned to feminist theory for that 
explanation. 
16 Osgood, Wilson, O'Malley, Bachman, and Johnson 
(1996) found routine activities applicable to individual 
deviant behavior in a national survey study of 1700 18-to 26-
year-olds. The study took a new approach, a micro view of 
individual behavior, to routine activity theory. Osgood et al. 
replaced the concept of a guardian with the presence of an 
"authority figure," who fills the role of guardian for the tar-
get and handler for the offender, consistent with Felson's 
addition to the theory. The study found that situations con-
ducive to deviance were especially prevalent in unstructured 
socializing activities with peers that occur in the absence of 
authority figures. They also found that heavy use of alcohol 
and drugs, and dangerous driving were strongly associated 
with criminal behavior. This led Osgood et al. to assert that 
"routine activities are a key intersection between the macro-
level of social structure and the micro-level of individual 
lives" (p. 652). 
Mustaine (1999) used routine activities theory to explain 
women's stalking victimizations. She recognized that little is 
known about stalking events, victims, and offenders, except 
the generalities that it is usually a crime perpetrated by men 
on women, and it often leads to domestic violence and sexu-
al assault. Mustaine used a survey of 861 university women 
at nine different institutions in the study. She found that rou-
tine activities theory has significant explanatory potential in 
women's stalking victimization. The study identified signifi-
cant factors in the stalking of those surveyed as lifestyle fac-
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tors including employment status, residential location, drink-
ing and drug behaviors, and employed measures of self-pro-
tection. The study found that demographic factors were not 
influential in understanding stalking determinants. This led 
Mustaine to conclude that "it is not who the persons are that 
determines their chances for victimi2ation but rather what 
they do, where they are, and with whom they come in con-
tact" (p. 9). Specifically, she observed that "women who are 
drunk in public more often, drink at home often, buy illegal 
drugs, are employed, do not live on a college or university 17 
campus, and go mall shopping more often have a greater risk 
for being stalking victims" (p. 10). 
The ability to understand and explain direct-contact 
predatory crime brings with it the potential to prevent such 
violations. Two theories related to the routine activities 
approach, the lifestyle theory of victimization and situation-
al crime prevention, offer additional understanding of preda-
tory crime and potential methods to prevent it. As such, they 
are relevant to a study of sexual assault prevention in 
Anchorage. 
Ufestyle Theory of Victimisation 
One year prior to the publication of Cohen and Felson's 
article proposing the routine activity approach, Hindelang, 
Gottfredson, and Garofalo (1978) published a book, which 
proposed a "lifestyle/exposure model of personal victimiza-
tion." This has come to be more commonly called the 
"lifestyle theory of victimization." The book built on previ-
ous work by Hindelang, and was based on victimization sur-
veys conducted by the United States Census Bureau in eight 
large American cities. The authors used the abundance of 
data to address several issues in criminology, including crime 
classification, repeat victimizations of some individuals, and 
the public's perception of, fear of, and reaction to crime in 
light of victimization experiences. 
Hindelang et al. identified lifestyle as the central compo-
nent in their theoretical model. Tliey defined lifestyle in 
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"terms of routine vocational and leisure activities" (p. 270). 
They posited a set of eight propositions, which characterized 
a lifestyle given to higher probability of personal victimiza-
tion. Taken together and in summary, the propositions stat-
ed that the probability of suffering personal victimization is 
directly related to the amount of time a person spends in 
public places (especially at night), among offender groups or 
individuals (usually non-family members), and while present-
ing convenience, desirability, and vincibility to offenders as a 
18 target for personal victimization. 
The assumptions of the model caused Hindelang et al. to 
comment on the concept of "victim precipitation" in crime. 
They cautioned that victim precipitation is only one of a vari-
ety of specific adaptations of the model, and should not be 
afforded undue prominence among other ramifications. 
They also noted that victim precipitation contributes to var-
ious crimes to varying degrees, and should not be allowed to 
cloud the equally important issue of adaptations to lower the 
likelihood of victimization. Thus, application of the model 
to crime prevention was inherent in the intent of the authors. 
The interrelatedness of theories of crime, like the routine 
activities approach, and theories of victimization, like the 
lifestyle theory, led Adler, Mueller, and Laufer (2001) to 
acknowledge efforts among researchers to combine theories 
in examining victimization rates and explaining crime. One 
early such effort was put forth by Cohen, Kluegel, and Land 
(1981), not long after the publication of the routine activity 
and lifestyle theories. Their study cited these works among 
others in formalizing what the authors called the "opportu-
nity model of predatory victimization." Their model 
assumed the "risk of criminal victimization is seen as largely 
dependent on the lifestyle and routine activities of persons 
that bring them and/or their property into direct contact 
with potential offenders in the absence of capable guardians 
who could potentially prevent the occurrence of a crime" 
(Cohen, Kluegel, & Land, 1981, p. 507). The model identified 
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five factors strongly related to risk of victimization: exposure, 
proximity, guardianship, target attractiveness, and definition-
al properties of specific crimes. The study used an analysis of 
LEAA National Crime Surveys (NCS) to determine the 
effect of social inequality (specifically in terms of income, 
race, and age) on the risk of predatory criminal victimization 
within the proposed model. The study found that the rela-
tionship among the various factors and demographic differ-
ences was complex; however, using multivariate analysis the 
social group thought most vulnerable to crime (the poor, 19 
non-white, and old), was not found to be the most likely vic-
tims of crime. The authors found that race had little effect on 
victimization risks and age was inversely related to criminal 
victimization. 
Situational Crime Prevention 
As noted above, Cohen and Felson (1979) argued that 
lack of any one of the three key elements in their model 
(motivated offender, suitable target, absence of a capable 
guardian) is sufficient to prevent successful completion of 
predatory crime. Thus, pursuing crime prevention is a logical 
application of their model. Similarly, Felson's 1987 article 
focused on using routine activities theory to prevent urban 
crime by advocating the development of "facilities" to 
enhance guardianship and provide handlers for potential 
offenders. 
Adler et al. (2001) defined situational crime prevention as 
consisting of the knowledge of how, where, and when to 
implement a specific measure that will alter a particular situ-
ation in order prevent a crime from occurring. They identi-
fied the application of the routine activity approach to situa-
tional crime prevention as the effort to reduce the opportu-
nities for likely offenders to commit crimes, and gave as 
examples protecting suitable targets (making them less suit-
able) and increasing the presence of capable guardians. 
As it specifically applies to the crime of rape, Allison and 
Wrightsman (1993) stated that the situational approach to 
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avoiding rape focuses on those social or environmental con-
ditions that may increase the possibility for an individual to 
commit rape, and for others to become rape victims. They 
included in social factors the relationships and behaviors 
between offenders and victims that bring them to a situation 
wherein rape can occur, and in environmental factors such as 
lighting on college campus walkways. 
Sherman, Gottfredson, MacKenzie, Eck, Reuter, and 
Bushway (1997) described situational crime prevention as a 
20 "promising practice," currently lacking the data to be catego-
rized among the "what works" practices, but worthy of addi-
tional study. The report highlighted the option within situa-
tional crime prevention of crafting a unique set of interven-
tions to a specific crime problem, based on crime analysis, 
much as in problem-oriented policing. One of the general 
types of "places" the report studied for crime prevention 
interventions was "bars, taverns, and drinking establish-
ments." It endorsed a change in the management of drink-
ing places as a promising method for the prevention of 
drinking-related offenses. Such improved management 
would include improved training of bouncers, screening out 
youth, and improving the relationship with the police. 
Lee (2000) used as a theoretical foundation both routine 
activity theory and the lifestyle/exposure model in identify-
ing community cohesion as useful in reducing violent preda-
tory victimization. Of note, the study was cross-national, as 
it relied on data from a victimization survey administered to 
19,000 respondents from 15 countries. The study found that 
people who live in communities which they perceive as cohe-
sive have a lower likelihood of violent victimization. 
Guardianship was highlighted in the study as a product of a 
cohesive community. The report called for more research on 
guardianship as a potential source of violent crime reduction, 
both in terms of target hardening and informal surveillance, 
as well as through the police acting as guardians. 
Sexual Assault: The Anchorage Experience 
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Sexual Assault in Indian Country 
It is widely accepted that sexual assault usually goes unre-
ported (Abbey, Zawacki, Buck, Clinton, & McAuslan, 2001). 
The Bureau of Justice Statistics (1997) estimated that only 
32% of rape/sexual assault victimizations are reported to 
police. Those data that are available are generally gleaned 
from "a variety of sources, including police reports, national 
random samples of crime victims, interviews with incarcerat-
ed rapists, interviews with victims seeking hospital treatment, 
general population surveys of women, and surveys of male 21 
and female college students" (Abbey et al., 2001, p. 43). 
Tjaden and Thoennes (2000) observed in a report of findings 
from the National Violence Against Women Survey (NVAW) 
that information on minority women's experience with vio-
lence is still lacking. 
Consistent with this observation, a literature review 
revealed little information currently available specific to the 
topic of sexual assault among American Indians/Alaska 
Natives. The Bureau of Justice Statistics (BJS) released a 
report on "American Indians and Crime" in 1999, which 
revealed that American Indians nationwide had an annual 
average rate of rape/sexual assault 3.5 times higher than 
other races. Further, the report revealed that nationally 82% 
of the known offenders who raped Indians and Natives were 
white and another 6% were black. Tjaden and Thoennes 
(2000) reported that American Indian/Alaska Native women 
had a 34.1% incidence of lifetime rape, versus an 18.2% inci-
dence for all women, based on NVAW survey data. 
The National Sexual Violence Resource Center (NSVRQ 
released a pamphlet in 2000, which was designed to promote 
public awareness of the matter. The pamphlet, "Sexual 
Assault in Indian Country," cited BJS statistics to highlight 
the high rate of rape among American Indian and Alaska 
Native women. The pamphlet theorized that loss of Indian 
culture and values created internalized oppression and low 
self-esteem among Native people. This condition, frequently 
Alaska Federation of Natives 
coupled with poverty and alcohol use, results in a sense of 
helplessness and vulnerability. The pamphlet also observed 
that reporting rape is even more difficult for Native 
Americans, who often have a high level of mistrust for white 
agencies and helpers. 
As noted in the introduction, Alaska typically has a rate of 
rape over twice the national average and consistently in the 
top five in the nation, according to the Alaska Council on 
Domestic Violence and Sexual Assault. Consistent with this, 
22 Anchorage ranks high among American cities in rape rate. 
The NSVRC pamphlet quoted a September 2000 
Associated Press article which stated, "The Alaska Native 
Women Sexual Assault Committee was formed in January 
1999 after the Federal Bureau of Investigation again ranked 
Alaska No. 1 for rape" (p. 5). The committee is unique in its 
focus. Since its specific attention to sexual assault among 
Alaska Native women is recent, this paper shall study the 
committee's efforts for the first time. 
The Alaska Native Women Sexual Assault Committee 
The author researched available materials about the 
Alaska Native Women Sexual Assault Committee 
(ANWSAQ, and interviewed founding members and current 
member organization representatives to gather information 
for this study of efforts to reduce sexual assault among 
Alaska Native women in Anchorage. 
Inception and Purpose. The ANWSAC is described as a 
"grass roots coalition" of various organizations that joined 
together to lower the incidence of sexual assault among 
Native women in Anchorage (see Appendix A for roster of 
current member organizations). The problem of Native 
women's sexual victimization in Anchorage came under 
scrutiny in mid 1998. The Anchorage Police Department 
District Commander responsible for the city's downtown 
area, which encompassed several bars at which Natives gath-
ered and had a high incidence of sexual assault to Native 
women, analyzed the problem and enlisted a Native female 
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department employee to facilitate communication with the 
local Native community. A dialog session was held at the 
Alaska Native Medical Center in December of 1998, and the 
ANWSAC was officially formed the next month. 
The primary goal of the ANWSAC at its inception was to 
raise awareness of the Native women sexual assault problem 
in Anchorage, first within the Native community and then 
within the larger population. As such, the committee was ori-
ented more toward action, and less toward research or gen-
erating statistics about the phenomenon. An implicit purpose 23 
of the committee was the prevention of sexual victimization 
to Alaska Native women. The committee first focused its 
attention on the annual Alaska Federation of Natives (AFN) 
convention in Anchorage, which brings hundreds of Alaska 
Natives from around the state to Anchorage each October. 
The convention is an important event for the statewide 
Native community, and was also a time of high sexual vic-
timization of Native women. 
Strategy. The ANWSAC and its strategy were not con-
sciously designed according to any particular theory of crime 
or crime prevention. The purpose of this study is to review 
the work of the committee in light of the routine activities 
approach to crime, and the related lifestyle theory of victim-
ization and situational crime prevention. 
In its first year (1999), the ANWSAC used three primary 
tactics in its overall strategy to increase safety for women at 
the AFN convention. First, it pursued an educational initia-
tive by addressing the convention on the issue of sexual 
assault and its prevention. The message included encourage-
ment for women to have a safety plan, stay in groups of peo-
ple known to them, and avoid taking rides from strangers. 
The educational effort included posting a series of gender-
specific anti-rape posters in the rest rooms of the downtown 
bars. Instrumental in that effort was the permission of the 
Anchorage Downtown Bar Owners Association, which fully 
cooperated with the work of the committee. Second, the 
Alaska Federation of Natives 
committee provided a "Meet and Greet" program. The pro-
gram teamed volunteer advocates with plainclothes police 
officers to walk the downtown area and bars each night of 
the convention primarily to contact Native women, but also 
potential offenders as the opportunity arose. The contact 
with the women served to reinforce the educational message, 
and the presence of the group was hoped to have a chilling 
effect on potential offenders. Unexpectedly, the Meet and 
Greet teams found that several of the contacted women then 
24 walked with them around the downtown area. Third, the 
police department, which was a committee member organi-
zation, implemented an enforcement initiative. The depart-
ment increased staffing in the Central District (downtown) 
for the convention, and ran a coordinated patrol and plain-
clothes detail targeting known predators immediately preced-
ing and early in the convention. Any known sex or stalking 
offenders observed downtown were contacted in field inter-
views and many were arrested for warrants or probation vio-
lations. Additionally, the police department positioned and 
staffed its mobile command post in the downtown area to 
serve as an additional substation within the bar district. The 
command post provided a visible, known location for visi-
tors with problems or questions to contact police around the 
clock. It also provided an additional police presence for the 
observation of potential offenders. 
The strategy enacted by the ANWSAC clearly addressed 
all three elements of Cohen and Felson's routine activity the-
ory (1979). First, it dealt with motivated offenders by target-
ing known predators in the area Native women frequent dur-
ing the convention. The approach used put the police offi-
cers involved in a multi-faceted role, more akin to Osgood et 
al/s (1996) "authority figure." Second, the ANWSAC strate-
gy addressed suitable targets by educating Alaska Native 
women in techniques to make them less suitable or available 
as sexual assault targets. Third, the strategy provided 
guardianship in several ways. It provided the presence of 
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both advocates and police to prevent sexual assault victim-
izations through the Meet and Greet program and police 
command post. The police were in plainclothes to put the 
Native women more at ease, consistent with the NSVRC's 
observation of Native female discomfort with white institu-
tions. This guardianship role for the police is consistent with 
Lee's call (2000) for such a police role in fostering communi-
ty cohesiveness. Additionally, the committee encouraged the 
women to remain in groups of known people, thus promot-
ing guardianship of each other. This is consistent with 25 
Cohen and Felson's observation of the importance of 
guardianship of ordinary people by one another. 
The ANWSAC's strategy did not as clearly comport with 
the tenets of Hindelang et al.'s (1978) lifestyle theory of vic-
timization, in that the women were still spending time in pub-
lic places at night among at least some potential offenders. 
Denying access to such places to the women was beyond the 
purview of the committee. The strategy did, however, seek 
to make the women less convenient to offenders as targets 
for personal victimization. 
Finally, the committee's strategy was consistent with situ-
ational crime prevention. The committee implemented spe-
cific measures to alter the situation in the downtown 
Anchorage area during the AFN convention, with the intent 
of preventing crime from occurring. In the routine activities 
approach to situational crime prevention, the ANWSAC 
strategy reduced the opportunities for likely offenders to 
commit crimes, by protecting the women as suitable targets 
and increasing the presence of capable guardians. Consistent 
with Sherman et al.'s (1997) report on preventing crime, the 
strategy crafted a unique set of interventions specific to the 
location and problem, based on analysis. Additionally, it 
incorporated a spirit of cooperation between the committee, 
including the police, and the management of drinking estab-
lishments central to the issue. 
Effects and Development. The local area (Anchorage) crime 
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statistics available for this study were derived from the 
records of the Anchorage Police Department (APD) and 
Anchorage Sexual Assault Response Team (SART) Center at 
Alaska Regional Hospital (see Appendix B). Readily available 
statistics from the APD had insufficient detail to speak 
specifically to the effectiveness of the ANWSACs efforts to 
lower the incidence of Native women sexual assault during 
the AFN convention. Data was available for the specific 
dates of the AFN convention back to 1997; however, the 
26 APD data consisted of number of rapes reported, according 
to FBI Uniform Crime Report (UCR) definition, throughout 
the entire police service area. Thus, it was impossible to iden-
tify trends in rapes to Native women participating in the 
AFN convention from the data. Such data would only be 
available through a hand search and review of all the case 
files of the reported rapes. 
The raw APD data does show that rapes reported in 
Anchorage during the AFN convention during the first year 
the ANWSAC was operational (1999) dropped to one (1), 
down from five (5) the prior year. The number, however, rose 
to four (4) in 2000 and six (6) in 2001. Again, this data does 
not indicate the circumstances and location of these crimes. 
In the wider view, the data showed that total reported rapes 
in Anchorage dropped from 184 in 1998 to 161 1999, how-
ever, they rose to 195 in 2000, and 210 in 2001. In any event, 
the readily available APD data is currently insufficient in 
detail and quantity to draw conclusions about either the 
effectiveness of the ANWSAC or long term sexual assault 
trends in Anchorage. 
Detailed data from the Anchorage SART Center was 
more readily available, however, it too had caveats for con-
sideration. The SART data reflected patients the Center had 
seen for forensic examinations pursuant to their sexual vic-
timization. The Center sees both female and male victims of 
sexual assault and sexual abuse of a minor of all races from 
all agencies in the area (it is the only SART Center in 
Student Showcase Journal 
Anchorage). Such an examination, however, is voluntary on 
the part of the patient. Thus, all patients reflected in the 
SART data would have been reported to the police, and thus 
be in the APD data. However, not all rapes reported to police 
(APD UCR data) would reflect in the SART Center's statis-
tics of sexual victims voluntarily examined. Additionally, the 
Anchorage SART Center opened on November 25, 1996, 
making its statistical database relatively limited. 
Specific to the week of the AFN convention, the SART 
Center saw no patients in 1997, two each in 1998 and 1999, 27 
and three each in 2000 and 2001. One of the two seen in 
1999 was non-Native, and one in 2000 was from a case in 
rural Alaska unrelated to the AFN convention in Anchorage. 
This data does not appear to support any conclusions about 
the effectiveness of the ANWSAC effort, as some bias might 
reflect in the data due to more people becoming aware of the 
SART Center's availability. 
The wider spectrum of the SART Center's data raises 
issues in Native women sexual victimization worthy of fur-
ther study. First, the percentage of Alaska Natives as a por-
tion of all patients seen by the Center ranged from a low of 
42% (1999, the first year of the ANWSAC) to a high of 71% 
(1996). The 1996 number, however, was based on a very lim-
ited sample derived from the first five weeks the Center was 
open. SART patient substance use data reflected that cumu-
latively from 1998 to November 17, 2001 (latest data avail-
able), 84% of Alaska Native victims were under the influence 
of alcohol at the time of victimization and examination, 
while 47% of victims of all other races were so impaired. An 
additional 7% of Alaska Native victims were under the influ-
ence of drugs, while an additional 11% of victims of all 
other races were under the influence of drugs. Thus, Alaska 
Native rape victims were almost twice as likely as non-Native 
victims to be under the influence of alcohol, however, they 
were slightly less likely than non-Natives to be under the 
influence of drugs. The SART data reflected that some of 
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the cases which did not involve victim use alcohol or drugs 
involved victims under the age of 12. 
One issue not addressed in the crime statistics for the 
overall police service area is that of crime displacement. 
Since the ANWSAC began its work in 1999, some 
Anchorage observers have noted, at least at an anecdotal 
level, displacement in the sexual victimization of Native 
women from the downtown bar district to a separate area 
having some bars not far from downtown. Both areas are 
28 part of the police department's Central District. Such dis-
placement might explain the relatively stable overall inci-
dence of Native women sexual assault since the ANWSAC 
began. This issue provides another facet of the overall crime 
problem worthy of additional study. It will require a more 
precise definition of the study area boundaries, as well as 
consideration of the reason some Native women might leave 
the area made safer by ANWSAC efforts for one potentially 
more prone to victimization nearby. 
Local media coverage of the ANWSAC's work has been 
favorable. An October 2000 article in the Anchorage Daily 
News ('Watchers in the Dark"), chronicled the committee's 
efforts, highlighting the Meet and Greet program and a can-
dle light vigil the committee organized during the 2000 AFN 
convention to remember those Native women victimized by 
violent crime. The article clearly described the working and 
effects of guardianship, as the reporter documented her 
account of walking with a Meet and Greet team. 
The ANWSAC garnered national attention in 2001 when 
the Office for Victims of Crime of theUnited States Depart-
ment of Justice awarded it a Crime Victim Service Award. 
The award recognized the committee's effectiveness and 
innovation in addressing the issue of Alaska Native women 
sexual victimization, through a volunteer effort with limited 
resources. The committee was the first organization focusing 
solely on sexual assault to win such an award, and it was also 
the first organization serving Alaska Natives to do so. 
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The committee has continued to expand its efforts, as 
additional member organizations join and its work becomes 
better known in the community. The ANWSAC has provid-
ed Meet and Greet teams at other functions throughout the 
year that bring numerous Native women to Anchorage, like 
the city's winter festival in February. It has also added addi-
tional services as resources become available, like cab vouch-
ers for Meet and Greet teams to provide women they 
encounter who need a ride home. The committee's efforts 
have reached beyond Anchorage, in that AFN members from 29 
around Alaska who attend the convention in Anchorage 
return to their communities. The acknowledgement by 
Native elders of sexual victimization of Alaska Native 
women as a problem has fostered dialog about the issue 
around the state. Other Alaskan communities are imple-
menting or considering efforts like those of the ANWSAC in 
their communities. 
Pending Issues. Two issues currendy face the ANWSAC as 
it anticipates its future. One is that of resources. The com-
mittee formed as a volunteer coalition, and specifically did 
not incorporate as an independent non-profit. Many of the 
member organizations are non-profits themselves, and the 
competition for resources was considered undesirable. 
Nonetheless, the ANWSAC is currendy seeking an umbrella 
organization or grant money for staff to continue its opera-
tions, which have occasionally ebbed and flowed due to the 
realities of resource and volunteer availability. 
The second issue is that of alcohol as a factor in sexual 
victimization. One committee member commented that the 
ANWSAC consciously avoids "victim blaming," and so has 
chosen not to address the issue of alcohol and drug use on 
the part of victims as a risk factor in sexual victimization. 
Some members have found that frustrating, noting that a 
majority of Native women sexual assault victims in 
Anchorage (as documented by statistics of the Sexual Assault 
Response Team) were under the influence of alcohol and/or 
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drugs at the time of their victimi2ation. Other members note 
that alcohol is a factor in most crime, not just sexual assault, 
and add that no one deserves to be the victim of violence, a 
position on which all agree. Committee members currendy 
look optimistically to a sobriety and wellness campaign the 
Alaska Federation of Natives is pursuing, in hopes that it will 
lessen alcohol as a factor in Native women sexual victimiza-
tion in Anchorage and beyond. 
30 Selected Issues in Sexual Assault 
Alcohol in Sexual Victimisation 
As observed in the account of the ANWSAC's work, the 
use of alcohol and drugs by potential rape victims is an 
important one. It will be addressed briefly here. A large and 
growing body of research suggests that drug and alcohol 
consumption by women place them at greater risk for sexual 
victimization than those not under the influence. Abbey et al. 
(2001) reported that approximately half of sexual assaults 
involved the consumption of alcohol by the offender, victim, 
or both. The study cited other victim alcohol use estimates 
ranging from 30 to 79%. The study identified several reasons 
why alcohol contributed to victim vulnerability, including 
social signals endemic to the culture, cognitive impairment, 
and degradation of the victim's ability to resist an attacker. 
Synovitz and Byrne (1998) found that numerous prior sexu-
al partners, provocative dress, and alcohol use were 
antecedents of sexual victimization. Parks and Miller (1997) 
found that women who regularly drink in bars experience a 
substantial amount of physical and sexual aggression associ-
ated with that environment. Finally, Segal (1998) linked the 
high rates of child abuse, accidental deaths, assaults, rapes, 
and suicide in Alaska to alcohol abuse. These studies added 
to those already cited (Schwartz & Pitts, 1995; Mustaine, 
1999; NSVRC, 2000), and numerous others available, give 
considerable weight to the notion that alcohol consumption 
is a risk factor for sexual victimization. 
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The premise of risk from alcohol is consistent with both 
the routine activity approach and especially the lifestyle the-
ory of victimization. Intoxication on the part of a potential 
rape victim will tend to make that person a more desirable 
target to a motivated offender. In the absence of a capable 
guardian, this will make crime more likely, according to 
Cohen and Felson's (1979) model. Hindelang et aL's (1978) 
lifestyle theory posits that time spent in public places at night 
presenting potential offenders with a convenient target, as in 
the case of alcohol use in bars, tends to make victimization 31 
more likely. As noted previously, this brought Hindelang et 
al. to cautiously approach the issue of victim precipitation 
implicit in the lifestyle theory. 
Victim Precipitation/Blame and Offender Prosecution 
Adler et al. (2001) attributed the phrase and concept of 
victim precipitation to Wolfgang's 1950s work studying mur-
der. Conklin (2001) discerned a sufficient difference in the 
nature of murder and rape to caution general application of 
Wolfgang's model to rape. Conklin observed the cultural bias 
to stereotype rape victims who lead anything but a com-
pletely chaste lifestyle as contributing to their own victimiza-
tion. Scronce and Corcoran (1995) found that female respon-
dents especially tended to blame female rape victims if they 
had consumed alcohol prior to their assault. Conklin noted 
the tactic of attorneys defending accused rapists by "blaming 
the victim" for the situation, which caused him to favor a 
more restrictive construct of victim precipitation in rape, to 
only circumstances where the victim agreed to the act and 
later retracted. Karmen (2001) noted the victim precipitation 
controversy in rape as creating two polarized camps, those 
with 'Sdctim-blaming" and those with "victim-defending" 
views. 
Schwartz and Pitts (1995), whose study indicated that 
women who drink in bars are more likely to be sexually vic-
timized, asserted that their analysis does not suggest that 
women who engage in unsafe behavior wish or deserve to be 
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victimized. Rather, their study showed that motivated male 
offenders search for women who might do something 
unsafe, which would give the offender an edge or the ability 
to take the upper hand in victimization. This dynamic is con-
sistent with the routine activities approach to crime and 
lifestyle theory of victimization. 
As noted, the issue spills into the legal arena, often com-
plicating prosecution of accused offenders. Spohn, Beichner, 
and Davis-Frenzel (2001) found that risky victim behavior 
32 prior to assaults, to include drinking to intoxication, was one 
potential but subordinate reason why prosecutors in Miami 
might decline prosecution in rape cases. DuMont (2000), 
however, found that rape cases wherein the victim had been 
drinking or using drugs were as likely to result in a charge and 
conviction as those with sober victims in Canada, after rape 
law reform went into effect. The prosecutorial conundrum 
caused Iindquist (2000), in writing about date rape preven-
tion, to urge caution in women regarding the social use of 
alcohol. Still, he found no basis to blame the victim and 
exonerate the accused due simply to alcohol use by the vic-
tim. 
Discussion 
The problem of sexual victimization among Alaska 
Native women in Anchorage and beyond is a complex and 
long-standing one, which will not be resolved quickly and 
through simple measures. The issue has been openly dis-
cussed only recently even within the Native community itself. 
The problem is a point of intersection between the two dif-
ficult issues of sexual victimization in general and the posi-
tion of Native peoples in Western culture. 
The routine activity approach and lifestyle theory of vic-
timization are relatively simple interrelated models which 
predict situations conducive to crime. As such, they logically 
suggest relatively simple interventions to create situations 
less conducive to crime, labeled generally as situational crime 
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prevention. The Anchorage experience and work of the 
Alaska Native Women Sexual Assault Committee during the 
Alaska Federation of Natives convention suggest that these 
simple models can be harnessed and applied to address 
rape/sexual assault in a specific location at a specific time. 
These models do not have the explanatory power, how-
ever, to address the larger social and cultural issues inherent 
in sexual victimization and interaction between races. 
Perhaps the most important effect of the efforts of the 
ANWSAC, as identified by committee members, has been to 33 
foster dialogue in Anchorage and beyond about the complex 
and sensitive issue of Native women sexual assault. It is 
thought that enhanced dialogue can begin a process which 
has the power to ultimately address the larger issues. 
The BJS and NSVRC publications indicate that the larger 
issues American Indian and Alaska Native populations face 
very much influence their life situations. At least two of the 
studies cited previously (Cohen et al., 1981; and Mustaine, 
1999), however, found that demographics, to include race, 
did not affect crime rates, but rather behaviors were the more 
influential factor. These studies, coming from the lifestyle 
and routine activity theories perspectives respectively, might 
offer insights for further consideration of Native victimiza-
tion; though again, these theories are not sufficient to address 
all salient issues in Native victimization. 
Recommendations for Further Study and Action 
The dearth of information in the literature noted previ-
ously specifically regarding sexual victimization among 
American Indians and Alaska Natives deserves additional 
attention. The recent publications by the BJS and NSVRC 
suggest interest developing in this area. Though the 
ANWSAC was not designed to perform research, local 
Anchorage agencies have the wherewithal to perform a cred-
ible and valuable study of Native women sexual assault in 
Anchorage. Currently there is no available scholarship on the 
topic. The Anchorage Safe Cities program, an ANWSAC 
Alaska Federation of Natives 
member organization, is reportedly preparing to do a ten-
year study of sexual assault in Anchorage, much like a simi-
lar study of domestic violence in Anchorage it performed in 
2000. Such a study will be a valuable contribution to the lit-
erature, as it will pull out data from local crime records that 
is currently difficult to recover. Additionally, the Anchorage 
Sexual Assault Response Team has collected detailed data on 
sexual assault victims who they have treated since the team's 
inception in late 1996. The data are ripe for initial analysis 
34 and publication, as the team has reached the five-year point. 
Finally, the University of Alaska Anchorage's Center for 
Alcohol and Addiction Studies is well positioned to con-
tribute its expertise on alcohol and addictions to a compre-
hensive Anchorage study of sexual assault. 
The issue of alcohol use has been problematic and con-
troversial, both in the arenas of sexual victimization and 
Native culture, and certainly where the two intersect. The 
dialogue about sexual assault initiated by the ANWSAC in 
the Native community has begun an important process. 
Studies suggest the issue of alcohol deserves a place on the 
agenda of dialogue, though it must be addressed in a spirit of 
education with the intent of preventing additional victimiza-
tion. To avoid the issue completely solely to avoid blaming 
victims seems sure to perpetuate on-going victimization. The 
sobriety and wellness initiative of the Alaska Federation of 
Natives promises improvements in this area across the State 
of Alaska. Including the issue as a standard component of 
the ANWSAC's educational program would appear likely to 
aid prevention efforts. 
Finally, the ANWSAC has operated successfully as an 
informal coalition of volunteers since its inception in 1999. 
It presently finds itself at a crossroads, positioned to effect 
additional improvements in safety for Alaska Native women, 
but occasionally lacking in resources and organizational 
structure. Not incorporating the ANWSAC as an independ-
ent non-profit was a conscious decision, based on committee 
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consensus. However, the committee may be more effective as 
it develops if an appropriate umbrella organization support-
ed it with staff and resources. The option of incorporating as 
an independent non-profit also remains. In either case, addi-
tional support for the ANWSAC will likely reap additional 
benefits in safety for Alaska Native women, both in 
Anchorage and throughout Alaska. 
Conclusion 
The literature of criminology reflects the general ability 
of the routine activity approach to crime and lifestyle theory 35 
of victimization to predict the likelihood of crime, and the 
ability of situational crime prevention to prevent specific 
crimes in specific times and places. The Alaska Native 
Women Sexual Assault Committee devised a general strategy 
of prevention consistent with these criminological theories in 
its effort to reduce the incidence of sexual victimization of 
Native women during the annual Alaska Federation of 
Natives convention in Anchorage. The committee's efforts 
have been an anecdotal success, creating awareness and initi-
ating dialogue about this specific crime problem both in 
Anchorage and across Alaska. Quantitative data supporting 
the committee's effectiveness are currently lacking. The 
recency of the committee and issues regarding data collec-
tion likely influence the current lack of supporting data. 
Since the committee's strategy comports with accepted crim-
inological theories, a well conceptualized and implemented 
study of the issue may well in time provide supporting data, 
if the committee's efforts are maintained. 
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Appendix A 
Alaska Native Women Sexual Assault Committee 
2001 Roster of Participating Member Organizations 
Alaska Native Heritage Center 
Alaska Native Justice Center 
Alaska Native Medical Center 
Anchorage Police Department 
Anchorage Safe Cities Program 
Anchorage Sexual Assault Response Team (Alaska Regional 39 
Hospital) 
Federal Bureau of Investigation, Anchorage Office 
Koahonic Broadcasting Corporation/Alaska Native Radio 
Southcentral Foundation 
Standing Together Against Rape 
Additional Affiliates in Anchorage AFN Convention Effort: 
Alaska Federation of Natives 
Anchorage Downtown Bar Owners Association 
Cook Inlet Regional Incorporated 
Source: Alaska Native Women Sexual Assault Committee 
Alaska Federation of Natives . . . 
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Appendix B 
Selected Anchorage Crime Statistics 
Table 1 








































Note. Number of reported rapes in Anchorage, according to 
FBI Uniform Crime Reports (UCR) definition: "The carnal 
knowledge of a female forcibly against her will" 
Table 2 
Anchorage Sexual Assault Response Team Statistics: Number of sex-
































N^:*SART Center opened on 11/25/1996, after AFN con-
vention; t As of 11/17/2001 
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Table 3 
Anchorage Sexual Assault Response Team Statistics: Partial demo-








































Note:* As of 11/17/2001 
Table 4 
Anchorage Sexual Assault Response Team Statistics: Demographic 
and substance use breakdown of SART patients 
Non-Native Non-Native AK Native AK Native 
on Alcohol on Drugs on Alcohol on Drugs 
155(47%) 35(11%) 260(84%) 23(7%) 
Note: Cumulative, 1998 to 11/17/2001; Patient total=641, 
Non-Native total=331, Alaska Native total=310. 
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Illuminating Orientalism: 
^orcf <ft?n>n*s "STfte Giaour" 
Rhonda Overwav^ 
Between 1813 and 1816 George Gordon, Lord Byron, 
began a phase of his literary career which owed its inspira-
tion to an intimate knowledge of the Orient. During that 
period he produced four poems which constitute his 
'Turkish Tales." Time and the efforts of some literary schol-
ars have left these poems shrouded in controversy. Were 
Byron and others of his poetic generation continuing and 
exacerbating the prejudicial stereotyping of the people who 
were the subject of their work, or were they simply utilizing 
the tools of Romanticism to produce rich and exotic poems 
and narratives for their audiences? Despite scholarly argu-
ments to the contrary, "The Giaour," one of Byron's four 
tales, along with its companions, "The Bride of Abydos," 
"The Corsair," and "The Siege of Corinth," should be read 
as superb examples of the poetry of the Romantic era rather 
than political commentary. 
Webster's Collegiate dictionary defines "Orientalism" as 
"scholarship or learning in Oriental subjects," a rather sim-
plistic definition when compared to the Orientalist philoso-
English 202 - Professor Suzanne Forster 
phy which Eastern scholar Edward Said brings to the discus-
sion. Orientalism is a philosophy, in Said's estimation. 
Beginning with the premise that Europeans "invented" the 
Orient, he explains how that invention, to this day, colors the 
political and social relationships between the East and the 
West (1). Rather than defining themselves, alleges Said, the 
Eastern character, lifestyle, politics and social institutions are 
defined by the Occidental minds interpreting them. 
Predicated on the hegemonic concept of Europe as the 
44 superior entity, with the Orient the inferior, and viewed 
through generations of colonial rule, the Eastern races, Said 
opines, have been unfairly stereotyped. 
Instead of maintaining their distance from such political, 
social, and ethical concepts, Said sees the Romantic poets as 
accomplices in the continuation of this prejudice. Under 
scrutiny in his book are Samuel Taylor Coleridge, Byron and 
William Buder Yeats, who, according to the author, tended to 
write these jaundiced perceptions into their works. Rather 
than examining Byron and Coleridge as typical Romantic 
poets immersed in imaginative reflections upon nature, truth 
and beauty, he sees them as furthering the concept of 
European superiority. 
Endorsing Said's Orientalist theory, Eric Meyer has writ-
ten a focused argument which finds corroboration in the 
lines of Byron's Turkish Tales, the best example of which he 
attributes to "The Giaour," a "fundamentally hegemonic nar-
rative; centered on the extension of Western cultural superi-
ority over the East [...]" (676). 
On the other side of the argument is Naji Oueijan, who 
finds in Orientalism a "nexus of knowledge and a cornu-
copia of rich material" for the Romantic poet (5). The 
Oriental locale, its foreign exoticism and mystery, provide a 
wealth of images and characters from which the poet might 
draw inspiration. To Oueijan, Orientalism liberated the 
Romantics from earlier conventions and encouraged their 
transition to a new poetic style. 
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Another Orientalist scholar, Abdur Raheem Kidwai, lays 
claim to a middle ground That Orientalism includes ele-
ments of negative stereotyping is in some cases true, but 
Byron was not, in Kidwai's estimation, one of those guilty of 
such a motive. Instead, he recognizes Byron as possessing an 
"alternate view:" "His identification with a culture not his 
own tended to cut across barriers of religious hostility and 
cultural blindness" (iv). Addressing the issue from an Orien-
tal/Muslim perspective as he does, and perhaps more sensi-
tive than others might be to any purposeful negativity, Kidwai 45 
credits Byron with treating the Oriental with "accuracy and 
imaginative sympathy" as well as "unusual empathy" (vii). 
Lord Byron, whose given name was George Gordon, was 
born in London on January 22,1788. At two he accompanied 
his mother in her move to Aberdeen, Scotland, after his 
father had exhausted his mother's fortune. The tide, and later 
a seat in Parliament, was conferred upon him at age 10, upon 
the death of a granduncle (Graham). Educated at Trinity 
College, Cambridge, where his "drinking cup, made of a 
human skull, and his savage pets were notorious," he left 
without earning a degree (Moore ix). 
In spite of his youthful rebelliousness, Byron was, when 
so inclined, a gifted student and voracious reader. His inter-
est in the East began early. Literature of the period included 
a plethora of writings about the East, ranging in subject mat-
ter from serious histories to travel guides. By the time he was 
sixteen, he had read volumes such as David Jones' A, 
Complete History of the Turks in four volumes, Lady Mary 
Wortley Montagu's Works, a five-volume memoir of Turkish 
life in the 1700s, and C. S. Sonnini's Travels in Upper and 
Lower Egypt 
Byron's fascination with "things Eastern" was the impetus 
for a two-year grand tour which took him to Egypt, Turkey, 
Greece, and Albania, all dominated by the Muslim Ottomans, 
the "Turks." Letters home were filled with accounts of visits 
with viziers and sultans and nights spent in their serais. It was 
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a period during which Eastern traditions, customs, and cul-
ture soaked into his every pore. Attracted to the beauty, 
excitement and passion of the Eastern locale, he found the 
bigotry of some Western Europeans personally distasteful. 
While visiting Constantinople in 1811 he wrote of a retainer 
traveling with him whose "stupid, bigoted contempt for 
everything foreign" was much in opposition to how Byron 
viewed the East (More 114). That Byron perceived his posi-
tion among the "other" as that of someone far superior 
46 appears doubtful. 
"The Giaour" itself provides the most compelling 
insights into Byron's attitude toward this exotic land. He 
presents his tale as "disjointed fragments" narrated primarily 
by a Muslim fisherman and, consequently, told from the per-
spective of the "other" (310). These fragments link elements 
of a plot set in Greece (not the Greece of the classic era, but 
Greece under the domination of the Turks), one of the 
Eastern locations which captured Byron's heart as well as his 
imagination. The giaour (infidel) is a Christian, presumably 
European, traveler, much as Byron was himself. The traveler 
falls passionately in love with the exquisite slave girl, Leila, 
who, as fate would have it, "belongs" to the Sultan Hassan. 
When Hassan discovers her infidelity he has her killed; she is 
sewn into a sack and thrown into the sea to drown. When the 
giaour discovers what has become of her, he plans revenge 
against the Sultan. Joining a band of robbers he ambushes 
Hassan and, waging a fierce but successful battle, emerges 
the victor. Tragically, he must then live out the balance of his 
life tormented by the pain of his loss. In the last twelve stan-
zas the giaour, now on his deathbed, gradually reveals the 
truth of his past to a priest, while mourning his lost love and 
surrendering to total despair. 
The question remains: Is the poem Orientalist in nature? 
Is it representative of the Romantic era? Do its words sub-
stantiate Said and Meyer's assertion that it furthers the nega-
tive political and social implications of Orientalism? 
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"The Giaour" is definitely Orientalist. Its setting and 
imagery, its language and the customs it reveals, are Oriental 
in temper and tone. Its Orientalism is immediately apparent 
in the opening stanza, which includes the following lines: 
Fair dime! where every season smiles 
Benignant o'er those blessed isles 
[ ••] 
Caught by the laughing tides that lave 
These Edens of the eastern wave. 
[ ] 47 
For there-the Rose o'er crag or vale, 
Sultana of the Nightingale [...]. (1-2,8-9,15-16) 
Byron is certainly not alluding to the damp chill of Western 
Europe. The climate is, instead, "benignant," kind and gentle. 
The realms he describes are "edens," paradisiacal lands 
whose shores are lapped by the "laughing" waves of an "eas-
tern" ocean. Emphasizing the Eden-like quality of the set-
ting, Byron introduces the nightingale and the rose of a well-
known Persian fable (Byron 71). Despite the fact that "nei-
ther Byron nor his editors explained the meanings of [. . .] 
eastern terms [they] flavor every line" (Oueijan 1). 
Is "The Giaour" representative Romantic poetry? Does 
it contain elements associated with the Romantic era? 
Romanticism was imagination, imagination given free reign in 
the process of examining one's innermost feelings through 
the symbolism of the natural world. Learning of his lover's 
death by order of her master-husband, the giaour is seen near 
the palace in the dark of night, "thundering" on the "black-
est steed"(180): 
He came, he went, like the Simoom 
That harbinger of fate and gloom, 
Beneath whose widely-wasting breath 
The very cypress droops to death [...]. (282-286) 
The reference to the simoom alludes to a warm eastern wind, 
in this case an ill wind which presages some evil. The droop-
ing branches of a tree which, under other circumstances, 
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might be included for its positive imagery, its lovely, feathery 
branches, is now drooping to "death," another image from 
the natural world which serves, in this case, to add to the 
ominous tone of the story. 
Nothing Byron drew from nature or extracted from his 
imagination compares, however, to the feeling of utter 
wretchedness which assails the giaour as death nears: 
My good, my guilt, my weal, my woe, 
My hope on high - my all below. 
48 Earth holds no other like to thee, 
Or, if it doth, in vain for me: 
For worlds I dare not view the dame 
Resembling thee, yet not the same. 
The very crimes that mar my youth, 
This bed of death - attest my truth! 
Tis all too late - thou wert, thou art 
The cherish'd madness of my heart! (1182-1191) 
Can a reader possibly doubt the torment of the mournful 
lover? Seeing himself as the cause of Leila's death, he envi-
sions her as the sole reason for his existence. She was the 
good in him and his well-being, as well as the source of his 
guilt and woe. "Woe" implies so much more than mere sad-
ness; woe is deep suffering and grief. There is no other like 
her and never will be. She is his cherished love and his mad-
ness. The elements of Romanticism are evident throughout 
the poem. Byron utilizes images drawn from nature to set the 
scene and to enhance the narrative. His imagination is fully 
engaged in the process of transforming a distasteful but cul-
turally traditional event into poetic form. Passion rages 
throughout, whether the passion of love or that of hate. 
Do the words or the tone of "The Giaour" provide the 
reader with any evidence that it is Orientalist in the negative 
sense? Research indicates that Byron was enchanted with the 
East. He studied it avidly and was drawn to it as a moth to a 
lantern. His experience there seemed to bolster all of the 
positive notions he had acquired through prior study. He not 
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only read the East, he lived it. The poem was not written 
from a Western, colonial perspective. Instead, Oriental bias-
es can be detected in the "fragments" as spoken by Eastern 
narrators. The fisherman characterizes the giaour as a hateful 
foreign creature: "I know thee not, I loathe thy race" (191). 
Responding to this prejudicial attitude, Marilyn Buder 
declares that "It is telling as well [. . .] that Islam in ["The 
Giaour"] is the religion of the leaders as well as followers, 
while Christianity has no spokesperson but ignorant zealots" 
(85). 49 
Of the Romantic poets who incorporated visions of the 
East into their work, Lord Byron appears to be the one 
whose motives and attitudes are most often called into ques-
tion. To a lesser degree his contemporary, Coleridge, is as 
well. However, the Coleridge works which are generally iden-
tified as Orientalist are fewer in number and thematically 
much different than the Turkish Tales. 
Pointing to "Kubla Kahn," Coleridge's most obvious 
example of Orientalism, a critic would be hard pressed to 
find anything other than Oriental imagery and perhaps an 
allusion to the warlike nature of the Turks, an accurate his-
torical observation. Because "Kubla Kahn" is not a complete 
narrative, it is difficult to find in its lyrical lines anything 
which can be construed as prejudicial. Instead, it appears on 
the page as might a painting: imagery, color, and line. A hid-
den agenda seems lacking. 
"The Giaour" was penned during the Romantic era by a 
poet representative of his literary times. Within its lines one 
finds an imaginative narrative enlivened by the natural 
imagery of that generation. It is captivating not only because 
of the drama of the story but also because of the richness of 
the language. It evokes in the reader empathy for its charac-
ters, whether representative of the East or the West. As 
Byron worked on it, writing and rewriting, eventually stretch-
ing four hundred lines to fourteen hundred, it is clear that 
what he referred to as "this great snake of a poem-which 
Illuminating Orientalism . . . 
[had] been lengthening its ratdes every month" (Moore 191), 
had invaded his heart as well as his soul, the soul of a 
Romantic poet. 
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£Xbre than the Sum of the (parts: 
illustration*s ^rrative <I^ ole 
in Children's picture Storybooks 
Many People believe that an illustration should illus-
trate the story. This is something I don't really be-
lieve. I'm sick to death of the illustration that just 
shows an incident. It bores one doing it. I would much 
sooner make a drawing that has an evocative m o o d . . . 
It's like two jazz musicians playing together-one plays 
piano, the other alto-sax, or one drums and another 
trumpet. You play as a combination. 
Charles Keeping, 1924 -1988 (qtd. in Martin 46) 
The discussion of children's books is generally based on 
the same sets of craft elements one would expect to discuss 
in higher literary forms, such as character, plot, setting, and 
style for example. These elements may be tailored more for 
children's books in order to pose questions regarding the 
appropriateness of language as it relates to age group, or 
whether the story can rotate on a moral axis without being 
preachy or thematic. However, if one was to simply read a 
child's picture storybook's text alone, it would be easy to dis-
Creative Writing & Literary Arts - Professor Ronald Spatz 
miss it as plot summary, filled with examples of telling rather 
than showing. It is for this reason that children's picture sto-
rybooks are often dismissed as less than serious literature - a 
child's entertainment, little more than a toy to look at. Yet if 
one was to take into consideration that which a reader does 
look at in a picture storybook, namely the illustrations, then 
it would become clear that such discussions are either ignor-
ing the visual elements all together or treating pictures as 
objects in traditional art appreciation, focusing on balance 
52 and composition rather than intrinsic narrative elements. 
Perry Nodelman describes illustration as a subde, com-
plex form of communication. He explains that it is unusual 
as a narrative since it supplements verbal information with 
visual art, yet is unusual as visual art due to its "focus on the 
meaningful aspects of visual imagery;" it is the very nature of 
picture books to focus our attention on the meaning of the 
pictures and on the language that conveys meaning (21). 
Unlike fine art, which asks the viewer to contemplate each 
work as it exists alone, illustration, specifically that in chil-
dren's books, exists to "assist in the telling of stories" (vii). 
Illustrations communicate effortlessly, and in this way, clarify 
text for young readers or listeners. 
Similar to the tools used to evaluate literary qualities in 
fiction, corresponding tools exist to evaluate the narrative 
qualities in children's book illustration. It should be clarified 
that there are four different forms of children's books which 
incorporate illustration: picture books, illustrated storybooks, 
wordless picture books, and picture storybooks (Hall 11). All 
four types use pictures as visual aids and as a means of trans-
mitting information to inexperienced listeners and readers. 
Although the narrative quality of the illustrations is the high-
est within the last two forms, one must have a thorough 
understanding of all forms in order to select and evaluate the 
books in which illustration provides narrative function. 
The term "picture book" is perhaps the most commonly 
used and tends to encompass all children's illustrated books, 
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however a true picture book technically doesn't reveal a story 
line with a recognizable problem, conflict, and/or resolution. 
Such books may describe an environment, a feeling, or an 
action. An example of this is the 1957 Caldecott Award 
recipient, A Tree is Nice, written by Janice Udry and illus-
trated by Marc Simont, where the illustrations function to 
establish or enhance the quiet mood of the text. Concept 
books, which teach the alphabet, counting, or shapes also fall 
in the category of picture books, and rely on accompanying 
illustrations to provide an image to explain or clarify the text. 53 
The first picture book, Orbis Sensualium Pictus (The World 
Explained in Pictures), was developed in 1658 by Czecho-
slovakia^ John Amos Comenius, as a visual textbook that 
served at the time to summarize the world with 150 titled pic-
tures. Orbis Pictuswas developed initially in a German /Latin 
version, but the form was used as a model for three centuries 
in over 200 editions in 26 languages as a textbook for learn-
ing other languages as well. "The fame as well as the endur-
ing usefulness of Orbis traces to its ingenious integration of 
three features: encyclopedism, bi-lingualism, and visual 
imagery" (Bagely screen 1). 
The idea behind picture books has changed little in the 
last three and a half centuries. Orbis Pictus set a precedent for 
learning object names by reference through illustration. 
Nodelman states that picture books allow us to "possess the 
world" by having a mastery of the names of the objects with-
in it (19). In this way, picture books provide language growth 
by representing symbols of a concrete world and human 
experience, however their narrative power is somewhat 
incomplete or limited. 
While picture books provide symbols, "illustrated story-
books" provide imagery, while relying on the text alone to tell 
the story. Illustration is not necessarily used to gain meaning 
in this form, yet rather is a decorative means of reiterating 
the details of the text. These books generally have more text 
than illustration, featuring as few as one illustration per chap-
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ter. Purists include Beatrix Potter's, The Tale of Peter Rabbit 
in this category, since her 1902 text can still function to tell 
the story if it stands alone. 
Historically, most books were illustrated; most notable 
were the books of Charles Dickens and the brothers Grimm, 
illustrated by George Cruikshank. The success of other 19th 
century illustrators such as Walter Crane, Kate Greenaway, 
and Randolph Caldecott as well as the early 20th century's 
Beatrix Potter contributed to the rise in popularity of chil-
54 dren's books. David Bland states that the most popular 
images, often considered the most "suitable" style for chil-
dren, have only appeared on this continent within the last 50 
years, and follow the Russian expatriate style developed in the 
early 1900s by Boris Artzybasheff and Feodor Rojankovsky. 
These particular lithographs may not seem original, yet "that 
is only because we have been imitating them so closely ever 
since they were introduced to us" (424). 
"Wordless picture books," such as Raymond Briggs', The 
Snowmaa or David Wiesner's 1991 Caldecott award recipi-
ent Tuesday, offer a narrative that operates within the illus-
trations alone, with little or no text. This type of book is reg-
ularly scrutinized for its lack of literary merit and has been 
compared to simpler forms of entertainment, such as televi-
sion. However, "reading" this type of book actually engages 
the mind more than the television, since proper narrative un-
derstanding of a wordless picture book relies on a child's 
knowledge of the way reading works in general (i.e. the story 
is read from left to right, front to back, and right side up). A 
child still has to look for visual narrative clues within the 
illustrations, even more so perhaps since there is no text avail-
able for clarification,and will simply create their own narra-
tive. 
Within a "picture storybook" however, both the text and 
the illustrations are equally important; they amplify, yet 
define one another (Nodelman viii). Often, the meaning and 
importance of a text is literally unclear without the accom-
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panying pictures. According to Uri Shulevitz, illustrator and 
author, "pictures provide information not contained in the 
words. Both pictures and words are 'read,' which means 
fewer words are needed to tell the story" (qtd. in Hall 11). 
The viewer searches the pictures for information that might 
add to or change the meaning of the accompanying texts, 
and because these texts merely assert (again, sometimes read-
ing more like plot summaries), the illustrations must convey 
emotional quality and inform the reader of the voice in 
which to read by visually showing how. 55 
In the 1970s, Mary Lou White outlined the features that 
exemplify picture storybooks in a journal for elementary 
school teachers so that they may be used in the classroom to 
teach literary devices (Hall 13). Some of her guidelines 
referred to maximum target age (pre-school to grade three 
levels) and the minimum number of illustrations required 
(approximately one illustration on every other page), how-
ever the main focus was whether or not the story had a rec-
ognizable plot, offering pictures and text so closely related to 
the storyline that both must be "read" simultaneously to fully 
understand the story. She further required that the work be 
an original story, that is to say not a "retelling" such as a folk-
tale unless it is reworked as a parody, and that it be in prose 
form, however, with the growth of poetic form in this genre 
in the last 30 years, this last item could rather easily be dis-
counted (Hall 13). 
Nodelman states that children are "egocentric" and 
"identify" with characters like themselves (32), therefore, 
illustrations in picture storybooks must function on various 
levels. For a child, the truth lies in the pictures, whether serv-
ing to enhance or contrast the text, or provide literary devices 
such as humor and irony. These devices set the mood of the 
text and reinforce facts, but also create a counterpoint to tex-
tual material in order to set up and tell another story next to 
the textual version, or to "belie textual content" (Hall 7). In 
Ellen Raskin's, Nothing Ever Happens on My Block the 
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main character, Chester, complains how dull his street is 
while behind his back are ongoing burglaries, a fire, money 
flying through the air, and multiplying witches - none of 
which is revealed in the text, or is noticed by Chester. In this 
case, the illustrations let the reader or young viewer know 
what this character doesn't. This results in the joy of discov-
ering a meaningful aspect through visual information, such 
as a symbol, or insight into characters and situations, implied 
by the setting (Nodelman 20). In Raskin's case, a visual joke 
56 is created when the reader knows crucial information that the 
main character doesn't. 
In other instances, the minor characters ignore the main 
action and "provide the ironic message that what seems 
monumentally important to the person centrally involved, 
often means nothing to objective outsiders" (Nodelman 
235). In Pat Hutchins' book, Rosie's Walk. Rosie the hen is 
clueless that a wolf is stalking her while she is out for a stroll. 
The fact that the wolf is continually harming himself 
throughout the story, while the hen is completely unaware of 
the threat, is humorous enough, yet it is the reappearing goat 
and his apparent lack of interest to the entire situation, which 
adds further to the layers of irony. 
In a sense, both author and artist share equal responsibil-
ity to tell the story. "An illustration can show us new ways of 
seeing it can give us our perception; it can give us deeper 
understanding of the relation between nature and man" 
(Cianciolo 31). For this reason, it is the illustrator's responsi-
bility to illustrate the significance of the story and extend the 
text through image. Narrative illustrations complete the 
expression of thought and feeling; "[a] work of art must 
cause the viewer to stop and look, and then look again" (32). 
Both illustrators and critics agree that illustrators should 
not create images that simply copy the text, but instead leave 
space to "juggle picture and word - the rhythm of one fore-
most and then the other" (Hall 7). By simply duplicating the 
words of the text, the reason for including illustration isn't 
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justified. Illustrators have to find ways to enrich a summari-
zed action; otherwise, the pictures become labels, rather than 
utilize literary devices (such as alliteration, understatement, 
pun, satire, irony, or humor) to their full potential. 'Ticture 
book creators recognize that scant text provides only the 
skeleton for the story and the embellishing, dramatizing, elu-
cidating, and expanding illustrations, while never obliterating 
the story's idea, do, nevertheless, flesh it out" (Hall 6). 
While words tell us what pictures do not illustrate, the pic-
tures should show us what the text does not tell, "each speaks 57 
about matters on which the other is silent" (Nodelman 222). 
The reader wants to experience a sense of completeness, 
however, rather than a lack of confidence in either element 
due to such limitations. For example, in the Maurice Sendak's 
Where the Wild Things Are, the main character, Max, is 
introduced as "making mischief," an understatement, since 
the illustrations portray him chasing the family dog with a 
fork and hammering holes into the walls. Here the illustra-
tions create a terse acceptance to the tone that wouldn't oth-
erwise be shown. In the same book, the text alone refers to 
Max's journey to "where the wild things are." Such descrip-
tions of the "wild things" as, "they roared their terrible roars 
and gnashed their terrible teeth and rolled their terrible eyes 
and showed their terrible claws," if simply read, would seem 
frightening, yet the illustrations portray somewhat harmless, 
even humorous creatures, which, according to Sendak, are 
actually caricatures of his Jewish relatives from Brooklyn 
who visited every Sunday (Lanes 88). 
"Writers of picture books must imply character and 
mood without recourse to such details - and hope that illus-
trators sensitive to their stories will invent the right visual 
details to express the appropriate information" (Nodelman 
202). The elements that create mood and tone in a picture 
storybook are predominant qualities of the book as a whole. 
In order to control a reader's understanding of what is 
depicted, illustrators use a variety of tools to create mood 
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and tone, such as color quality, rhythm, medium or style, den-
sity of texture, and the actual size and shape of the pictures 
or book itself. 
Use of color is perhaps the most obvious technique for 
controlling mood, as it is the first thing a reader notices when 
opening a book. While colors have conventional meanings, 
associated with emotions and culture, the successful use of 
color and shading should achieve expression in a work rather 
than pure representation. For example, the use of violet or 
58 purple may allude to fantasy or mystery, while the use of blue 
creates sadness or calmness -whether or not an object as we 
know it is really violet or blue. By varying colors, an artist can 
vary the mood as it relates to the desired effect. In Where the 
Wild Things Are. Sendak uses color to connect images such 
as the white in Max's wolf suit and the white of the moon 
through the window. By relating these two images, the artist 
reveals a layer of narrative that suggests magic and danger, 
yet also protection - a layer that his text only hints at 
Words allow us to put ourselves in a character's place, yet 
pictures demand that we stand back and observe them. 
Nodelman states that the basic pattern of perception there-
fore, is to hear about something in the words and then look 
into the pictures to find it; having seen it, we can interpret 
differently what we hear. This creates the rhythm of the pic-
ture storybook: forward, stop, forward, stop (243). It is this 
interference with the forward momentum of text, which cre-
ates suspense for the reader. "Both the words and pictures of 
picture books have temporality - both can imply the passage 
of time, the words by their very nature and the pictures by 
their sequence. Consequently, both are capable of having 
rhythms, and the two together create a third rhythm: the 
rhythm of the picture book narrative" (224). 
Nodelman further explains that a picture's rhythm is reg-
ular; effectively one strong beat after another, yet a text's ver-
bal rhythm is climactic. If the text asks, What happens next? 
and there is an image, we stop and look because the picture 
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asks, What is happening now? (246). The best artists take advan-
tage of the frustration of wanting to jump ahead and find out 
how a sentence or action is completed combined with want-
ing to stay and look at picture. Similar to the counterpoint 
found in music, the combination of illustration and text cre-
ates a contrapuntal rhythm; ** [an] action described by the text 
always moves beyond the picture, [so] our close look at the 
picture creates a retardation, a backward movement that 
builds tension and thus suspense" (258). 
As in fine art, the styles associated with illustration vary to 59 
create a spectrum of moods whether they occur using 
cubism, pointillism, or collage style. Patricia Cianciolo makes 
the point that some of the more commonly represented 
styles of illustrations for children are imaginative and whim-
sical, often expressionistic or surrealistic in nature. These 
styles place an emphasis on intuition versus intellection, 
focusing on the subjective through emotion and abstraction 
(40). She further explains that folk art and naive art styles also 
appeal to children through simplistic, yet often-exaggerated 
qualities, incorporating an awkward spontaneity and an 
almost exclusive frontal or profiled posture, much the same 
as a child's own work (48). 
Impressionistic styles, with their emphasis on color, light, 
and vibrancy of character in both animate and inanimate 
objects create a modern feeling of informality and detach-
ment and may serve certain texts well (43). Often styles that 
are more representational place an emphasis on details and 
facts, formality, and immediacy, and for this reason are gen-
erally reserved to clarify images for younger ages. 
One of the styles that has seemed to find its way most 
naturally into the world of children's illustration is the car-
toon style, which is a form of expressionism. The cartoon 
style depicts "incongruous and incompatible characteristics" 
(Cianciolo 50) or situations, and employs humor, slapstick, 
and the absurd through exaggeration and distortion that con-
veys how a character moves and feels. There is an emphasis 
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on expression and movement rather than accuracy of shape, 
and for this reason many critics condemn cartooning's toy-
like quality. However, as the likes of Dr. Seuss, William Steig, 
and Maurice Sendak have proven, all art has narrative func-
tion. "It is that expressiveness, that ability to show how 
somebody or something feels, that makes cartooning so ap-
propriate a style for illustrators of narrative" (Nodelman 99). 
Nodelman refers to visual differences as they relate to 
interior differences, in that "the way they look is highly 
60 evocative of what they mean" (49). The final choice in paper 
stock alone, for example, can enhance a book's mood. Rough 
or textured paper is tactile and creates a higher contrast 
between light and shadow. Chris Van Allsburg's The Garden 
of Abdul Gazazi and Jumanji are both illustrated in black and 
white, with early editions printed on matte stock. The con-
tent matter of the two books, which is very magical and sur-
real, becomes almost unsettling due to the combination of 
texture, medium, and color of images arid paper - as if the 
reader is looking at a documentary photograph. Glossy paper 
stock, however, has a distancing effect on the reader. Because 
light reflects over the entire surface, it becomes difficult to 
focus on one specific object, so the entire plane must be 
taken in at once. The use of light in this manner can also cre-
ate a sense of serenity and stillness, while other high gloss 
surfaces are used to enliven already vibrant colors (48). 
Use of pattern is also related to texture. A predominant 
set of patterns and similar shapes can create a sense of uni-
formity and calm within an illustration, whereas conflicting 
sets of pattern create tension, disruption, and activity. It 
should be mentioned as well that the use of a repetitive pat-
tern alone cannot tell a story since it lacks conflict and there-
fore becomes merely decorative; however, a totally unpat-
terned image doesn't create enough order for the reader to 
focus on that which is disturbed - character or setting -that 
which we rely on for narrative tension (Nodelman 74). 
Readers tend to respond to the form of a book, whether 
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it be size or shape related, and this is based on preconcep-
tions and prior experience with books. Large books or illus-
trations imply noise and energy while smaller versions of the 
two indicate delicacy and calm. And "what may seem fore-
boding and respectable in hardcover often seems disposable 
and unthreatening in soft" (Nodelman 44). 
As readers, we often reach conclusions based on the set-
ting and its various details. It is for this reason, Nodelman 
explains, that wide format, or landscape-situated books gen-
erally imply an external conflict since the setting can be tech- 61 
nically explored and used in the space provided. Narrow for-
mat, or portrait-situated books have less opportunity-or 
space-to depict setting and will therefore often concentrate 
on empathizing with the character (46). In the latter, the read-
er focuses more on action and facial expression, such as with-
in Beatrix Potter's The Tale of Peter Rabbit, and on the 
implication of internal conflict, as in Dr. Seuss's Horton 
Hatches the Egg (in which, Horton is an elephant). Maurice 
Sendak, however, tends to focus on his characters' internal 
conflicts within horizontal formats such as in Where the 
Wild Things Are. In the Night Kitchen, and Outside Over 
There. This can be attributed to the use of the relationship 
between a character and an imaginary setting as the source 
for inner conflict (47). 
While identifying colors, textures, shapes, and styles of 
illustration may help to identify the type of narrative and 
mood to be associated with a picture storybook, there are 
further criteria to consider when evaluating narrative in illus-
tration. The pictures must have qualities, which convey emo-
tion and create a narrative understanding for children without 
the use of text, or with a limited use of text. In fact, the illus-
trations should go beyond the text, in that "once he has heard 
the story, a young reader should be able to retell it by study-
ing the details in the pictures" (Cianciolo 17). 
An artist has an opportunity to create illustrations that 
will become significant to a child's reading experience and 
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heighten their awareness of that which surrounds them. 
Cianciolo claims that young readers want stories about the 
ordinary and unique, the real and imaginary - illustrations 
should help a child to envision these worlds together in new 
and vital ways (25). With this in mind, it should be clear to a 
young reader that their concerns and tastes are understood, 
and that their needs, likes, and dislikes are respected in the 
pictures. 
Artist Ezra Jack Keats equates picture book development 
62 with ballet choreography: "there must be a constant relation-
ship of one spread to the next. Scale size, form are impor-
tant. The building up of suspense, the dramatic effect of one 
big drawing, one small one, are important in the turning of 
the pages. Each drawing is considered not in itself, but in 
relationship to the rest of the book. The artist must keep in 
mind drama, continuity, contrast, mood" (qtd. in Cianciolo 
16). A blank page is an empty stage, while the artist is the 
producer, choreographer, director, set builder, and costume 
designer. 
Author and artist Uri Shulevitz claims to strive to "sug-
gest and evoke" rather than state rigidly through illustration, 
with the hopes that a child will fill in with his or her own 
imagination. He believes that the audience is intelligent and 
active rather than passive, that the goal should be to express 
ideas in such an original and interesting way that a book can't 
be ignored (qtd. in Cianciolo 28). 
The most successful illustrator will leave a "residue of 
atmosphere and feeling, lingering long after the book has 
been read" (Heins, 158). This is primarily accomplished 
through the creation of mood and tone for the setting and 
characters. As previously mentioned, one tool used to 
achieve this is style - "that which is distinct about a work of 
art [and] marks it out as different from other works" 
(Nodelman 77). Readers see style through the filter of histo-
ry and experience, and therefore interpret the mood of a 
book accordingly. Nodelman claims that fairytales, for exam-
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pie, are often illustrated with an interpretation of a 
Renaissance or Medieval style that reflects the ideology of 
the time and enhances the text. However, if an artist works 
solely to promote his or her own style, the result is meaning-
less to anyone else and won't function as a successful narra-
tive (78). An artist has to work beyond personal preference 
and choose a style that creates a proper narrative effect, com-
municating an appropriate interpretation. "Illustrators are 
subsidiary artists, their work a parasite on work that already 
exists. Even wordless picture books illustrate a story that an 63 
artist conceived before he drew the pictures that imply it" 
(Nodelman 79). For this reason, a good artist should have 
more than one style, and even have the ability to scavenge 
styles. Maurice Sendak claims, "Style, to me, is purely a means 
to an end, and the more styles you have, the better . . . each 
book obviously demands an individual stylistic approach" 
(Haviland 41). 
The pages of a children's book can be likened to a stage, 
each turn of the page signaling a new set and performance. 
But in an age of cinematography and camera acrobatics, illus-
tration can be just as closely compared to film, and nowhere 
do cinematic elements come more into play than in the devel-
opment of character, setting and conflict. 
Perry Nodelman refers to a "glance curve" (135) in illus-
tration, which is a path that moves from the left foreground 
back around the picture space and to the right background 
He claims that we identify first with characters on the left 
foreground, and the protagonist is located here more often 
than not, also suggesting that a character on the left with his 
back turned towards us will receive the most sympathy since 
his position is most like ours (135). Characters may be situat-
ed in the center of the page when the focus is on them, yet 
off to the side when the focus is on what they see. If a char-
acter looks direcdy at the reader, this can be likened to sec-
ond-person point of view, or the literary use of word "you." 
Such a technique may be used to draw the reader into a cer-
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tain action or heighten the awareness of what may be an 
ironic or inside joke shared between the character and reader. 
Nodelman also refers to a specific visual stance that can 
be achieved using "camera-like" techniques and changing 
angles in order to portray intense drama. If a character is 
illustrated from below or against a non-patterned back-
ground (such as the sky), he may seem isolated from, yet in 
control of his environment. However if seen from above, 
the character is more a part of the environment, either secure 
64 or constrained there (150). 
While a series of shot sequences of the same action pro-
vide more variation in point of view, long shots surrounded 
by a lot of background imply objectivity and distance, often 
showing how a character's actions influence his environment 
and visa versa. Middle distance shots, where characters fill 
most of the space from top to bottom, emphasize relation-
ships between characters. And, as in film, close ups commu-
nicate feelings through facial expression (151). Another film 
technique that Nodelman describes, is the "establishing 
shot." This may be used to show the geographical locale 
from a distance so that the reader can later focus on emo-
tional high points and narrative connections rather than geo-
graphical ones, since he already understands where the action 
is taking place (179). Often this technique may be used on the 
end pages or on a half tide page to begin or end the narra-
tive outside of the text. 
These techniques become crucial to the narrative, partic-
ularly in a wordless picture book, which relies on visual con-
ventions to know how to "read" it. With no text, only media, 
color, and style communicate mood and atmosphere. If, for 
example, an artist chooses a very vibrant palette to express a 
somber story, its effect may be lost when filtered through a 
child's eyes, resulting in confusion when there is no text to 
accompany and clarify the irony of the choice. The reader 
must also understand the conventional meanings of gestures 
and facial expressions, as well as the impact of setting, and 
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even clothing on social status. How else would one easily dis-
tinguish a poor child lost in a wealthy kingdom, for example? 
The artist can use clues through technique, such as the use of 
color, line, and shape to point to important objects and fig-
ures; however, there still must be a basic understanding on 
the part of the "reader" as to the way a book works -that it 
must be held upright and that sequences are read from left to 
right. Imagine the lack of understanding within a wordless 
picture book for a child from a culture where literature is read 
right to left. 65 
Further, wordless picture books often employ a cartoon 
style that exaggerates the action for clarity and humor. In The 
Snowman. Raymond Briggs uses this technique to show the 
humorous actions of a snowman that comes to life. In one 
scene, a boy teaches the Snowman how a light switch oper-
ates, and through no text whatsoever, the reader immediate-
ly recognizes both the innocence and sheer delight of the two 
characters when such commonplace knowledge is shared. 
The more representational or realistic the artwork, however, 
the harder it becomes to pick out such signs and understand 
this type of narrative since the exaggeration is lost. Some 
critics of wordless picture books consider them a halfway 
house between television cartoons and the "less blatant 
charms" of full text (Hall 15). Yet according to Nodelman, if 
they are "viewed with an attitude of respect for the commu-
nicative powers of visual codes of signification, wordless 
books can be as powerful a source of education in the atten-
tiveness basic to literacy as are books with words" (191). 
There is an amount of similar criticism related to all 
forms of children's picture books, especially since current 
trends seem to indicate a danger in producing books that are 
merely following the popular conventions of the mass-mar-
ket or "Disney-style" images: sterile, stereotypical, and con-
sidered highly appropriate for young viewers. As previously 
mentioned, many view children's books as mere toys, leaving 
some critics with the opinion that "literature starts where pic-
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ture books end" (Hall 15). Of course, there are examples of 
books with overbearing artwork, featuring text that functions 
more as a caption than narrative, but poor examples of liter-
ature exist as well. Each has to be judged on it's own merits, 
as "good writing is good writing on any level" (Hall 16). For 
example, the writing in James Skofield's All Wetl All Wet! 
rivals any example of high literature: 
Skunk passes spiders, sitting like 
black stars, motionless, at the hub 
66 of diamond webs . . . He sniffs and 
grouches off back to his hollow log. 
Similarly, illustration alone can't be critiqued in the same 
manner as other higher art forms, because "as depictions of 
single, incomplete actions, moments of disruption and 
chaos, the individual pictures in picture books rarely possess 
the harmonious balance we believe ought to exist and seek 
out in other forms of visual art" (Nodelman vii). Yet, this 
"disruption and chaos" is often the key to creating narrative 
layers. It can be further argued that children express their 
own narrative, regardless of that which is presented. The 
story in a child's eyes is constantly changing and growing as 
they are, and this turns their purely visual experiences into 
verbal ones. 
The fact that the word "duck" may be a child's first word, 
whether or not they have ever seen one in real life, shows 
how successfully they can learn the conventions of picture 
books. "Unquestionably the illustration of books for chil-
dren plays a vital functional and stimulating roll up to a cer-
tain age; in almost every country of the world today it is 
regarded as a prime adjunct in the ascent to literacy and 
learning" (Martin 26). Illustrations should serve as a source 
of pleasure, while providing the opportunity for a child to 
see oneself as a functioning, growing individual based on 
how well they relate to the characters. Susan Lehr believes 
"children talk their own talk; they have their own agendas. 
Adults often impose adult agendas on children looking for 
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adult answers and adult perspectives. Researchers often 
impose research paradigms on children . . . [yet] . . . real 
encounters with characters in literature help define oneself 
and one's relation to others" (115). Illustrations also offer the 
opportunity to develop an appreciation and understanding of 
graphic arts, especially if a child is asked to compare styles 
and levels of success with mediocrity. 
Beyond serving as vocabulary and concept builders, the 
illustrations in all forms of children's picture books have the 
ability to increase the background of experience by increas- 67 
ing a child's world beyond their home, culture, and environ-
ment while providing literary and cultural heritage. As the 
imagery and magic of the oral tradition is lost to the reality 
of generations becoming further removed from its source, 
illustrations may provide the visual stimulation required to 
bring folk tales and tradition into children's lives in a fresh 
modern way. "We will be farther ahead if we treat children 
not as different sorts of beings incapable of mature thought 
but as beginners at mature thought who need and are able to 
acquire experience of it" (Nodelman 282). 
Illustrated children's books can be viewed as both simple 
and complex, for if either the imagery or text is unbalanced 
on any page, the book's effect is weakened. Hopefully, the 
author and illustrator are given the opportunity, and are will-
ing to work together to create something better than either 
could create alone. "The phenomenon of the dialogue 
between words and pictures is quite as fascinating as that 
between words and music; when it is successful, the product 
is more than the sum of its parts" (Martin 27). 
The question one asks should not be whether text or 
image dominates one over the other, but rather, how best to 
use the two together as an interwoven narrative. Only when 
both elements cooperate with one another, can we can real-
ize the full potential of a picture storybook - a composition 
of visual and verbal narrative achievement, the result of two 
very different instruments combining and playing together. 
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I grew up in Connecticut, and in the early '60s somewhere 
along 1-95 South between Hartford and New Haven on the 
way to New York, (and only ever on the road to New York, 
never on the way home), a tired amusement park sat just 
beyond the guardrails. Never up and running when we drove 
past, the manufactured artificiality of the park seemed 
instead to be slowly succumbing to the natural world. The 
brown and brittle stalks of more than one summer's grass 
pushed through the cracked pavement between the rides, and 
windrowed drifts of autumn leaves lay in the lee of boarded 
up ticket booths. Paint flaked off the plywood buildings, rust 
streaked the white struts of the Ferris wheel, and some of 
the rides were missing their sunburnt fiberglass rocket ships 
and boats and cars. To any sensible person, to any adult, the 
place wa6 utterly forlorn and abandoned. 
Despite all this, my brother and I believed the park was 
Disneyland. Disneyland How we came to believe this, whether 
someone mistakenly suggested it to us, or whether we came 
up with it ourselves, is something I no longer know. I only 
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know we believed in it without hesitation or doubt, believed 
that the acme of childhood fantasyland had somehow been 
transported from the dreamtime of Southern California 
through a process beyond logic to the semi-industrial waste-
land of the Hartford-New Haven corridor. Or perhaps 
California was somewhere in southern Connecticut? Who 
could tell about these things? But as far as we knew there was 
no other way to get to the park except by driving to New 
York, and ultimately the imagined essence of this roadside 
80 Disneyland became part of the reality of New York itself. 
Going to New York was a rare adventure, the usual offi-
cial reason being to visit my father's brother John and his 
wife, Aunt Joan, at their apartment on 8th Avenue and 49th 
Street in Manhattan. Uncle John was a stagehand on 
Broadway, an exotic and fascinating occupation to my broth-
er and I, but the vision of the park being up and running was 
each trip's secret jewel for us, a possibility which blossomed 
each time my father mentioned visiting his brother. In the 
miles south of Hartford we begged our father to stop when 
we got there, maybe something was running, maybe a few 
rides were lit and turning back there in the trees where we 
couldn't quite see. We shouted "There it is!" when we saw the 
Ferris wheel in the distance but we never stopped, or even 
turned off at the next exit, and our parents never seemed to 
understand the power the place had on us, the incarnation of 
magic it represented, or our unspoken reasoning that what 
was visible - the abandoned, spent look of it -was not really 
what was there, that once we entered, the lights would come 
on, the music would start, brought to life by our presence, by 
our faith in its existence. The rides would start turning, 
crowds of people would appear with popcorn and cotton 
candy and we would be in - Disneyland. We begged, "Please 
Dad, please!" but he always kept going. He would glance 
vaguely and distractedly at the weedy park as we blew past in 
the traffic stream, mumble something mollifying about "next 
time maybe, if we have time." My mother would give him a 
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dark look, and the broken rides and sagging booths would 
vanish into the blur of trees blowing past the windows. The 
hypnotic hum of the tires on the concrete would take over 
again, the muddy gray walls of tractor trailers would slide 
between us and our vision past the guardrails, and my broth-
er and I would slump back into the seat, hoping for a next 
time. 
We kept going to New York over the years, to see my 
uncle and aunt, to visit the Bronx Zoo, as a cultural fix for my 
parents. The city gradually solidified into a known landscape 81 
of recognizable monuments and buildings and streets, while 
the wispy essence of the roadside park we had never stopped 
to visit melted away into the crevices in my subconscious. 
And yet a certain residue of whatever magic it had held amal-
gamated into my perception of New York itself, and as solid 
and real as New York always was, some sliver of this magic 
remained, latent with the power to surprise, to suddenly 
shimmer with a sense of expanding possibilities. 
As I got older the intensity of my feelings about the park 
gradually faded from my mind and I forgot about it until a 
long time later when I drove down to New York with a girl-
friend for the weekend. Somewhere outside of Greenwich, 
intermittendy visible through the trees, we caught a glimpse 
of the World Trade Center towers, blue and magical in the 
hazy distance, new structures that had not existed when I was 
a kid. "There it is!" the girl said, meaning New York general-
ly, and I remembered my brother and I in the back seat, sud-
denly seeing the Empire State Building in the same way 
across the landscape of fallow fields and junkyards and elec-
trical transmission lines. The girl was saying something about 
the idea a lot of people had about going to New York to real-
ize their dreams, to become the person they imagined them-
selves to be, and as she said that the old memory of the park 
began to come back, seeping with increasing intensity 
through the nominal reality of the towers standing before us 
in the sunlight, miles away. I remembered waiting for the sud-
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den apparition through the trees of the rides and buildings, 
the impending sense of unconjured magic about to be 
revealed. And I felt again the hugeness of the world before 
the age of reason had settled over me, before the possibili-
ties of life had solidified within the bounds of physics, of the 
place I once inhabited where limits and reality were unde-
fined and infinite, the miles before my father decided to keep 
his foot on the gas, before Disneyland disappeared forever 
behind us. 
82 I told the girl about how we used to scan the landscape 
between home and New York for the first sight of the candy 
colored cars and boats and the steel spokes of the Ferris 
Wheel and we watched for the park for miles, but it was as 
invisible as if it had never existed, and in a few minutes the 
traffic swept us away across a landscape as indistinct as blow-
ing smoke. I asked my folks afterwards if they remembered 
where exacdy the park was, Berlin? Darien? But they gave me 
blank stares and said they didn't remember any place like 
that, or even our ever asking them about it. And although my 
brother remembers only two things about those early car 
trips to New York, the George Washington Bridge and the 
sight of Disneyland along the side of the road, he's never seen 
it again either on his many business trips to New York, or 
found it marked on any map past or present. Whatever we 
may have thought it was, whatever it may have really been, it 
was now lost, sucked away and blown behind us in the dissi-
pating exhaust trail of forty years of living, tumbling behind 
our memory of those trips to New York like a crumpled 
paper cup in the slipstream, gone with our once sure faith in 
the plasticity of logic, magic beans, and the City of Oz. 
Disneyland 
In the summer of 1967 when I was twelve, my father and 
I drove down to New York to attend an exhibition of paint-
ings in the lobby of a midtown Manhattan building. The 
advertising agency that had the Benedictine Liqueur account 
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had run a contest in which it solicited artists to draw or paint 
pictures that included a botde of Benedictine somewhere in 
the picture. All the entries would hang in the corporate lobby 
of the advertising agency in New York, a judging would be 
held, the best three pictures would win cash prizes and the 
best single work would be featured in an ad campaign in 
magazines and on billboards. My father, an insurance execu-
tive, painted at night and on the weekends. Reading about the 
contest, he arranged a still life of some jars and flowers and 
bottles in his studio in the cellar. On the table in the lower left 83 
of the arrangement he set a Benedictine bottle, its unique 
shape and label clearly visible. A few weeks after setting up 
the still life, he finished the painting and sent it off. It came 
in second in the contest. My mother barbequed steaks, made 
homemade french fries, and served us kids Coca-Cola out of 
bottles, the ultimate celebratory meal at our house. On a rainy 
Saturday my father and I drove into New York to attend the 
awards ceremony and look at his painting hanging with all the 
other entries in the corporate lobby in midtown Manhattan. 
I remember dodging through dense summer rain in 
steamy streets, the smell of hot wet sidewalks, hot dogs and 
pretzels and taxicab exhaust, the gray sky, the gray buildings, 
the yellow cabs filling the streets. We pushed wet through 
revolving doors into a vast lobby and found my father's paint-
ing. Lit from above with strong white light, its ribbon 
attached to a corner of the frame, it glowed against the wall. 
Hundreds of people walked up and looked at the painting. A 
picture was taken, hands were shaken. 
Hours later we were stuck in pouring rain on the Cross 
Bronx Expressway. The windshield wipers clicked back and 
forth. The red brake lights of the car in front of us prismed 
through the rivulets running down the windshield. The radio 
was on. We had been talking about something. Suddenly the 
first chords of the Beade's "Strawberry Fields Forever" came 
on, the first time I ever heard the song. The music rang inside 
me, swirling out of the red taillights, running through the 
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spaces between the metallic sound of the rain rattling on the 
roof of the car, filling the air between my father and me as 
we sat next to each other. We were silent while the song 
played and the music gathered the whole of the day into 
itself. I was mesmerized. In three minutes it was over and the 
moment was gone, sucking away into the whirling past, the 
brake lights on the line of cars ahead of us blinking off in 
silent sequence, my father shifting his foot from the brake to 
the accelerator, the traffic uncoiling itself and sliding for-
84 ward. We drove past the blinking yellow lights of construc-
tion barriers, out of the city onto the Merrit Parkway, 
through the mercury vapor lamp lit darkness, home. 
For reasons that are probably unknowable, this scene has 
remained welded to the lens of memory that allows me to see 
again my life as a boy. It was the summer that girls first 
became visible. The world was fresh and the world was 
revealing itself. My father was thirty-eight years old, his hair 
black, his stride long and strong. "Strawberry Fields Forever" 
was as new that day as a seashell left behind by a wave on a 
beach, and whenever I hold it to my ear I hear the sound of 
yellow cabs honking their horns on 7th Avenue, smell the 
sidewalk rain, see the brake lights blinking off ahead of us, 
feel the pride for my father that lay on the seat between us, 
see New York and ourselves as we were that day. 
In high school we used to go on school trips to New York 
to see the Christmas play at Radio City, and my friends and I 
would slip out of the vast dark theater into the crowded 
streets, looking for fun. We tried getting into the bars around 
Times Square that still had lines against the doorframes that 
someone told us allowed minors to drink, if you were tall 
enough to reach with the top of your head. I was tall enough, 
but I never looked eighteen, and the bartenders always threw 
us out before we even had time enough to get our drinks. We 
rode the subway to the Village, cruised the record shops, ate 
hot dogs on the street, and once managed to sneak into a 
peep show, but got rousted out of there too before we got to 
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see anything. At the end of the day we would show up back 
at the bus and get a vigorous lecture on the danger of being 
away from the group in the sinful mecca of Gotham, and a 
detention after school for the next afternoon. But the retri-
bution was worth the sensuous pleasure of the crime of 
wandering free in the streets of New York, of feeling the 
thrill of mingling in the sordidness of Times Square, even 
seeing actual genuine junkies in Tompkins Square Park. I 
took the verbal abuse with equanimity and pride at being 
independent of the cloistered mindset of the nuns and the 85 
after school detention and a phone call to my mother was a 
small price to pay for getting a slice of the worldly experience 
I aspired. New York was dangerous, but danger was exciting, 
and I knew nothing of the black possibilities that went with 
the glow of the marquee lights. 
In high school I used to hitchhike through New York on 
the way to other places. Once, coming up 1-95 from 
Washington D.C. I found myself let out of a car at an exit 
ramp on the Cross Bronx Expressway somewhere in the 
Bronx at five-thirty in the afternoon. It was late October. 
There was a cold wind and night was coming on. The 
expressway there was below street level, a river of dirty con-
crete through the jungle of urban destruction that was the 
Bronx in the 70s, and when I hiked up to street level I knew 
I was in trouble. Three and four story apartment houses lined 
the street, empty, the bricks scorched around the holes where 
the windows and doors had been. Grass grew in the side-
walks and burned up cars lay dead and rusting in the middle 
of the street as if they'd been shot for the pleasure of it, and 
left for scavengers. The only working streetlight was two 
blocks away and I was alone in an empty place after the apoc-
alypse. But on the horteon between the buildings at the end 
of the street, the towers of Manhattan glittered, blue and 
green lights twinkling in the black hulls of the towers eight 
miles away. An orange Halloween evening sky glowed behind 
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them, and it was both beautiful and frightening. I began walk-
ing toward the lights down the middle of the street, toward 
Manhattan, and I walked for hours until I came to a place 
with people and a subway station that got me to the Port 
Authority building on 34th Street, and a bus home to 
Connecticut. 
When I was 191 went to Alaska and stayed. Alaska was a 
kind of anti-New York, a vast and empty place that lay at the 
opposite end of some kind of experiential continuum from 
86 the heavy urban and cultural gravity of New York. My Uncle 
John could not fathom why any sane person would want to 
live in Alaska, or indeed how humans could even survive in 
such a place. And in Alaska everyone seemed to be from 
Minnesota, and believed, like the nuns, that New York was 
dark and dangerous and filled with evil people who commit-
ted unspeakable acts on tourists and the unwary. Like my 
uncle they also thought there were some places better left 
unvisited by civilized human beings, and New York was at 
the top of that list. 
One Christmas I flew back to Hartford and got stuck in 
Kennedy Airport because of a flight delay despite the warn-
ings of my friends in Alaska. I was thinking about getting on 
a bus, but my luggage was apparently lost and I wandered 
from one baggage claim office to another as the evening 
grew later and my chances for a happy ending to the luggage 
story grew dimmer. 
A striking young black woman with some fine legs stick-
ing out of a shiny red plastic miniskirt noticed my situation 
and asked if there was anything she could do to help. It 
didn't seem like there was but I thanked her for asking, notic-
ing at the same time how large her red shoes were. Where on 
earth did she get size 13 high heels? She was saying some-
thing about if I needed a place to stay in New York she'd be 
happy to put me up. I was staring at the shoes and when I 
looked up we both realized I knew what he was and I grinned 
my best smile at him. He laughed and batted his long lashed 
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eyes. We decided to head for the bar while I waited for my 
flight. 
We drank a few beers, ate some peanuts. It turned out he 
was a husder and he did his best hustling in the Delta termi-
nal at Kennedy. 
"There's all kinds of lonely people come through this air-
port, and I am just the girl to make that loneliness go away!" 
He wasn't at all put out that I didn't need any loneliness 
counseling. 
"Who says New Yorkers can't just be friendly? We don't 87 
need no reason. Why, we're the friendliest motherfuckers on 
earth, ain't I right?" 
One winter my brother Lee was working as a stage hand 
in New York. He was apartment sitting for some fabulously 
famous queer singer in the New York City Opera who was 
on tour in South America. It was a rent controlled palace in 
the Village with thousands of opera records on shelves from 
the polished oak floor to the twelve foot pressed tin ceiling. 
A brassrailed rolling library ladder sat in a corner for access 
to the upper shelves. The bathroom was a black and white 
and gold masterpiece of marble tiling and brass fittings. 
From the living room windows we could see Washington 
Square Park. On a cold afternoon we ate in a restaurant down 
the street and Lou Reed walked by the window. My brother 
leaned across his club sandwich and leered at me. 
"See? You live in New York and you get to see Lou Reed 
walk right by smoking a cigarette and not giving a shit. Now 
where else is that gonna happen?" 
A few years ago I took my kids back east to see my fam-
ily. On the way back to Alaska in 1998 with my kids we flew 
out of Hartford to Newark, but the flight from there to 
Seattle was delayed for a few hours. From the concourse we 
could see the top of the World Trade Center ten miles away 
across the runways, sharp blue rectangles standing in the sun 
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above the flat landscape of New Jersey. We took a bus to 
Manhattan and in an hour were standing against the glass on 
the 101st floor looking out at the blue sky and the city below 
us. There were murals in the inside walls, black and white 
photos of historic New York buildings. The air was very 
clear and we could see cars on the bridges and planes land-
ing in Newark and LaGuardia. We put pennies through a 
machine that rolled them out as medallions with an image of 
the towers pressed into the copper. My son wore his around 
&& his neck all the way home but lost it out at the fish camp on 
Kodiak Island the next summer. My daughter still has hers, 
she says, somewhere in her sock drawer. 
After the attacks on September 11,1, like everyone else in 
America was stunned by the visual images of the towers col-
lapsing, by the awful stories of the phone calls from the top 
of the towers, by the thought of all those firemen walking 
heroically up the stairs to their deaths. But what had hap-
pened to New York reverberated for me on some other 
deeply personal level that went beyond what I think I would 
have felt if the violence had been visited on Los Angeles or 
Chicago or Seattle. I have always found meaning in certain 
places, felt as if there were parts of me that in some unex-
plainable way were connected to the earth in those places, 
that gave meaning to the ground itself there. I have always 
known that although all of us walk around freely, some of us 
will always be tied to certain places in the same way that we 
are tied to certain people. There are beaches on Kodiak 
Island that are that for me, and some streets and woods in 
Connecticut, and then there is New York, a place that inhab-
its me as much as I have have ever inhabited it. By the time I 
fell asleep the night of September 11th, despite classes and 
appointments and papers due, I knew I was going to New 
York, to see what had happened with my own eyes, to stand 
on the ground there, to bear witness for myself. 
On a Friday night in mid October, a month after the 
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attacks on September 11, I flew across America from 
Anchorage to New York. We left on Alaska Airlines at eight 
o'clock at night, changed planes at O'Hare at dawn the next 
day, got on an American airlines flight, and glided over 
Pennsylvania on a gorgeous Saturday morning. The air was 
clear and the ridges of the Alleghenies lay in parallel rows 
below us, the valleys between them holding neat farms and 
small towns with white houses. The ridgetop trees were red 
where the frost had come first, the valley trees still green. 
Autumn was still a matter of elevation. 89 
Somewhere along this route the fourth hijacked plane, 
American flight 93, had been flown into the ground by the 
passengers on September 11th. The country below us was so 
bucolic, so seemingly far from the war we were apparendy 
now in, that simply imagining it as part of a batdefield took 
effort. And yet the fields of Gettysburg and Antietam were 
down there too, with the blood of 100,000 soldiers under the 
grass. 
From the window I could see the farms turning into sub-
divisions as we flew east, the narrow blacktop roads con-
verging with the double white strips of interstates. There 
were more houses, more towns and cities, their gray and 
black and white rooftops spreading like a mold across the 
green countryside. The engines wound down and we began 
to descend, and then we flew out over a beach into the bay 
enclosed by the long arm of Sandy Hook, New Jersey. The 
plane banked to the left, north, and slid over the Verrazano 
Narrows Bridge into the wide air of New York Harbor. 
Brooklyn lay to the east, off the right wing, and the barrier 
beach of Rockaway stretched away into the haze toward the 
eastern end of Long Island. The plane descended gradually 
as we flew into the mouth of the Hudson River, with Battery 
Park at the tip of Manhattan Island coming under our right 
wing. 
Looking straight down at the site from fifteen hundred 
feet through the window of the plane was like looking at a 
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landfill surrounded by skyscrapers. There was nothing cer-
tain to be distinguished on the ground in the place where the 
World Trade Center used to be. From the air no large pieces 
were visible of the buildings that once stood there, nor obvi-
ous clues as to their removal. There was no crater, no foun-
dations, no broken airplane parts, no strewn pieces of cloth-
ing, nothing at all remarkable. Whatever remained down 
there was in such small pieces that seeing any of it as indi-
vidual items was impossible from an airplane flying over. A 
90 couple of long white hori2ontal construction cranes worked 
over the site, and some earth moving equipment and trucks, 
but the trucks seemed rather small objects on the field of 
destruction. Their relative smallness in the overall scene was 
the only clue as to the scale of the disaster, surrounded as it 
was by the other remaining buildings, whose dimensions 
were hard to judge. A wide but diffuse plume of smoke 
spread out of the general area, emanating from the field as a 
whole rather than one or two distinct hot spots. The ha2e of 
it made it even harder to see any details in the debris pile, and 
a light southwest breeze carried the smoke across the south-
ern part of Manhattan, toward the Brooklyn Bridge on the 
other side. 
Some kind of red plastic webbing covered the sides of 
the surviving buildings facing the site. Perhaps in the same 
way that loose soil is covered with mesh to help grass seed 
from blowing away, the webbing apparently was meant to 
keep glass and loose building material, or even workers, from 
falling down into the site. 
The pilot had been giving a tour on the intercom point-
ing out the landmarks of New York. 
"Well folks, if you look down off to the right you'll see 
Lower Manhattan and the site of the uh,uh, the site, uh . . . " 
There seemed to be something else he wanted to say and 
the mike stayed keyed a moment longer but then it clicked 
off and the unfinished sentence hung in the air. The people 
on the left side of the plane got out of their seats and I 
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moved my knees so a woman from across the aisle could 
look through my window at the smoking pile of rubble 
below us. The intercom was silent as we turned across upper 
Manhattan and began our final descent into LaGuardia, and 
then the pilot told the flight attendants to prepare for land-
ing. We came in low over mud flats spiked with decaying pil-
ings, marsh grass, white houses with aluminum siding and 
tiny yards with cars parked along the curbs, and then sud-
denly, in the midst of neighborhoods, the runway. As we 
"deplaned" at the terminal jetway the crew stood in the door 91 
of the cockpit saying goodbye and thanking us for flying 
with them like they do, and I said "That was pretty heavy, fly-
ing over it like that." Both the pilot and the copilot looked 
like they were about to cry and they just nodded and said 
"Yup. Uh-huh." 
The initial plan had been to meet my mom, my sister 
Lauren, and my brother Lee's wife Elise in front of Grand 
Central station. They were coming in from Hartford via New 
Haven, and I had thought we could take the #6 subway 
downtown and walk to the World Trade Center from there. 
But when we came up out of the Chambers Street station we 
found we were a block from the foot of the Brooklyn Bridge, 
its buttresses and swooping cables hanging graceful in the 
sunlight haze. We decided to walk out on the bridge before 
heading south. Two guys in their 20's with M-16's and camo 
outfits lounged against an open Humvee, casually eyeing the 
girls in the crowd. We bought hot dogs and cokes from a hot 
dog stand parked where the wooden footpath across the 
bridge started, and walked up the slope toward the near but-
tress, wiping mustard off our chins, parting the stream of 
people, bicyclists, and joggers coming from Brooklyn, as if 
we were fish swimming against the current. But when we got 
to the point where we were just above the bank of the East 
River, my mother, wondering how her 70-year-old knees 
would hold out the rest of the day if we walked to Brooklyn 
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first, called a halt. We leaned on the railing, our elbows on the 
cold steel, and looked out over the eddied water, at the build-
ings of Manhattan rising behind us, stacked against the river. 
I mentioned something about how Walt Whitman had 
walked in the crowds in the street below us in the 1880s, 
before the bridge was built, but I couldn't remember the lines 
from "Crossing Brooklyn Ferry" until I looked them up 
when I got home -
"A hundred yean hence, or ever so many hundred years hence, 
92 others will see them, 
Will enjoy the sunset, the pouring in of the flood-tide, the 
falling-back to the sea of the ebb tide." 
My mother pulled out a small and wrinkled two by three 
inch black and white photograph. We'd seen this picture 
before, taken at a photo studio in Times Square on a trip to 
the 1939 World's Fair. But my sister and I looked carefully 
again at the tiny image of our grandparents and Uncle Frank, 
a boy with a white shirt and a cowlick, and at the eight-year-
old girl in the short white dress with a ribbon in her hair who 
was our mother. Uncle Frank was ten years dead of kidney 
cancer. Grandma Lehan died in 1959, when I was four, at the 
furthest outpost of my memory. My mother's father died in 
1949, an Irish cop in a second marriage, an old man who'd 
outlived his first wife, a blacksmith before there were cars, a 
young man before the turn of the 20th century. He was born 
in 1874, 12 years before the Brooklyn Bridge was built. He 
was born in New York, his immigrant parents fresh off the 
boat, but he grew up in Middletown, Connecticut. I won-
dered if he'd walked through New York as we were doing. 
Had he ever walked along the river here? Had Walt Whitman 
ever glanced at his face in a crowd on the street below us? 
"You're starting to look like him," my mother said before 
she put the picture back in her purse. 
We walked back from the foot of the bridge across to 
City Hall Park and then down Broadway in a dense throng of 
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quiet people. Squirrels skittered in the trees above us and the 
grass inside the park was green, but a thick gray coating, like 
clay almost, or like the detritus from a volcanic eruption, 
coated the black iron rails. It was the pulverized concrete 
from the World Trade Center, returned to its original state, as 
fine a powder as had once been dumped into cement mixers, 
water added, and poured out as floors and columns. A breeze 
came up between the buildings from the southwest, from the 
part of the island we were headed to, and there was a smell 
in the air. It was like burning asphalt, but not quite, like a 93 
dump fire maybe, with an almost sweet smell to it, but it was 
like an electrical short too. It was all of those things. We 
could hear other people quiedy discussing it, trying to 
describe it to each other, but no one tried very hard to 
describe it perfectly, or discussed it very long. It smelled 
strange in my nose but it wasn't the asphalt or the electrical 
smell that bothered me, it was the sweet aftertaste that made 
me think of all the people still somewhere in the rubble. 
Breathing through my mouth didn't seem like a good idea 
either. 
We kept walking, my mother and Lauren and Elise just 
behind me as I shouldered through the crowd packed tight 
between the barriers along the sidewalk edge and the fronts 
of the buildings on Broadway. The windowsills of the stores 
and business we passed were powdery with the gray dust, and 
the windows themselves were obliterated by drawings and 
hand written notes and letters pasted against die glass. We love 
you New York. You are the strongest most beautiful city in the World. 
Mrs Sobiskisfifth grade class in Yuba City is praying for all the peo-
ple in New York City and all the police and firemen who died 
Fulton, Dey, and Cortland streets ran across Broadway to 
the World Trade Center plaza and allowed a view through the 
block between Broadway and the WTC. In crossing them the 
crowd would stop to stare before moving on so the people 
behind them could see, like a crowd moving through a 
gallery. The views up Fulton and Dey were limited by the 
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tarps and by large parked vehicles and by the gentle but insis-
tent press of the crowd behind to keep moving. People 
talked, but they were quiet, there were no shouts, no pushing, 
and everyone took brief turns looking through a hole in the 
tarp at the corner of Fulton and Broadway. At Cortland 
however we could see straight into the site, at the scorched 
girders standing monumentally in the clear sunlight. And 
though progress further south was prevented by police bar-
riers, the street itself was open as if there were some official 
94 intent to allow people to view the wreckage of the towers 
before dispersing back into Wall Street and Maiden Lane. 
There was a respectful, almost formal politeness in the crowd 
as it made its progression south that made me think of what 
my Aunt Belinda had told me about the crowd that filed past 
Kennedy's casket as it lay in state in 1963. She had gone 
down alone to Washington and stood in the long line inching 
through the Capital rotunda the day before they loaded the 
casket on the caisson and carried it to Arlington for burial. 
"There were thousands of us in that line, people came 
from all over the country just to walk past the body. It was 
like a family wake, and we all cried together." 
We stood in the middle of Cortland Street looking west 
across Lower Broadway. Over the tops of the emergency 
vehicles parked on the other side of the intersection, the pile 
of debris and blasted steel loomed in the afternoon sunshine, 
casting a low irregular shadow to the north. Two ten-story 
construction cranes hung out over the scene and several large 
backhoes clawed at the side of the mound facing us and 
dumped debris into trucks behind them. Beyond them the 
steel shell frame of one of the towers still stood, scorched 
girders extended upwards like the bent and yellowed fingers 
of a hand four or five stories tall, the tips snapped off 
unevenly. Across the site the formerly smooth green glass 
face of the American Express building was pocked with 
sheets of plywood, and the remnants of World Trade Center 
Building Five sat just to the north, a blackened hulk of 
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smashed and burned steel. The red plastic mesh on the 
frames of the other damaged buildings glinted in the sun-
light. A thin gauze of smoke seeped from the debris pile and 
drifted faindy to the north. We could see New Jersey through 
the space where the towers once stood. 
The crowd in the street stood very quiet, staring down 
Cortland, holding hands, hugging, standing alone, looking 
through camera viewfinders or just standing, with their hands 
by their sides. The street was a narrow box in deep shadow 
with an open sky above, the surviving buildings at the end of 95 
the block framing the bright destruction in the expanse of 
the site beyond. Like a massive camera, the buildings focused 
the light and the emotional flash of the experience back 
through a focal length of two city blocks and burned all of it 
into us. The almost carnival feeling that had rippled through 
the crowd at the foot of the Brooklyn Bridge had slowly 
seeped away as we walked closer to the site, as the smell had 
gotten stronger, as the layer of pulverized concrete had got-
ten thicker on the sills. And now here in this cool shadowed 
street, in the final presence of the disaster, the utter sadness 
of the dead blossomed through the crowd and hung silendy 
among us. The light from the burnt and sunlit debris two 
blocks away came over the heads of the crowd, the glow 
from it lighting our faces, but the air was suddenly cold. My 
mother and Lauren and Elise and I stood together, not say-
ing a word, weeping. 
A window washer platform twenty floors up worked 
slowly down the side of an intact building just down 
Broadway from us, cleaning the pulverized concrete powder 
off the glass. Mist from the sprayers fogged the air around 
the platform, blew away from the corner of the building. 
Water streamed in long arcs of droplets onto the windows 
below. Everyone in the crowd stared up at the platform hang-
ing on its cables against the side of the building, as if it too 
were part of the thing they had come to see. 
The sidewalk on Cordand a block back from Broadway 
Pieces of My New York Heart 
was filled with vendors selling postcards of before and after, 
t-shirts with pictures of the Twin Towers and "I Love NY," 
posters of the New York skyline before September 11th 
under the words "United We Stand," hot dogs, drinks, and 
camera film. Most of the people who had walked down 
Broadway were white Americans with a smattering of 
European tourists, well to do Indians and Pakistanis, 
Japanese. The vendors were all too obviously immigrants 
from Africa, Asia and the Caribbean, destitute dark-skinned 
96 men with cheap clothes and heavily accented English, or no 
English at all. They were quiedy respectful, standing out of 
the way of the places where people could see down into the 
site, and in their silent industriousness they seemed like the 
perfect response to the horror two blocks away, like the first 
signs of returning life after a forest fire, the small tough 
shoots of the hardiest grasses. They were mute witnesses of 
their own past lives, of whatever desperate scenes of their 
own they had fled from, but like the rest of us in Cortland 
Street, they were witnesses too to the particular place and 
time where we all now stood in America. If there was a 
divide somewhere between Us and Them, there was a feeling 
in the street that everyone there was on one side of it now, 
the people from Iowa and the t-shirt guys from St Kitt's, 
looking together across the street at the smoldering rubble. 
We bought two small posters from a man who said he was 
from Nigeria. They were telephoto shots across the harbor 
from New Jersey with the World Trade Center rising over the 
Statue of Liberty. They were cheap, two bucks apiece, and I 
rolled them up and put them in my backpack with the sub-
way map. I remembered the pack-of-ten postcards from the 
Worlds Fair in 1964, the blue and orange pennants with the 
stenciled outline of the Unisphere my brother and I brought 
home from that trip, the bron2e paperweight of the Empire 
State building from who knew when, the Mets key chains, the 
rubber Statue of Liberties, the medallions from the World 
Trade Center, all of these objects still remembered, and 
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mostly lost long ago, the physical mementos we always mis-
takenly thought we needed to remember New York every 
time we went there. Maybe it was a reflex, or a habit, buying 
the posters, because buying something like them was part of 
every trip I'd ever made to New York, although I knew they'd 
probably be gone in a few months or a year like all the other 
souvenirs. But I bought them anyway, and hoped I'd manage 
to keep them, maybe because this trip was different, maybe 
because this time the guy selling them seemed as important 
as the posters themselves, because his witnessing was as 97 
important as mine, because the act of witnessing together 
was really what I was there for. I knew the posters were 
mementos of a common experience, not just my own, they 
were tactile pieces of a public aftermath, and of my private 
need to experience that. We left the souvenir guys and walked 
over to Wall Street and bought cokes and sat on the steps of 
the Federal Building where Washington gave his first inaugu-
ral. People drifted out of Cortland Street, putting their cam-
eras away, looking at street maps, heading down toward the 
East River. We asked a young Japanese couple to take our 
picture, my mother, my sister, Elise, and I, with our cokes 
and our backpacks, sitting on the steps in the sunlight, 
pigeons clucking behind us. 
More than any other city in the world New York appears 
to the person approaching on the surface of the land as a 
built thing, a perfect object of man's intent, a thing separate 
from the land around it. Other cities hug the topography, rise 
on hillsides, spread out in valleys, encircle estuaries, grow 
organically from their environments. New York raises itself 
like a machine into the upper atmosphere, oblivious to the 
land around it, defined only referentially by the Hudson and 
East rivers around Manhattan. It is a physical manifestation 
of man's will, and of the magic we still sometimes believe we 
are capable of. Driving into New York on 1-95 from the 
north, or on the New Jersey Turnpike from the south, there 
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is always a moment when the towers of Manhattan first 
appear, a solid mass growing out of a dip in the horizon off 
to one side or revealed suddenly at the point where the twin 
ribbons of highway converge in the distance between the 
trees. Blue grey in the distance, their flat-edged surfaces the 
color of slate, the buildings heap up on themselves between 
the trees at first, and then over them, separate from the land-
scape, unapologetically manmade, the line between the city 
and the sky sharp as the edge of a crystal. There it is, some-
98 one would say when I was a kid in the car, I see it, and we 
would all turn to look. 
I say that to myself, even now, from airplanes, from trains, 
from cars. There is something still fabulous about the first 
sight of Manhattan and I still always look out the window 
over the landscape of America at the towers out on the hazy 
horizon as we come in from the west. It is as if the city hangs 
out on the farthest edge of a great balance in my mind, as far 
from the northern ocean that has defined my adult life as a 
place can be, but still necessary in its presence both geo-
graphically and psychically, a counterweight to the great lone-
liness of that ocean, a fullness against emptiness, a place of 
men and their works against the vast empty steppes of the 
natural Bering Sea. In a way that seems more real now than 
even when I was six, or twelve, that skyline is still the solidi-
fication of possibility, of chances yet to be given, or taken, or 
lost. 
After my mom and Lauren and Elise got back on their 
train for Hartford, a friend of mine and I went into a bar on 
8th Avenue, a dark smoky place with cheap beer and a good 
jukebox. We talked to a group of Pakistanis at the next table, 
here on work visas, getting loose on a Saturday night. The bar 
filled, people got drunk, we talked about people we knew 
from Alaska, and though we didn't talk about the differences 
between Alaska and New York (what was the point, and 
where would we begin?), we did talk about the amazing liq-
uidity of the time we lived in, the possibilities only barely 
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suggested by the presence in this bar and in this city of all 
these people from somewhere else, us included. Behind us 
the conversation lapsed into Hindi and in front of us the bar-
tender woman lit another cigarette and glanced at the 
Yankees on the TV in the corner and then swept her eye 
down the crowd piled against the bar. We finished our beers 
and went out and flagged a cab out of the traffic stream and 
headed for the Village and another crowded bar closer to my 
friend's place on 3rd Street We drove south down 8th 
Avenue, the storefronts and headlights flowing past, our 99 
elbows out the open windows in the rushing night air, 
crowds loading the sidewalks at every corner. In the bar on 
6th Street we ran into some other people we knew and when 
it closed we all left together, walked around in the narrow 
leafy streets of the West Village, the roots of trees cracking 
open the sidewalks in front of narrow brick townhouses with 
iron fences around tiny lawns, little address signs beside the 
white linteled doorways,. And then turning a corner we came 
out suddenly onto a main avenue near the Hudson River, the 
traffic of cabs and trucks and cars heavy and relendess even 
at three a.m. But there was a soft breeze off the open harbor, 
with a clean oceanic smell in it, a noticeable thing after the 
burnt aftertaste that permeated the air everywhere else in 
Lower Manhattan, and it blew the sooty exhaust fumes of 
the traffic away. There was the feeling of fall in the air too, of 
the season changing, of summer finally ending, maybe even 
of rain. I thought of the frost-burnt ridgetops of 
Pennsylvania I had flown over on the way east. The leaves 
would be changing soon here too, and I would have liked to 
come back to see the yellow leaves lying in the gutters, the 
wet sidewalks, the newly bare trees against gray skies, the 
warm interiors of buildings, the turning inward of a city in 
winter. But my flight back was the next night and it was 
almost morning again now and I knew I wouldn't be back 
soon. We all stood there on the comer and shook hands and 
said good night. I knew I would never see most of these peo-
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pie again, but that was cool, and for a moment there was an 
unspoken recognition in all of us that we were all swimming 
in the current together in the great stream. Sometimes that is 
a common feeling after the bars close, but I knew this was a 
different time, and I knew I would remember standing there 
like that for a long time, even without a photograph or a sou-
venir. We stood for a few more moments, quiet and together 
in the smell of the sea and the noise from the cars and trucks. 
We looked across the glittering black water of New York 
100 Harbor at the blinking lights of New Jersey, at airplanes land-
ing in Newark, at the stacked white rectangles of apartment 
block windows glowing at Hoboken and the flickering incan-
descent clusters of factory lights and refinery tower beacons 
and the moving headlights of cars along the far shore of the 
Hudson, and beyond all of that, at the dark sky stretching 
west across the mainland of America. 
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^Decolonizing indigenous (l^ esearch 
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"Imperialism," wrote Sir Keith Hancock "is no word for 
scholars." And yet, while the term is liable to ambiguity given 
the emotional charges it carries, imperialism is a fundamental 
context in which one must view the relationships between 
contemporary Western norms of research and scholarship 
and indigenous peoples, the ostensible objects of that 
research, scholarship, and study.1 Indigenous populations in 
the postwar world continue to question the philosophical, 
intellectual, educational, political, and social power relation-
ships that, whatever might have been the rationale beforehand, con-
tinue to exercise dominant control over them, their cultures, 
and their destinies. Through the growing strength of politi-
cal, social, philosophical, scientific, educational, and intellec-
tual decolonisation, indigenous peoples are reasserting their 
unique voices, voices that have survived annihilation in the 
face of overwhelming odds and will continue to do so. 
Definitions 
Imperialism is the use of state power to advance national 
interests and to exercise control over weaker peoples. 
English 697 - Professor Jeane Breinig 
Intellectual imperialism, for the purposes of this paper, shall 
be defined as the influence exercised by Western academics, 
scholars, institutions, and enterprises (whether or not 
through the agency of a state) to usurp philosophical, intel-
lectual, moral, and/or ethical authority over subject peoples 
in colonized parts of the world. 
A primary nation is a community of people, within or 
across colonial borders, who on account of a common lang-
uage, culture, or historical experience claim special respect 
102 for the common identity. 
Decolonisation is the process and measures undertaken 
with the intention of eventually terminating political (and all 
other forms of) control over a primary nation and to replace 
it with some new relationship.2 
Intellectual Imperialism and Positivism 
Intellectual imperialism in scientific inquiry has been, 
since the late nineteenth century, often couched in the phi-
losophy of positivism. Positivism, an offshoot of Utopian 
socialism, is a system of philosophy based on experience and 
empirical knowledge of natural phenomena, in which meta-
physics and theology are regarded as inadequate and imper-
fect systems of knowledge. First coined by Auguste Comte, 
the 19th century French mathematician and philosopher, 
Comte chose the word positivism on the ground that it indi-
cated the "reality" and "constructive tendency" that he 
claimed for the theoretical aspect of the doctrine. He was, in 
the main, interested in reorganization of social life for the 
good of humanity through scientific knowledge, and thus 
control of natural forces. Comte later welded the two pri-
mary components of positivism, the philosophy and the 
polity (or program of individual and social conduct), into a 
whole under the conception of a religion, in which humani-
ty was the object of worship. During the early 20th century 
a group of philosophers concerned with developments in 
modem science rejected the traditional positivist ideas that 
held personal experience to be the basis of true knowledge 
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and, instead, emphasized the importance of scientific verifi-
cation. This group came to be known as logical positivists, 
and it included the Austrian Ludwig Wittgenstein and the 
British Bertrand Russell and G. E. Moore.3 
Contemporary Critical Theory and the roots of decolo-
nization 
Positivism withers under the scrutiny of contemporary 
critical theory. Positivism leads the scientist to treat objective 
knowledge as if it were unconnected with any value orienta-
tion other than a dispassionate interest in "objective knowl- 103 
edge." Science from the positivist viewpoint treats only sci-
entific questions which can either be verified or be subject to 
disproof by operationalized measures, and has no room for 
ethical statements about the propriety of democracy, 
exploitation, hunger, or torture. In reply to this bias, a critical 
sociological theorist might suggest that the ties of sociolo-
gists and other academics in Latin America and Vietnam to 
American imperialist domination and hegemony can indeed 
be empirically demonstrated, measured, and quantified. In 
short, it finally becomes clear even to these scientists that the 
ideology of 'Value-free" science serves as a mask for com-
plicity with the powers that be, that "value-free" science is a 
value-laden operation. 
American anthropological studies of Native Americans 
on "Indian reservations" and British anthropological studies 
of black Africans in "Bantustands" and Australian aborigines 
in "game preserves" also provide examples of social sci-
ence's complicity with ethnocentric colonial and, ultimately, 
racist powers. In these cases, as in the case of sociological 
studies of internally colonized peoples such as Blacks or 
Chicanos in North America, the social scientists are mem-
bers of the dominant nation and cultural grouping while the 
object of study is the oppressed community, or primary 
nation. Without any self-reflexive critical perspective, these 
studies simply describe and therefore legitimize the oppres-
sive power relations of the status quo. These sorts of abuses 
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occur from within a methodology that refuses to reflect on 
the social position of the agents who employ it, focusing 
solely on the "rules of procedure" for attaining "truth" and 
"knowledge."-* 
On the other hand, critical theory questions the ability of 
any style of theorizing to erect standards of proof or objec-
tivity that can, themselves, be separated from human inter-
ests, human practice, or human agreement on what "proof 
or "objectivity" could mean. It is critical in two senses: it 
104 brings to our consciousness oppressions of which we may or 
may not have been aware, and it calls for "criticism of life" 
to resist and change the existing systems of domination and 
exploitation.5 Critical theory attempts to give us knowledge, 
not about means to fixed ends as positivism does, but about 
the ends of the actions themselves. In other words, it tries to 
answer the questions of how we should live. Such a theory 
competes not so much with science but with the dead weight 
of Western tradition. 
Positivism purports tobe morally indifferent. Science can-
not help people to secure the ends of action, that is, to tell 
them how to live. The rise of positivism in the West has done 
a great deal to undermine and destroy the traditions by which 
people used to live; common interests and values have been 
destroyed. We have lost the sense of community that once 
characterized us. We Westerners have lost our ties to the past. 
By the 1960s fundamental questions about knowledge 
and power were being articulated, not just through academic 
discourse, but through social movements such as the civil 
rights movement, the Anti-Vietnam War movement, the sec-
ond wave of feminism and widespread student unrest culmi-
nating for many observers in the student riots in Paris in 
1968. In the 1960s and 1970s other social events also took 
place for indigenous peoples. 
It is at this point that the questions asked by critical the-
orists were also being asked by people on the ground. These 
people were indigenous activists rather than Marxist critical 
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theorists, but they were asking similar sorts of questions 
about the connections between power and research. Such 
questions were based on a sense of outrage and injustice 
about the failure of education, democracy and research to 
deliver social change for people who were oppressed. These 
questions related to the relationship between knowledge and 
power, between research and emancipation, and between 
lived reality and imposed ideals about the Other (Smith 165). 
One of the more significant challenges to white feminist the-
ory has come from Svomen of color,' Third World women,' 105 
*black women,' and 'indigenous women.' These groups of 
women challenged the assumptions of the Western/white 
women's movement that all women shared some universal 
characteristics and suffered from universal oppressions 
which could be understood and described by a group of pre-
dominantly white, Western-trained women academics. The 
problems of Voice' and Visibility,' 'silence,' and 'invisibility,' 
became important concerns at a concrete level, as women 
attended international conferences and attempted to develop 
international policies related to women's rights, population 
control, development and justice. For women interested in 
research and the emancipatory potential of research, there 
was considerable work to be done in terms of undoing or 
deconstructing the dominant paradigms by which most sci-
entific research was bounded, and connecting the research 
enterprise to feminism and to a social reality with which fem-
inism connects (166). 
On the ground today 
The ethnocentric measure against which Western scholars 
have traditionally based their compare-and-contrast criteria is 
Western culture. Indigenous peoples were classified along-
side flora and fauna; hierarchical typologies of humanity and 
systems of representation were fueled by new discoveries; 
and cultural maps were charted and territories claimed and 
contested by the major European/Western powers. These 
European/Western systems for organizing, classifying, and 
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storing their 'new* knowledge, and for theorizing about the 
meanings of 'their* discoveries, constitute even contempo-
rary research and scholarship. In a colonial context, however, 
this research was undeniably about power and domination. 
The instruments or technologies of research were also ins-
truments of knowledge and instruments for legitimizing var-
ious oppressive or paternalistic colonial practices (Smith 60). 
Regardless of the differential opinions of Imperial 
philosophers, the spread of Western empires has manifest a 
106 "globalization of knowledge and Western culture [that] con-
stantly reaffirms the West's view of itself as the center of 
legitimate knowledge, the arbiter of what counts as knowl-
edge and the source of 'civilized' knowledge. This form of 
global knowledge is generally referred to as 'universal' knowl-
edge, available to all and not really 'owned' by anyone, that is, 
until non-Western scholars make claims to it" (63). 
But indigenous peoples and cultures are challenging the 
positivist scientific models, aggressively laying claim to their 
unique knowledge and traditions, raising the issues of moral 
and ethical research, cultural and intellectual property, tradi-
tional knowledge, and asserting their human rights to self-
determination in the treatment, study, and regard of them-
selves within the Western (non-indigenous) colonial, politi-
cal, and academic paradigms. 
Reclaiming Indigenous Heritage 
Given the lessons of painful and protracted experience of 
primary nations with imperial and colonizing hegemony, it is 
unsurprising that the newly decolonized entities are seeking, 
and finding, refuge, shared identity, a sense of community, 
avenues to power, and solidarity in the various offices of the 
United Nations. At the end of the 20th century and advent 
of the 21st, no other single planetary organization has 
addressed in such a progressive and proactive fashion the 
needs and concerns of indigenous peoples. 
One seminal paper was prepared in 1989 by the 
Indigenous Cultural and Intellectual Property Task Force of 
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The Aboriginal and Torres Strait Islander Commission, and 
submitted to the UNESCO/Smithsonian Conference, A 
Global Assessment of the 1989 Recommendation on the 
Safeguarding of Traditional Culture and Folklore: Local 
Empowerment and International Cooperation. It cited the 
UNESCO Recommendation as one among several possible 
international opportunities to develop effective standards for 
the protection of intangible heritage. The paper noted that 
much of the current debate about protection for intangible 
heritage of indigenous peoples is conducted within a context 107 
of existing intellectual property laws. It suggested that work-
ing within the existing intellectual property framework, while 
clearly a crucial avenue to consider reform, may not in itself 
be sufficient and argued that work must also be pursued to 
find appropriate alternative approaches to the recognition 
and protection of indigenous intellectual property rights: 
It is not sufficient... to provide for the prevention 
of exploitation; there should also be effective meas-
ures to provide for compensation in cases where there 
has been exploitation and misuse, and appropriate 
mechanisms to enforce criminal or other sanctions 
where exploitation has occurred. Perhaps more impor-
tantly, the need for indigenous control over their heritage is para-
mount [emphasis mine]. 
. . . it is now commonly accepted that intellectual 
property laws do not offer a sufficient basis for the 
effective protection of/?///indigenous rights in cultur-
al heritage, including intangible components and tradi-
tional knowledge. Intellectual property laws do not 
protect the communal property rights of indigenous 
peoples, nor do they allow for protection in perpetu-
ity. Intellectual property laws are based on individual 
rights, and emphasize economic over cultural rights. 
The laws focus on a single, identifiable creator or 
author, whereas in indigenous communities rights and 
interests in intellectual creations are more diffuse. 
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They are distributed and managed throughout the 
community in complex ways according to ritual, 
socio-political, kinship and affinal relationships. 
. . . protecting indigenous cultural heritage in its 
fullest expression may best be pursued through the 
development of a sui generis system for local empow-
erment of communities and appropriate traditional 
groups to have control over decision-making about 
protection and use of their cultural and intellectual 
108 property.6 
In considering the development of sui generis approaches, 
it is important to consider other emerging international stan-
dards and Indigenous statements, which provide a frame-
work within which beneficial sui generis systems could be 
introduced. Some of them include the UN Draft Declaration 
on the Rights of Indigenous Peoples as well as the work pursued 
by UNESCO and the World Intellectual Property 
Organization (WIPO). Indigenous statements include: 
• The Mataatua Declaration (June 1993); 
• The Belem Declaration (1988); 
• The Kari-Oca Declaration (May 1992); 
• The Amazon Basin Declaration; 
• The Pan American Health Organization; 
• The Native Pan-American Draft Declaration; 
• The Blue Mountain Declaration; 
• The International Alliance of the Indigenous Tribal 
Peoples of the Tropical Forests Charter (1993) includes: 
• The Coolangatta Statement on Indigenous Rights in 
Education (1993). 
The development of sui generis approaches needs to be 
based on new forms of legislation that provide recognition 
and protection of indigenous forms of intellectual property. 
These include the recognition of particular features such as 
collective rights, benefit sharing, and communal forms of 
ownership. 
The report Our Culture. Our Future: Report on Austra-
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lian Indigenous Cultural and Intellectual Property Rights 
summarized Indigenous versus non-Indigenous perspectives 
in the following chart: 
NON-INDIGENOUS INDIGENOUS 
Emphasis on material form. Generally orally transmitted. 
Emphasis on economic rights. Emphasis on preservation 
and maintenance of culture. 
Individually based -created by Socially based - created 
individuals. through the generations via 
the transmission process. 
Intellectual property rights Communally owned but of-
are owned by individual ere- ten custodians are authori-
ators or their employers and sed to use and disseminate, 
research companies. 
Intellectual property can be Generally not transferable 
freely transmitted and assigned but transmission, if 
-usually for economic returns allowed, is based on a series 
-for a set time, in any medium of cultural qualifications, 
and in any territory. 
Intellectual property rights There are often restrictions 
holders can decide how or by on how transmission can oc-
whom the information can be cur, particularly in relation 
transmitted, transferred or to sacred or secret material, 
assigned. 
Intellectual property rights are A holistic approach, by 
generally compartmentalised which all aspects of cultural 
into categories such as tangi- heritage are interrelated, 
ble, intangible, arts and cultur-
al expression. 
Special Rapporteur to the Sub-Commission on 
Prevention of Discrimination and Protection of Minorities 
of the Commission on Human Rights, Economic and Social 
Council of the United Nations and Chairperson of the 
Toward a Methodology of Respect 
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Working Group on Indigenous Populations, Erica-Irene 
Daes, on the 21st of June, 1995 elaborated the following 
principles and guidelines addressing the protection of the 
heritage of indigenous people. 
The Principles and Guidelines are sweeping in scope and 
exhaustive in delineating the nature and importance of the 
sensitivities of indigenous peoples. Implicit throughout the 
document are the extents to which Positivist science, 
Occidental economics, and imperial colonization have plun-
110 dered the cultures inhabiting the lands upon which the dom-
inant nation-states of 21st century still aggrandize their many 
and proprietary interests. Explicit in it are the rights of 
indigenous peoples to determine for themselves what is avai-
lable to the colonial power, or the non-indigenous business 
person, scholar, artist or writer who would avail themselves 
of the knowledge and riches of indigenous cultures and life-
ways. Definitions are clearly articulated. Remedies are postu-
lated for redress of the incursions of dominating cultures, 
protocols are suggested to establish what is appropriate for 
sharing or use and what, as Dr. N. Scott Momaday stated in 
a Native Writer's Workshop in the autumn of 2001 on the 
University of Alaska Fairbanks campus, "should be unavail-
able" to the non-indigenous who seek to turn indigenous 
peoples' property to their own use (Momaday, anecdote). 
Ethical Research Protocols 
The vast credibility problem the research community 
faces with indigenous peoples has been addressed within an 
indigenous agenda. The nexus of debates rising out of the 
indigenous movement, discussions raised by other interested 
groups in relation to ethical research and shifts in some social 
science paradigms have created space for negotiating better 
research relationships. Some scholarly communities of scien-
tists may have well-established ethical guidelines, many have 
not. Even if such communities have guidelines, the problem 
to be reiterated again is that it has been taken for granted that 
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indigenous peoples are the 'natural objects' of research. 
Indigenous groups argue that legal definitions of ethics 
are framed in ways which contain the Western sense of the 
individual and of individualized property - for example, the 
right of an individual to give his or her own knowledge, or 
the right to give informed consent. Community and indige-
nous rights or views in this area are generally not recognized 
and not respected. Indigenous peoples have attempted 
through the development of instruments such as treaties, 
charters, and declarations to send clear signals to the world's 111 
scientific and research communities those open-cast mining 
approaches to research (see, take and destroy) are absolutely 
unacceptable (Smith 118). 
In New Zealand, the Maori anthropologist Ngahuia Te 
Awekotuku has identified a set of responsibilities which 
researchers have to Maori people. Her framework is based on 
the code of conduct for the New Zealand Association of 
Social Anthropologists, which is in turn based on the 
American Anthropological Association's guidelines.9 She sets 
forth fairly basic guidelines aimed at respect for and protec-
tion of the 'rights, interests, and sensitivities' of the people 
being studied. Some are culturally specific and though not 
prescribed in codes of conduct for researchers, they tend to 
be prescribed for Maori researchers in cultural terms: 
• A respect for people 
• Present yourself to people face to face 
• Look, listen . . . speak 
• Share and host people, be generous 
• Be cautious 
• Do not trample over the mana of people 
• Don't flaunt your knowledge 
Not overly divergent from the cultural contexts of behav-
ior and demeanor of many indigenous cultures, the sayings 
reflect a few of the values placed on the way Maori are 
expected to behave. They differ from 'public' image of 
Maori, but they are the lands of comments which are used to 
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determine if someone has 'good' qualities as a person. There 
are several other proverbs and sayings which contain the 
ideals and aspirations which are worth seeking, as well as the 
moral messages for those who decide not to conform to the 
rules of practice. By attempting to ascertain the sort of val-
ues described above in the context of a particular research 
study in a discrete indigenous population, contemporary sci-
entists might well go light years toward evincing an attitude 
of respect and perhaps elicit levels of cooperation and trust 
112 that would offer a dimensionality to modern research hereto-
fore unrealized in traditional scientific models. 
From indigenous perspectives ethical codes of conduct 
serve pardy the same purpose as the protocols which govern 
relationships with each other and with the environment. The 
term 'respect' is consistendy used by indigenous peoples to 
underscore the significance of relationships and humanity. 
Through respect the place of everyone and everything in the 
universe is kept in balance and harmony. Respect is a recip-
rocal, shared, constantly interchanging principle which is 
expressed through all aspects of social conduct. Haig-Brown 
and Archibald write that, "to be in harmony with oneself, 
other members of the animal kingdom, and other elements 
of nature requires that First Nations people respect the gift 
of each entity and establish and maintain respectful, recipro-
cal relations with each."10 
The denial by the West of humanity to indigenous peo-
ples, the denial of citizenship and human rights, the denial of 
the right to self-determination -all these demonstrate palpa-
bly the enormous lack of respect which has marked the rela-
tions of indigenous and non-indigenous peoples (Smith 120). 
Insider/ Outsider Research 
Most research methodologies assume that the researcher 
is an outsider able to observe without being implicated in the 
scene. This related to positivism and notions of objectivity 
and neutrality. Feminist research and other more critical 
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approaches have made the insider methodology much more 
acceptable in qualitative research. Indigenous research 
approaches problematic the insider model in different ways 
because there are many ways of both being an outsider and 
an insider in indigenous contexts. The critical issue with 
insider research is the constant need for reflexivity. 
Insiders have to live with the consequences of their 
processes on a daily basis after the research, per se, is con-
cluded, as do their families and communities. Efgp, insider 
researchers need to construct particular sorts of research-
based support systems and relationships with their commu-
nities. They must be skilled at clearly defining research goals 
and 'lines of relating' specific to the project and those lines 
must be somewhat different from their own family networks. 
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Insiders need also to define closure and have skills commen-
surate to saying as necessary, 'no' and, alternatively, 'contin-
ue'. 
Insider research has to be as ethical and respectful, as 
reflexive and critical, as outsider research. It also needs to be 
possessed of humility. It needs to be humble because the 
researcher belongs to the community as a member with a dif-
fering set of roles, expectations, relationships, status, and 
position. 
114 The 'outside expert* role has been and continues to be 
problematic for indigenous communities. As non-indigenous 
experts have claimed considerable acceptability among their 
own colleagues and peers, government officials and society 
on the basis of their research, indigenous voices have been 
silenced or 'Othered' in the process. The role of an 'official 
insider voice' is also problematic. The comment, 'She or he 
lives in it therefore they know* certainly validates experience 
but for any researcher to make the assumption that their own 
experience is all that is required is sheer positivist arrogance. 
Nevertheless, the complexities of insider research can be 
mediated by building support structures. While most indige-
nous communities have some form of governance organiza-
tion, it is more useful to work with an existing governing 
body to establish a purpose-developed support group which 
brings together any outside academic or organizational peo-
ple involved, the community and the researcher(s). In some 
research contexts, an elder can be selected or volunteers to 
act as a guardian of the researcher, mediating their journeys 
through the community and through the research. Before 
either of these supports can be established however, in most 
cases, the community representatives must be convinced that 
the research project is worthwhile and in their interests 
(Smith 139). 
Hallmarks of a methodology of respect 
In conclusion, while it would be arrogance on the part of 
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this writer to outline detailed methodologies or come to con-
clusions about methodologies in academic disciplines not his 
own, given the few of many issues pertinent to indigenous 
research upon which I have but touched; it is possible to enu-
merate certain ideals toward which such an encompassing 
methodology of respect might gravitate. 
Graham Smith, who has extensively written about Maori 
initiatives11, suggests assumptions for research which one can 
paraphrase as follows: 
• Research must be related to being indigenous; 115 
• Research must be connected to indigenous philoso-
phy and principles; 
• Research takes for granted the validity and legitima-
cy of being indigenous, the importance of indige-
nous language and culture; and 
• Research is concerned with 'the struggle for autono-
my over indigenous cultural well being. 
From the perspective of critical theory, indigenous 
researchers should therefore seriously consider aligning 
themselves with critical theory in the act of exposing under-
lying assumptions that serve to conceal the power relations 
existent with society and the ways in which dominant groups 
construct concepts of 'common sense' and 'facts' to provide 
ad hoc justification for the perpetuation and maintenance of 
inequalities and the continued oppression of indigenous peo-
ples. 
All research, be it by 'outsiders' or 'insiders' must incor-
porate into their methodologies a community, as well as a 
reflexively self-critical, 'feedback loop' that incessantly moni-
tors researcher and research for tactics, activities, or behav-
iors that might otherwise jeopardize or thwart research initia-
tives. 
Finally, Linda Tuhiwai Smith, at a conference of Maori 
health researchers in 1996, raised the following list of (para-
phrased) priorities as a basis for further discussion: 
• Determining as an indigenous, primary nation, our 
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own research needs and priorities; 
• Defining the ways research should proceed; 
• Training of indigenous researchers; 
• Discussion of culturally appropriate ethics; 
• Ongoing development of culturally sympathetic 
methods; 
• Continued collaboration with diverse indigenous 
peoples and communities of interest; 
• Development and dissemination of literature by 
116 indigenous people on research; 
• Continued reflection, evaluation, and critique of 
indigenous researchers as a community of indige-
nous researchers; 
• Extending the boundaries for indigenous peoples of 
uniquely indigenous fields and disciplines; 
• Education of wider research community, including 
scientific, academic, and policy communities; and 
• Accountabilities to and outcomes for indigenous 
peoples. 
When indigenous peoples become the researchers and 
not merely the researched, the activity of research is trans-
formed. Questions are framed differendy, priorities are 
ranked differently, problems are defined differently, and peo-
ple participate on wholly different terms (Smith 193). 
Decolonization is the essential first step toward redress of 
indigenous grievances. When indigenous peoples participate 
as peers, equals, colleagues and the rightful guardians and 
owners of traditional knowledge, wisdom, lore, stories, 
iconography, symbols, art, song, et al, then research is estab-
lished wherein human dignity is affirmed, human rights and 
indigenous prerogatives are respected. In such an atmos-
phere, honesty and a real trust may be engendered; openness 
and appropriate sharing given a place to take root, and an 
enduring exchange of learning might blossom. 
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^n the beginning, there was 
£A(gtafiction 
^Jennifer ^ee 
While elements of metafiction have been employed for 
many centuries, it is only within the last century that metafic-
tion has been identified as a separate genre. Thomas King's 
novel Green Grass. Running Water has numerous metafic-
tional elements contained within it. The novel is constructed 
into two worlds: the real and the mythical. While metafiction 
is present in the real world narrative of the novel, it occurs 
with even more frequency in the parts of the narrative con-
cerning the mythical world. Several stories are being told 
throughout the novel, but there is only one narrator, known 
as I, overseeing the telling of the stories. The main mythical 
story is the retelling of the creation story, which appears to 
be told orally in the novel. The main real world story deals 
with Lionel and those in his life, which is told in written 
form. The third story concerning the four old Indians is a 
convergence of both the mythical and real world characters. 
The four Indians originate in the mythical world yet appear 
in the real world on a journey to fix the world. Metafiction is 
used to purposely remind the reader that several stories are 
English 343 - Professor Patricia Linton 
being told and that both the oral and written forms of sto-
rytelling are being employed. 
Patricia Waugh defines metafiction as "fictional writing 
which self-consciously and systematically draws attention to 
its status as an artifact in order to pose questions about the 
relationship between fiction and reality" (2). One way the 
novel questions the relationship concerning fiction and real-
ity is the use of the real world and the mythical world in the 
novel. Waugh furthers her definition by adding, "metafiction 
120 may concern itself, then, with particular conventions of the 
novel, to display the process of their construction [...] [or] 
comment on a specific work or fictional mode" (4). 
Metafiction is most commonly used to comment on fiction 
itself and the creation of that fiction. 
One way King uses metafiction to comment on the cre-
ation of fiction is in the way the novel is constructed. The 
novel is segmented into four sections, with untranslated text 
subheading each section. The reader is immediately made 
aware that he or she does not contain all the necessary 
knowledge to translate the text. There is also untranslated 
text within the narrative itself. On page 12 the characters talk 
in a different language, the meaning of which is not made 
known to the reader. Only the characters know what is being 
said, shutting the reader completely out of understanding 
part of the text. The reader is consciously reminded of his or 
her position as a reader by King's use of untranslated text. 
King uses the untranslated text as an element of metafiction 
in the way the foreign words comment on the creation of fic-
tion. Authors are not restricted to using a specific language; 
if a reader does not know a specific language the author 
chooses to use, then the reader is in a disadvantaged position 
of not knowing everything contained in the narrative. 
Trie retelling of the creation story four different times is 
also an element of metafiction. Each of the four sections of 
the novel begins with a different Indian telling a different 
version of the creation story that contains one of four dif-
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ferent women: First Woman, Changing Woman, Thought 
Woman, and then Old Woman. While a different Indian tells 
each version, there are many similarities between all the sto-
ries, mainly in how they start: "In the beginning, there was 
nothing. Just the water" (1,112). There is also a comment on 
the creation of fiction itself in the first segment when Lone 
Ranger is trying to determine how to start his version of the 
creation story. For example, Lone Ranger tries "Once upon a 
time..." (9), "A long time ago in a faraway land..." (10), and "In 
the beginning God created the heaven and the eartff' (11). By 121 
attempting numerous variations on how to start a story, Lone 
Ranger is "comically unmaskpng] the contingencies associat-
ed with storytelling, reality, and expectation" (Smith 26). 
Ultimately, King is commenting on the variety of ways a 
story may start and the connotations associated with each 
way. In addition, with the retelling of the creation story and 
the repetition used within each version, King is making a 
comment on the element of the oral tradition of storytelling. 
With oral tradition, many versions of a story may be passed 
down from one generation to the next. With four different 
versions of the creation story, King is commenting on how 
such versions emerge. At one point in the novel, Ishmael 
makes a comment concerning the creation story of God cre-
ated the heaven and the earth: "That's the wrong story,' said 
Ishmael. That story comes later'" (11). King is using metafic-
tion to make a statement on how stories emerge over time 
and assimilate into specific cultures. 
Throughout the novel, King uses many names based on 
real people that are recognizable only to readers with a broad 
background in literature, popular culture, Canadian history, 
and Native American history. If a reader does not possess 
sufficient knowledge in all of these areas, then the reader 
loses a lot of the meaning in the novel. Names in the novel 
that the reader is not familiar with are a reminder that he or 
she is reading a fictional novel because he or she does not 
possess enough knowledge to know everything in the novel. 
Green Grass. Running Water . . . 
An example is the names of the four Indians: Lone Ranger, 
Ishmael, Robinson Crusoe, and Hawkeye. All are names that 
are recognizable in other works of literature, with the excep-
tion of Lone Ranger, which comes from a popular television 
series in the mid-twentieth century. For the other three -
Ishmael, Robinson Crusoe, and Hawkeye - their names 
derive from Moby Dick. Robinson Crusoe, and Last of the 
Mohicans, respectively. However, if a reader is not familiar 
with the characters and plots of these novels, then the mean-
122 ing behind the names King uses is lost. For example, in his 
novel, King uses a scene from Moby Dick during the creation 
story with Changing Woman. In the scene, Changing Woman 
has encountered Ahab and the whale, whom Changing 
Woman refers to as "Moby-Jane, the Great Black Whale" 
(220). Upon hearing the whale's name, Coyote jumps in with 
"She means Moby-Dick [. . .] I read the book" (220). With 
this reference, King is commenting on how even the written 
form of storytelling is not definite and just because some-
thing is in a book does not mean it happened that way. King's 
use of Moby Dick is metafictional in several ways. First, by 
referring to another text, the reader is reminded of the fic-
tion novel that he or she is reading because the reader must 
bring in additional background knowledge not provided in 
the text to understand the full meaning. Secondly, if the read-
er has no prior knowledge of Moby Dick, then the reader 
does not fully understand the entire meaning behind King's 
words and is forced to recognize he or she is in the subject 
position of an uninformed reader. 
King does not just stop with the four Indians' names. 
Nearly every name in the text has significant meaning. In the 
scene where Alberta is teaching a class of students, all have 
names that have a historical impact in a significant way. For 
example, Henry Dawes is one of the students in Alberta's 
class, but the name is derived from the real Henry Dawes, 
who imposed the Dawes Act on Indians. However, without 
knowing the background of the real Henry Dawes, then to 
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the average reader he is just another character in the novel 
with no apparent significance. However, King is using almost 
all of the names with the specific purpose of "alludpngj to 
the inevitable and disastrous result of objectifying Native 
American society, and in doing so presents the readers with 
the impossibility of truly *knowing' another culture" (Smith 
23). King is purposely using elements of literature, popular 
culture, Canadian history, and Native American history to 
remind the reader that he or she cannot possibly derive all of 
the intended meaning in the novel. 123 
An extremely noticeable metafictional device is the way 
that the text refers to itself as a text on more than one occa-
sion. One of the most creative ways is the direct reference to 
an earlier page number. '"We've done that already,' said 
Ishmael. 'Have we?' said Robinson Crusoe. 'Yes,' said the 
Lone Ranger. Tage 12'" (257). Upon reading these few sen-
tences, the reader is forced to pause in his or her reading and 
flip back to page twelve to see if in fact the page number is 
correct. The text is direcdy referring to itself as a piece of 
fictional work by directing the reader to a specific page with-
in the text. Another example of how the text refers to itself 
may be found on page 438 when Old Woman is attempting 
to find a name within the book: "No Old Woman in this 
book." Old Woman tries several different names before final-
ly taking the name Hawkeye, which is in the book. The 
process of finding a name within the text is a comment on 
the writing process of naming characters. By Old Woman 
trying to find a name, the reader must consciously recall 
when Hawkeye appeared in the book and what role Hawkeye 
played. The reader is manipulated by the text into knowingly 
thinking about the previous events in the text. There are also 
several instances when the text refers to events in the text: 
'"But we've already had one earthquake in this story,' says 
Coyote" (458) and '"Wow!' says Coyote. 'Omens and mira-
cles. We haven't had any of those yet'" (262). In the first quo-
tation, Coyote is referring to the fact that there has already 
Green Grass. Running Water 
been one earthquake in the story, reminding the reader 
through metafiction of what has already happened in the 
text. In the second quotation, Coyote is commenting that 
thus far in the novel there have not been any omens or mir-
acles, again reminding the reader of what has or has not 
occurred in the story. By referring to specific events in the 
text, the reader is reminded that what he or she is reading is 
fiction. 
There is also an instance where the text refers to itself as 
124 a physical object. When the text refers to its status as a phys-
ical object, the readers attention is drawn to the book that he 
or she is physically reading. The intended effect of this par-
ticular metafictional device is to remind the reader of the 
physical construction of the novel that he or she is reading. 
The example of this occurrence may be found on page 347: 
"Dr. Hovaugh looked at the book again, to make sure he was 
in the right place at the right time." Upon reading this state-
ment, the reader is forced into acknowledging the text in his 
or her hands. 
Through the narrative, the text also comments on ele-
ments of fiction. Several times the text refers to certain tech-
niques fiction uses, such as omniscience, metaphor, and 
imagery. The first technique, omniscience, is referring to a 
particular type of point of view an author may use: '"Are you 
being omniscient again?' asked Hawkeye" (51). The second 
technique, metaphor, refers to a particular figure of speech 
employed by authors: "It's just another metaphor" (301). 
Finally, the last technique, imagery, refers to another figure of 
speech: "All this floating imagery must mean something" and 
"All this water imagery must mean something" (391). All of 
these examples are commenting on fiction and elements 
associated with fiction. When they occur in the novel, the 
reader is forced to take another look at what is being said to 
get the entire meaning. The author is directing the reader to 
a particular element of the novel through this specific 
metafictional device. 
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As a character, Coyote offers many examples of metafic-
tion. Overall, Coyote "asserts the power of orality to resist 
such fixed narratives, to voice new forms of liberation" 
(Smith 40). Coyote is constantly commenting and question-
ing the events that take place within the narrative. Coyote's 
main function in the novel is to act as Fs sidekick, yet Coyote 
manages to involve himself in the narrative. Coyote has the 
ability in the novel to transfer from the mythical world to the 
real world whenever he chooses to do so. King makes it 
known to the reader when Coyote is crossing over from one 125 
story to the next "And that one dances back into this story" 
(324). The specific reference to Coyote's changing from one 
world to the next not only reminds the reader of the fiction, 
but also helps the reader to keep track of what story he or 
she is currently reading. There is another occurrence in the 
text where Coyote asks J if he wants Coyote to call him from 
the real world to find out what is happening in the mythical 
world story (326-7). King is making it clear that Coyote is 
going to join the narrative that occurs in the real world while 
lis staying in the mythical world story. King not only uses the 
technique as a metafictional device, but to act as transitions 
from one story to the next, which in rum helps the reader 
know which story is being told. 
King places both Coyote and 7 in a position of knowing 
they are telling an oral story for the reader. Coyote and I are 
aware that they are part of a narrative in a novel. Several 
times throughout the novel, they address the reader. For 
example, at one point in the novel, I is trying to keep Coyote 
on track by telling him, "It's getting late' [. . .] 'And people 
want to go home"' (366). Being that Coyote and I are the 
only characters in the narrative at that exact time, the "peo-
ple" must be the reader. I is aware that in addition to telling 
the story to Coyote, there is a reader present as well who acts 
as the audience for the story I is telling. Farther along in the 
text, I speaks direcdy to the reader: '"You remember any of 
this at all?' 'Sure,' says Coyote. 'I remember all of it.' 1 
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wasn't talking to you,' J says. *Who else is here?' says Coyote" 
(432). The purpose of J speaking directly to the reader is to 
refresh the reader's mind of the Old Woman story, which has 
not been mentioned for quite some time. King knowingly 
makes J aware of the reader for the intent of commenting on 
both the oral and written forms of storytelling. In both 
forms, if a plot line has not been mentioned for some time, 
reminding the reader by speaking direcdy to him or her is a 
device that refreshes the reader's mind of the particular story. 
126 King involves the reader in the art of storytelling by having I 
aware of his audience. 
Another form of metafiction that can be seen in the 
novel is the use of repetition in lines from one scene to the 
next. Many times the last line in one scene is repeated by a 
different character in the following scene. An example may 
be seen on page 51 with the line "What else would you like 
to know?" said by both Lone Ranger and Babo, who are in 
separate scenes. Not only is the repetition metafictional, but 
King once again is using it as a form of transition from one 
scene to the next. King does not place any chapter numbers 
or headings between scenes, with the exception of the page 
of untranslated text that is used to act as a break between 
each of the four segments of text The only way the reader 
is initially aware of a scene change is by the use of repeating 
lines. King is constantly shifting between scenes, creating a 
disruption for the reader. However, the constant disruptions 
have a positive effect on the reader because he or she "must 
constantly be aware that [he or she is] involved in construc-
tion of meaning rather than simply reading a linear or cohe-
sive story" (Smith 29). The reader must actively participate in 
the stories in order to derive meaning rather than having 
King make all the meaning appear cohesively. 
King's final comment on the oral and written forms of 
storytelling comes at the end of the novel. King has a resist-
ant closure ending with his allusion that more stories are to 
come, as indicated by the final line of the novel: "And here's 
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how it happened" (469). While the novel ends for the reader, 
King is commenting on how oral and written stories never 
truly end. Even after four versions of the creation story, 
King knows there are even more versions of the story float-
ing around, but one can never truly encompass all of them in 
the span of one novel. Throughout the novel, King has 
encouraged readers to be involved in the "telling, hearing, 
retelling, contradicting, and reweaving, rather than in simply 
receiving [the stories]" (Smith 55). Both the oral and written 
forms of storytelling take on many forms that involve the 127 
reader in the story's construction, as King's entire novel sug-
gests. 
King's novel Green Grass. Running Water is "multisto-
ried, multivoiced, playfully postmodern, [and] presents mutu-
ally informing stories that merge myth, history, tribal folk-
lore, biblical scripture, and myriad tribal and dominant cul-
ture referents" (12). King successfully incorporates all of 
these traits as a source of metafictional devices that ulti-
mately comment on the oral and written forms of story-
telling. King provides two main worlds in his novel - the 
mythical and the real - as examples of each type of story-
telling. The mythical world consists of the retelling of the 
creation story four times, which is done orally by the four 
Indians. The real world consists of characters that appear in 
the everyday world, which is in the written form of story-
telling. While the narrator appears to be an unknown third 
person omniscient, it is clear that I is responsible for over-
seeing both the mythical and real world stories, thus I may be 
construed as the overall narrator. King uses many metafic-
tional devices, such as repetition and direct reference to the 
text itself, to comment on both the oral and written forms of 
storytelling that are being employed. 
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Pathophysiology and Pharmacology 
Mr. Anderson has three diagnosed disease processes 
occurring simultaneously: Human Immunodeficiency Virus 
(HIV), cytomegalovirus (CMV), and tuberculosis (TB). Both 
the CMV and the TB are acting as opportunistic infections as 
a result of Mr. Anderson's immune system compromise due 
to HIV. The disease processes and pharmacologic actions of 
the prescribed drugs for each disorder -will be discussed sep-
arately. 
Human Immunodeficiency Virus (HIV) 
HIV is a retrovirus, meaning it has the ability to convert 
ribonucleic acid (RNA) into deoxyribonucleic acid (DNA). 
This ensures that the proteins needed for its survival are 
made by the host cell, which cause subsequent disease 
processes. HIV specifically infects CD4 T (helper) cells and 
uses reverse transcriptase, a viral enzyme, to convert RNA to 
DNA (Dox, Melloni, & Eisner, 1993). Although it is not stat-
ed in the case study, Mr. Anderson may soon be diagnosed 
with Acquired Immune Deficiency Syndrome (AIDS) con-
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sidering that he is presenting with lymphadenopathy, fever, 
and multiple infections (McCance & Huether, 1998). The 
purple lesion may be Kaposi's sarcoma and more tests are 
needed. 
Mr. Anderson has been prescribed a drug regimen that 
the medical community terms Highly Active Antiretroviral 
Therapy, or HAART (Briggs & Drabek, 2001). The goal of 
HAART is to slow viral replication, thus reducing viral had 
(the amount of virus per unit volume of blood) and increas-
130 ing CD4 counts. These factors together help reduce morbid-
ity and mortality and improve quality of life (Cochran, 1999). 
HAART produces its therapeutic effects through the follow-
ing mechanisms: zidovudine and lamivudine are both 
Nucleoside Reverse Transcriptase Inhibitors(NRTIs) used to inhib-
it viral reverse transcriptase, thus halting the DNA chain and 
interfering with viral replication. Indinavir is ^proteose inhibitor 
used to produce immature viral particles by binding to viral 
protease and interfering with its action. The three drugs 
together serve to halt viral production while attempting to 
render any virus that escapes NRTIs as nonfunctional as pos-
sible (Weller & Williams, 2001). This regimen does not cure 
AIDS, but only slows progression of the disease in order to 
increase the patient's life span. 
Cytomegalovirus (CMV) 
CMV is the organism that causes mononucleosis and may 
be causing Mr. Anderson's lymphadenopathy, fever, and 
headache. Due to the patient's immune status, the virus has 
progressed to CMV retinitis, which can lead to vision loss. 
The goal of drug therapy is to first reduce viral load, thus 
slowing progression, and then maintain this state. Drug ther-
apy cannot cure CMV retinitis (Lehne, 2001). For the treat-
ment of CMV, ganciclovir has been prescribed. This drug 
works by interfering with the enzymes involved in viral DNA 
formation, thus retarding both growth and viral load 
increase. Interaction between ganciclovir and zidovudine 
may suppress bone marrow function (Deglin & Vallerand, 
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2001). 
Tuberculosis (TB) 
TB causes formation of lesions, called tubercles, in lung tis-
sue. These lesions may lead to necrosis (tissue death), which 
can significantly interfere with respiratory efficiency and 
functioning. Because of Mr. Anderson's immune status, the 
TB must be carefully monitored, as it may spread and affect 
other areas of his body in addition to producing major respi-
ratory manifestations. In persons with normal immune func-
tion, the tubercles are "walled of f and immunity develops; 131 
the virus cannot spread (McCance & Huether). Mr. 
Anderson is undergoing a typical four-drug treatment 
approach to active TB. The goal of drug therapy is to prevent 
progression of the disease and aid the immune system in rid-
ding the body of the TB bacteria. Therapeutic effects are 
achieved as follows: isoniazid (INH) interferes with bacterial 
cell wall synthesis and metabolism to kill existing bacteria and 
prevent growth of new ones by inhibiting synthesis of one of 
the cell wall components (mycotic acid). Ethambutol and pyraz -
inamide both interfere with growth of new bacteria by 
impairing cell metabolism, resulting in arrest of bacterial 
multiplication. Rifampin kills susceptible bacteria by binding 
to DNA-depetident RNA polymerase, a bacterial enzyme, thus 
blocking RNA transcription. Rifampin is actually contraindi-
cated for use with zidovudine (Deglin & Vallerand, 2001). 
These four drugs are used simultaneously to potentiate 
effects and increase likelihood of effectiveness by attacking 
the bacteria at different stages of growth and development; 
if one drug does not kill or inactivate it at an earlier stage, 
then another may do so at a later stage. 
Developmental Level 
While there are no physical developmental concerns in 
relation to Mr. Anderson's age group, there are some con-
cerns in the psychosocial realm. According to Erikson's 
developmental theory, Mr. Anderson would be in the adult-
hood category. The main developmental task for this age 
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group is generativity versus stagnation, with generativity being 
positive resolution and stagnation being negative. Stagnation 
can be considered to include an inability to perform roles and 
engage in meaningful activity with others (Kozier, Erb, 
Berman, & Burke, 2000). Considering that Mr. Anderson is 
having difficulty meeting role expectations and may have lit-
tle motivation to communicate with others or partake in his 
health care, it can be said that he is experiencing conflict in 
this realm. In order for Mr. Anderson to move to the next 
132 developmental stage he will need to overcome this conflict, 
which the nurse can play a part in by helping him find new 
productive roles and activities, as well as helping the patient 
to become more involved with his health care. 
Piaget*s developmental theory would place Mr. Anderson 
in the formal operations stage, meaning that he is able to use 
rational thinking as well as deductive and futuristic reasoning 
skills (Kozier et al., 2000). These abilities make it easier to 
teach him the complex care regimen prescribed for him and 
will enable the nurse to use the future as "leverage," in moti-
vating him into action. 
Nursing Diagnoses, Goals, and Interventions 
Three nursing diagnoses apply to Mr. Anderson at this 
time. This is not a comprehensive list of all diagnoses that 
may apply to him, but rather the three most crucial at this 
stage in his treatment. The nursing diagnoses were chosen 
with the understanding that the main goal of treatment for a 
person with a chronic and incurable illness is to increase 
quality of life and life expectancy. All diagnoses are derived 
from Carpenito (2002). 
Diagnosis One 
Powerlessness related to inability to perform roles and 
recent decline in health secondary to HIV, TB, and CMV as 
evidenced by overt expression of dissatisfaction over inabili-
ty to control situation (anger). 
Goal. The client will recognize his ability to control and 
influence situations and outcomes by the end of three teach-
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ing sessions as evidenced by verbalizing actions that can be 
taken to maintain health at the highest level possible for his 
illness. This includes management of therapeutic regimen, 
exercise, nutrition, and emotional behaviors and responses. 
Intervention. The nurse will assess the client's current level 
of knowledge regarding health maintenance and enhance-
ment measures to include current eating habits, prescribed 
medication regimens, emotional health, and exercise routines 
appropriate for client's health and functioning level. 
Intervention. The nurse will perform teaching session(s) 135 
that provide instruction and information regarding any 
deficits identified during assessment of nutrition, medication 
regimen, exercise, and emotional health. 
Evaluation. Evidence that this goal has been reached 
includes a decrease in angry outbursts and verbal abuse of 
others, increased interest in proper management of medica-
tion regimen, and ability to state ways in which the client can 
control his health through nutrition and exercise. 
Rationale. Mr. Anderson's emotional state is a serious hin-
drance to his ability to manage his health, thus it is necessary 
to confront this issue first. Satisfactory resolution of this 
diagnosis will provide Mr. Anderson with the empowerment 
necessary to reach other therapeutic and personal goals, as 
well as resolve other possible diagnoses, such as Nutrition 
Imbalance and Ineffective Therapeutic Regimen Manage-
ment. This diagnosis is used instead of Ineffective Individual 
Coping due to the recent onset of these behaviors. Carpenito 
(2002) warned against premature use of the aforementioned 
diagnosis because the client may actually be experiencing the 
normal grieving process, as opposed to a history of ineffec-
tive coping behaviors. 
Diagnosis Two 
Disturbed Self-Concept: Role Performance related to 
inability to perform occupational duties at previous levels of 
functioning secondary to exacerbation of chronic illness 
(HIV/AIDS) as evidenced by client's report of inability to 
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carry a full caseload, refusal to accept rehabilitation efforts, 
and signs of grieving. 
Goal. The client will demonstrate increased use of healthy 
adaptation and coping skills by the end of three teaching ses-
sions as evidenced by appraisal of self and others in a realis-
tic manner, verbalization and demonstration of increased 
positive feelings, and verbalization of increased satisfaction 
with role performance. 
Intervention. The nurse will encourage the client to express 
134 feelings and thoughts about medical condition, prognosis, 
and effects of illness on lifestyle, support system, and treat-
ment. 
Intervention. The nurse will help the client to identify posi-
tive attributes, possible new opportunities, and strategies to 
maintain role responsibilities to the fullest extent possible. 
Evaluation. Satisfactory resolution of this diagnosis is evi-
denced by acknowledgement of grief, a decrease in angry 
outbursts, verbalization of an increase in satisfaction with life 
and roles, and verbalization of ways in which client can main-
tain desired roles 
Rationale. Resolution of this diagnosis, along with diagno-
sis number one, will provide Mr. Anderson with increased 
quality of life. Self-concept "affects the client's reactions to 
all experiences" (Carpenito, 2002, p. 794). Thus, resolution is 
necessary for Mr. Anderson's satisfaction with life, desire to 
participate in his care, and ability to successfully deal with 
future stressors. 
Diagnosis Three 
High Risk for Infection related to compromised host 
defenses secondary to HIV/AIDS as evidenced by current 
opportunistic infections. 
Goal. The client will develop no further infections for the 
duration of the teaching sessions and will report risk factors 
associated with infection and precautions needed by the end 
of the third teaching session. 
Intervention. The nurse will monitor for signs and symp-
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toms of further infection. 
Intervention. The nurse will instruct client on risk factors 
for infection, routes of infection transmission, preventative 
measures against infection, and the signs and symptoms 
requiring immediate report to health care personnel. 
Evaluation. Satisfactory resolution of this diagnosis is evi-
denced by absence of new opportunistic infections and by 
verbalization of routes of infection transmission, preventa-
tive measures against infection, and signs and symptoms 
requiring immediate reporting. 135 
Rationale. AIDS is fatal because it compromises host 
defenses to the extent that "normal" organisms can produce 
serious illness. Prevention against entry of organisms into 
the host and early detection of infection(s) can decrease risk 
of a fatal infection while increasing quality of life. 
Teaching Plan 
The teaching plan devised for Mr. Anderson includes 
three sessions of planned teaching and is organized by prior-
ity of the issue being addressed. Before performing teaching 
interventions, it is necessary to assess the patient's ability, 
readiness, and motivation to learn. Mr. Anderson's emotion-
al issues will need to be addressed immediately since his 
behaviors are affecting the ability to engage in productive 
communication with him; his emotional status will hinder his 
ability to learn. Trie nurse should also assess the client's abil-
ity to meet goals, e.g. financial resources, available support, 
and community resources (Kozier et al., 2000). 
Because Mr. Anderson is an outpatient it would appear 
that his medication regimen should be addressed first; how-
ever, in this teaching plan Mr. Anderson's emotional and 
behavioral issues will be addressed in the first session since 
he will be unable to learn new information as long as these 
areas are compromised. The emotional and behavioral 
aspects will be covered during every office visit as needed, 
but the planned teaching session will cover one visit only. 
Because of the effects of emotional status on health, Mr. 
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Anderson should be asked at the end of every visit how this 
area of his life is being managed (e.g. how this week was at 
work, how he and his partner are working through problems 
this week, etc.). Mr. Anderson's emotional well-being is such 
a high priority because his will to live and spend the rest of 
his life as productively as possible requires that his emotion-
al life be balanced; however, if certain physiological issues are 
not addressed then fatal complications may arise. 
Session One 
136 During session one, teaching will be performed in forty-
five minutes. If time is an issue the teaching may be per-
formed simultaneously with other tasks as long as the tasks 
do not interfere with learning. Many of the topics covered 
during this session will continue into all future visits, such as 
emotional topics. 
Session one will begin with a discussion with Mr. 
Anderson about his recent behaviors and his feelings. It is 
important at this point to acknowledge Mr. Anderson's loss 
and validate his feelings, allowing him to express them in an 
appropriate manner. Mr. Anderson may require more inter-
vention to work through these issues; however, it may be that 
he is ready to "open up," but no one has attempted to discuss 
this with him. More intensive intervention can be sought as 
necessary. 
Prior to the teaching session, the nurse should gather 
resources from websites and/or local organizations regard-
ing grief, dealing with terminal illness, and living with AIDS, 
etc. This will ensure that supplemental information and 
options for support for Mr. Anderson to use are provided. 
Printed materials should be available for the client to take 
home whether he is willing to discuss these issues or not. 
The nurse should question Mr. Anderson on current 
methods that he uses to manage stress in order to determine 
his coping mechanisms and individualize care. If Mr. Ander-
son is willing, the nurse can discuss his concerns with him 
and teach methods for dealing with feelings constructively, 
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such as keeping a journal, relaxation exercises, and physical 
exercise on a regular basis as a means to manage and reduce 
stress. Nutrition should also be addressed after assessment of 
the client's level of knowledge and current nutritional prac-
tices, more specifically how nutrition provides the body with 
the essential nutrients required to properly use all resources 
with the increased demands that result from stress. He 
should be provided with a food guide pyramid and recipes 
for light, healthy cooking. 
At the conclusion of the first session, the nurse should 137 
ask Mr. Anderson how he feels about the areas covered and 
assess the degree of learning achieved. It is important to 
determine whether or not Mr. Anderson believes that the 
goals are attainable, as this will affect his motivation to per-
form the actions necessary to achieve them. He should also 
be asked to describe what he will do in the future in response 
to his emotions and describe how nutrition and exercise 
influences his health status. The answers he gives will aid the 
nurse in evaluation of learning, determination of future 
learning needs, and revision of the plan of care, if necessary. 
Session Two 
Assuming that the goals of session one have been met, 
session two will cover the control and prevention of infec-
tion and some aspects of his therapeutic regimen. This ses-
sion will last one-half hour and will begin with an assessment 
of Mr. Anderson's current level of knowledge including 
hand washing technique, since hand washing is one of the 
most important means of infection control. Mr. Anderson 
will ideally leave this session with new information regarding 
preventing infection, such as avoiding large crowds when T-
cells are low, wound care, and covering all areas of open skin. 
As always, the nurse will need to assess Mr. Anderson's 
understanding of the information provided and determine 
future learning needs. 
To begin teaching Mr. Anderson his medication regimens, 
the nurse will need to review the regimen before the office 
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visit. An assessment will be made of Mr. Anderson's current 
knowledge by asking such questions as the names of his 
medications, what each one is taken for, what time(s) of day 
he takes each one (e.g. "what do you take at 7:00 a.m.?"), and 
what side effects he's experienced. At this time any obstacles 
to Mr. Anderson's ability to obtain his medications will be 
assessed; for instance, can he afford them and does he have 
transportation to the pharmacy. Mr. Anderson will be asked 
about what memory aids he thinks will help him achieve 
13& learning goals. He will be provided with written information 
regarding each medication. 
Session Three 
Session three will require forty-five minutes and will ide-
ally conclude the teaching on infection control and medica-
tion regimens. Regarding infection control, this session will 
cover ways to prevent the spread of infection to others as 
well as information on what does and does not constitute 
exposure; for instance, shaking hands or hugging will not 
normally expose another person to the HIV virus. Important 
prevention methods include not sharing razors or tooth-
brushes and proper disposal of materials that have come into 
contact with body fluids. 
Teaching regarding Mr. Anderson's medication regimen 
will depend largely on his personal input on learning style 
that was assessed in session two. One method of teaching 
him this information would be to have flash cards with a pic-
ture of each pill on one side and pertinent information on 
the other. Mr. Anderson could be asked to name the pill by 
sight and list when he takes it, potential side effects, etc. At 
each office visit following session three the nurse would con-
tinue to ask about his medications to evaluate his knowledge 
and adherence to his regimen. This knowledge will be evi-
denced by Mr. Anderson being able to correctly answer the 
aforementioned questions. This session will conclude with a 
summarization of the areas covered during all three sessions, 
time for Mr. Anderson to ask additional questions, and 
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assessment of understanding and future learning needs. 
Conclusion 
This teaching plan was created with the assumption that 
things will run smoothly; it is an ideal. In reality there are 
numerous factors that could interrupt the schedule. For 
example, Mr. Anderson may not be willing to open up dur-
ing the first session and it may take weeks to build enough 
trust and rapport for him to feel comfortable enough to con-
fide. One option would be to acknowledge that although he 
may be feeling helpless and angry, there are things he can do 139 
to reduce symptoms. Then, the nurse can begin the teaching 
with nutrition or medication management. Mr. Anderson 
may also need to be referred for counseling. 
It is not feasible to address every variation that may occur 
during the course of Mr. Anderson's care. An outline has 
been provided of one possibility of approaching this client's 
learning needs and some possible methods to use in teaching 
Mr. Anderson what he needs to know to live the remainder 
of his life to the fullest. 
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£The Qeadly Cauldron of ^ligious 
'Dogma: Witch-hunting in 
17th~Ontur^ <%w (England 
Katherine Harrison thou standest here indicted . . . as 
being guilty of witchcraft for that thou not having the 
fear of God before thine eyes hast had familiarity with 
Satan the grand enemy of God and mankind and by 
his help hast acted things beyond and besides the ordi-
nary course of nature and hast thereby hurt the bod-
ies of divers of the subjects of our sovereign lord the 
King for which by the law of God and of this corpo-
ration thou oughtest to die. May 11,1669. i 
Hundreds of similar accusations of witchcraft and testi-
monies of preternatural torment pierced the air of village 
meeting halls throughout approximately thirty-eight of the 
early New England settlements that encompassed Rhode 
Island, New Haven, Plymouth, New Hampton, New York, 
Massachusetts and Connecticut.2 Between the years 1638-
1691 one hundred thirty people were accused of witchcraft. 
Sixteen were executed.3 In 1692 an additional one hundred 
forty-one women and men had accusations lodged against 
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them. Nineteen were hung in Salem Village, the hotbed of 
the 1692 outbreak .* 
These numbers tell an interesting tale. Almost three hun-
dred colonists were accused of the crime of witchcraft, but 
there was only sufficient evidence to condemn thirty-five to 
the gallows. The word "evidence" is used here with caution. 
Of the thirty-five, only four confessed to the crime of witch-
craft: Mary Johnson of Wethersfield, Connecticut (1648), 
Goodwife Bassett of Fairfield, Connecticut (1651), Rebecca 
142 Greensmith of Hartford, Connecticut (1662-3), and Mary 
Glover of Boston, Massachusetts (1688).5 For the remaining 
thirty-one the evidence against them consisted of the testi-
monies of neighbors, relatives, and strangers. To the modern 
reader the absurdity of most of these testimonies is nothing 
short of mind-boggling. And therein lies the mystery. What 
was it about the Puritan mind-set that would give credence to 
these fantastic tales of unseen tormenters, and consequendy 
allow for such violent social reaction? 
The Deadly Cauldron of Religious Dogma 
As is the case with most high profile events in history, 
there are no simple explanations. However, an argument can 
be made that all of the horror and injustice of New 
England's witch-hunts can be traced back to one ingredient 
of colonial society: the painfully strict and literal adherence 
to select biblical passages that formed the foundation of 
New England's Puritan culture. In short, remove Christian 
dogma as the Puritans embraced it and you remove the mus-
cle behind the witch-hunts. 
It may be suggested that this thesis is problematic. One 
could argue that Puritanism came to New England in 1630, 
whereas the famed Salem Village trials did not take place 
until 1692. The objective of this paper, however, is not lim-
ited to the Salem outbreak. The deadly cauldron of religious 
dogma and witchcraft accusations began shortly after the 
Puritans arrived, and continued into the 18th century. 
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Another argument could posit that if religious doctrine were 
really the culprit, why did witchcraft trials stop? Certainly 
religious doctrine continues to play a central role in much of 
American culture in the twenty-first century. It must be 
remembered, however, that it was select biblical passages as 
the Puritans interpreted them that created the problem as this 
paper will establish. 
Key Components of Puritan Doctrine 
To begin to understand the role religious doctrine played 
during this abysmal segment of American history key com- 143 
ponents of Puritan doctrine that initiated and perpetuated 
the witchcraft madness will be examined. Mandates for 
absolute obedience to God's ordained authority, fundamen-
tal beliefs in the powers of Satan, as well as beliefs in famil-
iar spirits, and spectral visitations served as foundational to 
accusations and convictions. Each of these will be discussed 
in turn. A final Puritan belief, not a doctrine, will close this 
discussion. This was a belief unique to the Salem incident in 
its ferocity, although it was present in most accusations 
throughout the years. It is the belief that the Devil had posi-
tioned his malefactors in the church itself. This belief found 
its legitimization in the doctrines aforementioned. It also 
played a central role in the events that ultimately brought the 
Salem panic, and future witchcraft convictions to a close. 
This order of discussion also represents the priority of each 
of these in the Puritan belief system. 
The Mandate for Absolute Obedience 
On August 4th, 1692, Puritan divine Cotton Mather 
preached a sermon, out of which he developed his now-
famous treatise on the witchcrafts of New England, 
Wonders of the Invisible World In his commentary regard-
ing the origin, nature, and danger of witchcraft he cites the 
following biblical passage found in I Samuel 15:23: "For 
rebellion is as the sin of witchcraft."6 This is a critical pas-
sage because it associates rebellion, the act or attitude of dis-
obedience, with witchcraft. It also clearly identifies witch-
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craft as a "sin." 
It was firmly believed that strict adherence to biblical 
maxims would elicit God's blessings and consequendy aid 
and abet the creation of the Puritan Utopia. Juxtaposed with 
this necessity of absolute obedience, Puritan doctrine taught 
that the Devil and his legions filled the earth looking for 
every opportunity to lead the devout into disobedience 
through diverse temptations. Jonathan Mitchell, a Puritan 
divine declared that there were "Devils enough to Beleaguer 
144 the whole Earth." There was "not a place under Heaven 
where Satan ha[d] not his Troops; not a person without some 
of these cursed Spirits haunting and watching him."7 Any 
show of temperament or activity that was not in alignment 
with God's precepts was a sure sign of the influence of these 
troops of Hell and was considered an act of disobedience to 
God and his ordained authority. In Puritan thought and doc-
trine these symptoms of rebellion, e.g., stubbornness, dis-
content, and petulance were clear indicators of witchcraft 
and idolatry. Before the Puritans ever set foot on New 
England soil the definitions of godly and ungodly behavior, 
mixed with fearful notions of a world filled with devils, and 
the uncertainty of God's blessing or judgment created a 
lethal cauldron of fear and suspicion in the minds of early 
New Englanders. 
On board the ship Arabella the future governor of 
Massachusetts, John Winthrop, delivered a sermon entitled 
"The Model of Christian Charity." Winthrop clearly delin-
eated what was required of the people if they were to expect 
the blessings of God: 
Beloved, there is now set before us life and good, 
death and evil in that we are commanded this day to 
love the Lord our God, and to love one another to 
walk in his ways and to keep his commandments and 
his ordinance, and his laws and the articles of our 
covenant with him that we may love and be multiplied, 
and the Lord our God may bless us in the land whith-
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er we go to possess it.8 
Winthrop was equally clear of what they could expect if they 
disobeyed: 
But if our hearts shall turn away so that we will not 
obey, but shall be seduced and worship other Gods or 
pleasures, and profits, and serve them: it is propound-
ed unto us this day, we shall surely perish out of the 
good land whither we pass over this vast sea to poss-
es it.9 
The issue of absolute obedience to the ordinances of God 145 
was utmost in Puritan doctrine. Disobedience to God's laws 
implied loyalty to the laws of Satan. There was no middle 
ground. 
Puritan theology created an emotional tempest for its 
adherents. The Puritans believed the grace and power of 
God would protect and save them from the wiles of the 
Devil if they were obedient. That "if," however, had 
resounding implications. " I f they failed they could expect 
the full brunt of a demonic attack, or the wrath of an angry 
God, taking the form of a variety of disasters such as disease, 
inclement weather, famine, Indian attacks, and ultimately, 
eternal damnation. Ministers were continually urging their 
parishioners to be ever alert to the condition and security of 
their souls. Deodat Lawson, a former minister of Salem's 
church, delivered his sermon Christ's Fidelity, the Only Shield 
Against Satan's Malignity on March 24,1692, just as the Salem 
incident was gaining momentum: "Surely [the Lord's voice] 
warns us to awaken out of all sleep, of security or stupidity, 
to arise, and to take our Bibles, turn to, and learn that lesson, 
not by rote only, but by heart (I Pet V. 8): *Be sober, be vig-
ilant because your adversary the Devil goes about as a roar-
ing lion, seeking whom amongst you he may distress, delude, 
and devour."10 In short, Puritan doctrine taught that human 
beings could not save themselves, but at the same time they 
were responsible for their own salvation. God could and 
would save them if they obeyed him. If they did not 
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absolutely obey him, he would reject them. In the midst of 
this ecclesiastical double-bind Puritans were reminded regu-
larly that there was a Devil leading a legion of demons bent 
on destroying them. 
Satan's Power 
Puritan doctrine regarding the Devil and his imps played 
the key role in witchcraft convictions. In his 1692 treatise on 
the witchcraft of New England, The Wonders of the Invisible 
World, Cotton Mather reminded his readers that there was a 
146 "plot of the Devil" to destroy them. Although Mather is 
writing at the time of the Salem outbreak, stories of this plot 
had circulated for more than forty years. The impact of this 
perceived threat can best be understood through the Puritan 
divine's own words: 
we had been advised that a Malefactor, accused of 
Witchcraft as well as Murder, and Executed in this 
place more than Forty Years ago, did then give Notice 
of A Horrible Plot against the Country by Witchcraft, 
and a Foundation of Witchcraft then laid, which if it 
were not seasonably discovered would probably Blow 
up, and pull down all the Churches in the Country. We 
now have with Horror seen the Discovery of such a 
Witchcraft! . . . at prodigious Witch-meetings the 
Wretches have proceeded so far as to Concert and 
Consult the Methods of rooting out the Christian 
Religion from this Country. It may be fear'd that, in 
the Horrible Tempest which is now upon ourselves, 
the design of the Devil is to sink that Happy 
Settlement of Government wherewith Almighty God 
has graciously enclined Their Majesties to favour us.11 
In New England, where witchcraft cases were dominant, the 
laws passed against witchcraft were biblically inspired, 
reflecting the supposition of a Satanic conspiracy. These laws 
defined a witch simply as "any man or woman.. . [who] hath 
or consulteth with a familiar spirit [a devil], they shall be put 
to death."12 Each of these statutes was supported by the fol-
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lowing biblical passages; Exodus 22:18 "Thou shalt not suf-
fer a witch to live;" Leviticus 20:27 "A man also or woman 
that hath a familiar spirit, or that is a wizard, shall surely be 
put to death: they shall stone them with stones: their blood 
shall be upon them;" Deuteronomy 18:10-11, "There shall 
not be found among you any one that maketh his son or his 
daughter to pass through the fire, or that useth divination, or 
an observer of times, or an enchanter, or a witch [11] Or a 
charmer, or a consulter with familiar spirits, or a wizard, or a 
necromancer. And the soul that turneth after them, I will 147 
even set my face against that soul, and will cut him off from 
among his people."13 
Familiar Spirits 
According to Puritan belief, as is evidenced by the choice 
of scripture used in their statutes, some of Satan's primary 
tools were his familiar spirits. They are not only referenced in 
the biblical passages that accompanied colonial statutes, but 
testimony about them appears regularly in trial records. For 
the Puritans a familiar spirit most often was a demonic imp, 
either in the form of a small animal or a child, that did a 
witch's bidding and in return received sustenance from suck-
ling a teat, otherwise known as the "Devil's mark," that, 
according to tradition, only appeared on witches.14 
Observation of the activity of familiars by competent wit-
nesses made important evidence in trial proceedings, and 
thus a watch was often ordered in witchcraft cases for the 
purpose of witnessing the presence of a familiar. The pres-
ence of one implied that a pact had been entered into with 
the Devil; a crime that was punishable by death. Although an 
actual covenant with Satan was virtually impossible to prove, 
outside of a confession, testimonials regarding familiars at 
witchcraft trials were quite common and very effective.15 
One of the first records of familiars is found in one of 
New England's first witchcraft cases, that of Margaret Jones 
of Charlestown, Massachusetts, tried and executed on June 
15, 1648.16 The diary of Massachusetts's governor John 
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Winthrop tells the story. According to Winthrop, Jones 
exhibited a variety of behaviors common to witchcraft alle-
gations. She was a healer, a reviler, and a fortune-teller. She 
also carried on her body the incriminating teats. The court 
ordered a watch of Jones and her husband Thomas, who was 
also under suspicion, on May 18, 1648. Husband and wife 
were to occupy separate rooms. Purportedly the benefactor 
of the teat appeared as a little child in Jones's room, suckling 
her. When an officer chased after the child, he reported that 
148 "it was vanished."17 There was no similar sighting in 
Thomas's room. Soon after, Thomas was acquitted, and 
Margaret was condemned. 
Familiars were still central to Puritan witchcraft beliefs 
forty-four years later as testimonies at the famed trials of 
Salem reveal. The "yellow bird" familiar of convicted witch 
Martha Corey is one of the most famous. In 1692 Deodat 
Lawson wrote the first account of the events. He became 
familiar with Martha Corey's yellow bird familiar during a ser-
mon he preached on March 20th: "In Sermon time when 
Goodw. C was present in the Meetinghouse Ab. W. called 
out, *Look where Goodw. C sits on the Beam suckling her 
Yellow bird betwixt her fingers!'"18 The next day, March 21st 
found Goodwife Corey present before the magistrates under 
examination. Approximately ten women and girls who were 
"afflicted" were present at the examination. In addition to 
their effective allegations of preternatural biting, pinching, 
and strangling, they added to their repertoire of accusations 
the presence of the yellow bird. This was due, no doubt, to 
the previous day's creative railings of Abigail Williams: "they 
affirmed, she had a Yellow-bird, that used to suck betwixt her 
Fingers, and being asked about it, if she had any Familiar 
Spirit, that attended her, she said, She had no Familiarity with 
any such thing."19 On September 22, 1692 Martha Corey, 
along with seven of her neighbors, was hanged. 20 
Spectral Representation 
A phenomenon similar to, but different from, the appear-
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ance of familiars was the appearance of specters. One of the 
most commonly believed stratagem of Satan was his ability 
to take on the form of human, or animal, and then appear as 
a specter to a victim for the purpose of terror or torment. It 
was believed that this power was also given to witches. This 
differed from familiars in that familiars existed in relationship 
with witches. Specters typically were witches. This particular 
belief in spectral representations played heavily in many 
witch trials, and was the cause of great consternation for 
ministers and magistrates, as was evidenced by diary entries 149 
of men like Cotton Mather who in May of 1692 mentions 
the danger of condemning innocent people on the basis of 
spectral representation alone. In a letter to John Foster, a 
member of the Governor's Council, dated August 17,1692, 
Mather again addresses this concern. At the same time, he 
also reveals the reasoning behind why spectral representa-
tions were continually allowed in witch trials, despite their 
obviously flawed nature. 
I do still think that when there is no further evidence 
against a person but only this, that a specter in their 
shape does afflict a neighbor, that evidence is not 
enough to convict the [person] of witchcraft. . . . 
Nevertheless, a very great use is to be made of the 
spectral impressions upon the sufferers. They justly 
introduce and determine an inquiry into the circum-
stances of the person accused, and they strengthen 
other presumptions . . I believe the use for which the 
great God intends them is made.21 
It would be impossible to determine how many women 
and men stood before a magistrate accused of witchcraft 
based on the testimony of someone who "saw" the accused 
"appear" to them in some malefic form and proceed to 
inflict a myriad of tortures upon them. For the cases where 
record exists this "proof of spectral representation invari-
ably played a key role. It is interesting to note that in most 
cases prior to the Salem out-break, evidence of specters was 
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not usually sufficient to obtain a conviction. 
In 1668 Katherine Harrison of Wethersfield, Connecticut 
was tried as a witch. Among other accusations significant tes-
timony was entered regarding the apparitions of Harrison. 
The most intriguing testimony came from Mary Hale, a 
young woman of twenty years. She testified before the court 
on May 25,1669, that on the evening of November 29,1668, 
lying in her bed a good fire giving such light that one 
might see all over that room the said Mary heard a 
150 voice and presently some things fell on her legs with 
such violence that she feared it would have broken her 
legs, and then it came upon her stomach and 
oppressed her so as if it would have pressed the 
breath our of her body then appeared an ugly shaped 
thing like a dog, having a head such that I clearly and 
distinctly know to be the head of Katherine 
Harrison.22 
This apparition reappeared seven nights later and repeated 
the same assault on Mary, this time bruising Mary's ringers as 
she reached out in the dark to touch it Mary also held con-
versation with the apparition: "you [Mary] said that I would 
not come again, but are you not afraid of me. I will make you 
afraid before I have done with you." Mary testified under 
oath on May 25,1669 that the voice belonged to Katherine 
Harrison.23 
The attending magistrates at Harrison's trial were per-
plexed as to what could be counted as admissible evidence in 
a witchcraft case. In order to convict a person of the crime 
of witchcraft there had to be irrefutable evidence that direct-
ly linked the accused with the Devil. Short of a confession, 
or the witnessing of an occult ritual, no such evidence could 
be found It was also widely held that spectral evidence was 
'Very uncertain and fallable, from the easy deception of [the] 
senses and [the] Subtile devices of the devil."24 Harrison was 
initially found guilty. However, the matter was referred to a 
special Court of Assistants by the General Assembly, where 
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it was dismissed, on condition that she leave Wethersfield.25 
Juxtapose the story of Katherine Harrison, which 
occurred in 1668, with that of Sarah Wilds of Topsfield 
twenty-four years later. For Sarah Wilds it appears that one 
testimony of spectral evidence was sufficient to send her to 
the gallows. Wilds was convicted of witchcraft on June 29, 
1692. The only extant testimony regarding Sarah Wilds came 
from two men, John and Joseph Andrew. The men testified 
"that in the year 1674 we were a-mowing together and one of 
us broke our scythe, and we went to the house of John Wilds, 151 
senior and saw something about as big as a dog glance from 
a stump or root of a tree along by the oxen"26 This strange 
sighting occurred eighteen years prior to the trial. There 
appears to be no other extant record of evidence against 
Wilds. It is hard to imagine that such a testimony would send 
a woman to the gallows, but on July 19, 1692 she was 
hanged.27 She was not alone. Hung with her that day were 
Rebecca Nurse, Susannah Martin, Elizabeth Howe, and 
Sarah Good. Spectral representation was cited in each case. 2* 
The testimony of Sarah Bibber in the trial of Sarah Good 
stands as an adequate representation of testimonies that 
filled Salem-Village's meeting hall. Bibber, aged 36 years, tes-
tified on June 28, 1692 that she had "often seen the appari-
tion of Sarah Good," but that Good had not hurt her until 
"the 2 day of May, 1692." According to Bibber, on May 2nd 
"the apparition of Sarah Good did most grievously torment 
me by pressing my breath almost out of my body. Also, sev-
eral times since, the apparition of Sarah Good has most 
grievously tormented me by beating and pinching me and 
almost choking me to death, and pricking me with pins after 
a most dreadful manner." 29 
The Salem incident is unique for the weight given to 
apparitions in obtaining a conviction. Katherine Harrison's 
conviction did not stand in spite of the fact that there was 
significant testimony regarding spectral representation at her 
trial. Salem's magistrates, however, readily accepted the 
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charge of specters as evidence, even though prominent indi-
viduals such as Cotton Mather recogni2ed and addressed the 
tenuousness of such evidence. There are undoubtedly sever-
al explanations for this, not the least of which was the fact 
that these "specters" inflicted their punishments on several 
victims in the presence of the magistrates. As dubious as that 
may seem to the modern reader, the hysteria prompted by 
these public displays of torment created such fear and out-
rage that the magistrates were all but forced to bring down a 
152 guilty verdict. 
"Devils in Christ's Church" 
One of the most frightening beliefs regarding Satan's 
influence was that his followers could and did co-exist with 
the godly. This belief, coupled with an almost obsessive para-
noia over their own spiritual vulnerability, laid a firm founda-
tion for an atmosphere in Puritan colonies that fueled suspi-
cion and fear of demonic activity. While this was arguably 
more dynamic in the Salem panic than in earlier incidents, it 
was an ever-present danger throughout the history of New 
England witchcraft accusations. On March 27,1692, Samuel 
Parris, the pastor of Salem-Village church, preached a ser-
mon entitled "Christ Knows How Many Devils There Are." 
The main point of his sermon was that "there are devils as 
well as saints in Christ's Church."30 To the great consterna-
tion of the saints, the suggestion that a witch might occupy 
a pew at the local house of worship took the perceived threat 
to new heights. 
Parris used as his text John 6:70: "Have not I chosen you 
twelve, and one of you is a Devil." This portion of scripture 
relates the story of Jesus' final hours, before his arrest and 
his betrayal by Judas. Judas had received the call of Christ, 
and had responded. So, in like manner, had every Puritan at 
some time received that same call to cast off the enticements 
of the world and follow him. But Christ called Judas a Devil; 
a devil who occupied the station of one chosen. Parris used 
these passages to winnow his postulate down to simple terms 
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and further substantiate his thesis: 
The church consists of good and bad: as a garden that 
has weeds as well as flowers, and as a field that has 
wheat as well as tares. Here are good men to be found 
-yea, the very best: and here are bad men to be found 
-yea the very worst. Such as shall have the highest seat 
in glory, and such also as shall be cast into the lowest 
and fiercest flames of misery. Saints and devils, like 
Jeremiah's basket of figs (Jer. 24:l-4).31 
Parris defined "devils" as "any wicked angel or spirit. 153 
Sometimes it is put for the prince or head of the evil spirits, 
or fallen angels. Sometimes it is used for vile and wicked per-
sons- the worst of such, who for their villainy and impiety so 
most resemble devils and wicked spirits."32 
This notion of devils in the church was not an original 
idea of Samuel Parris. The presence of these hellish male-
factors among the pious was noted as far back as 1638 by 
John Winthrop. Although Winthrop does not state this claim 
as overtly as did Parris, he eludes to it in his remarks sur-
rounding the stillbirth of a severely deformed fetus born to 
a local parishioner, Mary Dyer. In an entry dated April 1638 
Winthrop discusses the "monster" birth of Mary Dyer. 
It was a woman-child, stillborn . . . it had a face, but 
no head, and the ears stood upon the shoulders and 
were like an ape's; it had no forehead, but over the 
eyes four horns, hard and sharp; two of them were 
above one inch long, the other two shorter, the nose 
hooked upward; all over the breast and back full of 
sharp pricks and scales, like a thornback; it had arms 
and legs as other children; but instead of toes, it had 
on each foot three claws, like a young fowl, with sharp 
talons.33 
The language Winthrop uses here reveals his clear suspicion 
of demonic activity. The very description of the fetus draws 
images of a demon with "horns," "scales," and "claws." The 
birthing process was also rife with implied demonic influ-
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ence, as historian Carol F. Karlsen suggests. A "shaking bed" 
suggested that the fetus was actually a devil "since it was 
believed that Satan could impregnate a witch and that demon 
offspring struggled violently against their own demise." The 
"noisome" smell that prompted 'Vomiting" and "convul-
sions" conjures images of the stench of devils and hell"34 
In Winthrop's estimation, there were other incriminating 
factors as well. The midwife at Dyer's delivery was Jane 
Hawkins, a woman who "grew into great suspicion to be a 
154 witch for it was credibly reported, that, when she gave any 
medicines (for she practiced physic) she would ask the party, 
if she did believe, she could help her, etc."35 
Thus it is clear from Winthrop's comments that a belief 
existed, long before Samuel Parris's sermon, that the Devil 
and his handmaidens had the power to penetrate the rank 
and file of the pious, and that indeed "there [were] devils as 
well as saints in Christ's Church."36 
Salem Village: The Final Crisis 
Seventeenth century witch-hunting reached its zenith 
with the Salem outbreak. Never before in the brief history of 
the colonies had so many people been accused and convict-
ed of the crime of witchcraft. A boiling, rolling cauldron of 
suspicion, fear, and anxiety had erupted, spreading a pitchy 
stain over the northern colonies of New England. The Salem 
trials took a sharp turn, however, when influential citizens 
found themselves at the end of the accusers pointed ringers. 
The new list of suspects began to read like a "Whose Who" 
of New England cultured society. Lady Mary Phipps, the 
governor's wife; Sarah Hale, wife of minister John Hale; 
Margaret Thatcher, mother-in-law of a Salem magistrate, and 
even Samuel Willard, one of New England's most prominent 
ministers found themselves accused. Finally in October 1692 
Governor Phipps called a temporary halt to all proceedings. 
The repentance of Salem for its crimes against the inno-
cent victims and their families began soon after.37 In the 
October 26th entry of his diary, magistrate Samuel Sewall 
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recorded that a bill had been sent in "calling a Fast, and a 
Convocation of Ministers, that may be led in the right way as 
to the Witchcrafts,"38 On January 14th 1696, again a day of 
fasting and prayer was proclaimed. It seems that the colonists 
were experiencing trouble on every side. The trouble, they 
believed, was at the hands of an angry God. 
The call to prayer and fasting was intended "that all iniq-
uity may be put away which hath stirred God's Holy jealousie 
against this Land," and that God would show them especial-
ly "whatever mistakes on either hand have been fallen into, 155 
either by the body of this People, or any orders of men, 
referring to the late Tragedy, raised among us by Satan and 
his Instruments, through the awful judgement of God."39 
The following day Judge Samuel Sewall issued a public state-
ment requesting the "pardon of men" and pardon of God 
regarding his role in the events.40 Several jurors submitted 
fervent statements of remorse as well. By 1711 reparations 
were made to the families of the innocent women and men 
who were hung for their alleged witchcraft.41 
The Witch-hunts: A multilateral phenomenon 
It has been the object of this paper to examine some of 
the scripture-based beliefs of the Puritans that precipitated 
the witch-hunts. This story of New England witchcraft is 
such a complex structure that each layer tells something dif-
ferent about the whole. That being the case, this discussion 
surrounding the roles of mandated obedience, belief in the 
power of Satan, familiars, specters, and the notion of dia-
bolical infiltration into the churches only scratches the sur-
face of the question regarding the role religious dogma 
played in seventeenth century witch-hunting. There is also a 
significant amount of scholarship that examines other con-
tributing components, such as social class, gender, power, 
politics, Indians, wars, and epidemics. All of these served 
their part in building the gallows, so to speak. But were it not 
for the imbedded religious beliefs of these Puritans, the 
structure could not, and would not, have stood. Central to 
The Deadly Cauldron of Religious Dogma . . . 
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each and every accusation there boiled a deadly cauldron of 
religious dogma that took control out of the hands of ration-
al people, and turned it loose into the hands of terror and 
suspicion. The events of Salem served to remind the Puritan 
fathers of how feeble human understanding of spiritual mat-
ters is, and thus slowed the witchcraft accusations consider-
ably. But it would be some years before the accusations 
would stop entirely. 
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ty A r a m (IQiachaturian 
Salle? «im 
One of the most effective pieces I performed is the 
Toccata in E-flat minor. A Toccata ("touched" - Italian) is a 
composition in the style of improvisation for the piano, 
organ, and other keyboard instruments. It is intended to 
exhibit a player's technique as it did mine. 
Aram Khachaturian is frequently spoken of as being a 
Russian composer, however it is a misconception, because, in 
fact, he comes from Armenia, a republic of the former 
Soviet Union. His background is imbued with the folk music 
and folklore of Armenia. What to a Russian would appear 
exotic, was to him a normal part of everyday life. When 
Khachaturian began to study Western music, he found it 
exotic, being particularly attracted by the colorful music of 
the French impressionists. 
One of my piano teachers, Mark Parkman, from whom I 
took lessons in New York, told me that he knew 
Khachaturian personally. Khachaturian received his inspira-
tion for the Toccata when he was looking down from a 
mountain upon village people celebrating and dancing. The 
Music -Professor Timothy Smith 
make my own transcription. I began with the piano score and 
along the way I developed several consistent methods of 
dealing with the idiomatic differences between the piano and 
the guitar. First, I resolved to move the key center a semitone 
up to E Major. This is a far friendlier key for the guitar than 
the original key of Eb Major. Next, I took the melody and 
transposed it down an octave. This has a dramatic effect on 
the sound of the piece but there is really no other option; the 
strings of the guitar simply do not afford the same range as 
164 a grand piano. The accompaniment in the left hand is where 
I had to weed out the most notes. Generally, I tried to follow 
the arc of the bass note and most of the inner voices were 
muted when they interfered with the lowered melodic line. 
Since I finished with this Nocturne I have gone on to 
transcribe several more, and I am now thinking about doing 
all of the original 19 Nocturnes. Some of them present a 
challenge for the solo guitar and might better be represent-
ed in a duet, but on the whole I am optimistic about one 
day forming a collection of my Chopin transcriptions for 
publication. 
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Nocturne in Eb, Op. 9, No. 2, by Frederic Chopin 
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